
CENTRAL UNION SCHOOL DISTRICT
June 13, 2022

AGENDA

The regular open public meeting of the Central Union School District Board of Trustees will be
held on Monday, June 13, 2022 at District Presentation Center, 15783 18th Avenue, Lemoore,
CA 93245. The Board meeting will begin with a preliminary open session at 5:30 p.m. and
adjourn into closed session. After the closed session the general open session will be called to
order at 6:00 p.m.

Any individual who requires a translator, disability-related accommodations or modifications
including auxiliary aids and services in order to participate in the Board meeting should contact
the Superintendent or designee in writing no later than 8:00 a.m. the day of the meeting.

Any writings or documents that are public records and are provided to a majority of the
governing board regarding an open session item on this agenda are available for public
inspection and may be accessed under the Board Agenda and backup information housed on
the District website at www.central.k12.ca.us.

CUSD Mission Statement ~
Central Union School District seeks to be an exemplary learning community. We build the foundation of this
community through meaningful relationships, relevant and engaging learning, effective communication, and providing
a safe atmosphere. Each student will be treated as an individual, given the tools to be a lifelong learner, and taught
to function as a member of a group and as a productive member of society. We challenge ourselves to be better than
we think we can be, and advocate for the greater good of our community. Our success in this mission will build
lifelong, confident learners, who have the tools necessary for success in a changing world.

1. OPEN PUBLIC SESSION:
a. Call to Order
b. Roll Call
c. Flag Salute

Trustees:
Dale Davidson, Jeffrey Gilcrease, Ceil Howe III, and Steven Salefske

District Administration:
Superintendent Tom Addington, Elizabeth Alvarado, Loretta Black, Darin Denney,
Traci Fullerton, Brittany Gately, Anne Gonzales, Christina Gonzales, Michelle
King, Penny Miller, Cindee Rael, Teresa Santamaria, Davinder Sidhu, Heiko
Sweeney and Mark Tompkins.



CUSD Employee Associations' Representatives and others in attendance

2. PROCEDURE FOR VISITORS WHO WISH TO ADDRESS THE BOARD:

The Board invites and welcomes your comments. Your input is important. Most
questions asked of the Board require research and/or investigation. Therefore, the
Board may respond to your questions in writing. However, if the comments involve a
District employee or a student, the President will, at that time, explain the rights of the
Speaker and the rights of the employee and/or student. In accordance with Board
Bylaw 9323, The Board shall limit the individual speakers to no more than five minutes in
length with no more than thirty minutes per item.

3. PRESENTATION(S):

4. DISTRICT REPORTS
a. Superintendent Update

ENROLLMENT

BEG. OF
YEAR

2020-2021

BEG. OF
YEAR

2021-2022
May

2020-21
May

2021-22 Inter Districts TOTAL

AKERS 715 720 732 702 LESD 11

CENTRAL 248 257 265 278 HANFORD 3

NEUTRA 496 449 492 431 OTHER 6

STRATFORD 287 260 304 288 Intra-District 11

TOTAL 1746 1686 1793 1699 TOTAL 31

5. COURTESY TO VISITORS:

6. CORRESPONDENCE AND BOARD INFORMATION:
a. None

7. CONSENT AGENDA:
(at this time board members may request that an item or items be removed from the
consent agenda and placed as ‘new business’)

a. Approve minutes of the May 23, 2022 regular board meeting (ta)
b. Approve Staff for the 2021-22 summer session (ta)



c. Approve new hire:
i. Jasmine Campbell Account Clerk I

d. Approve Separations:
i. 49-5/22
ii. 50-6/22

e. Approve updated coaches list covering spring sports (ta)
f. Approve Service Agreement with Wonder Valley re outdoor education (ta)

Approve Items a) through f)

8. OLD BUSINESS:
a. None

9. NEW BUSINESS
a. Announce out any closed session decision (ta)
b. Approve May 2022 District warrants and payroll (ts)
c. Approve the opening of the hearing on the first reading of the Central Union

School District 2022-2023 District Local Control Accountability Plan (cr) and the
2022-2023 District Budget (ts)

President Salefske offers the public the opportunity to address the Central Union
School District 2022-2023 LCAP and Budget

d. Approve the closing of the hearing on the first reading of the Central Union
School District 2022-2023 District Local Control Accountability Plan (cr) and the
2022-2023 District Budget (ts)

e. Approve the 2021-22 Annual Update to the District Federal Addendum (cr)
f. Approve District Consolidated Application for Funding (cr)
g. Approve 2022-23 Stratford Elementary School’s Single Plan for Student

Achievement (cr)
h. Approve District 2022-23 Prekindergarten Planning and Implementation Program

(ta)
i. Approve certificated substitute salary for 2022-23 school year (ta)
j. Approve Updated Declaration of Need for Fully Qualified Educators (ta)
k. Cancel scheduled board meeting of July 11, 2022 (ta)

10. BOARD MEMBER COMMENTS:

11. CLOSED SESSION:
The closed session of the Board of Trustees will be held to consider the following:



a. Anticipated Litigation - {Gov. Code §54596.9}
i. One potential case

b. Labor Negotiations (Gov. Code §54957.6)
Employee organization: CUETA & CUCEA

c. Superintendent’s Evaluation {Gov. Code §54957}



CENTRAL UNION SCHOOL DISTRICT
May 23, 2022

MINUTES

The regular open public meeting of the Central Union School District Board of Trustees was held on
Monday, May 23, 2022 at District Presentation Center, 15783 18th Avenue, Lemoore, CA 93245. The
Board meeting began with a preliminary open session at 5:30 p.m. and adjourned into closed session
at 5:30 p.m. After the closed session the general open session was called to order at 6:04 p.m. The
meeting adjourned at 6:17 p.m.

Any individual who requires a translator, disability-related accommodations or modifications including
auxiliary aids and services in order to participate in the Board meeting should contact the
Superintendent or designee in writing no later than 8:00 a.m. the day of the meeting.

Any writings or documents that are public records and are provided to a majority of the governing board
regarding an open session item on this agenda are available for public inspection and may be
accessed under the Board Agenda and backup information housed on the District website at
www.central.k12.ca.us.

CUSD Mission Statement ~
Central Union School District seeks to be an exemplary learning community. We build the foundation of this community
through meaningful relationships, relevant and engaging learning, effective communication, and providing a safe atmosphere.
Each student will be treated as an individual, given the tools to be a lifelong learner, and taught to function as a member of a
group and as a productive member of society. We challenge ourselves to be better than we think we can be, and advocate for
the greater good of our community. Our success in this mission will build lifelong, confident learners, who have the tools
necessary for success in a changing world.

1. OPEN PUBLIC SESSION:
a. Call to Order
b. Roll Call
c. Flag Salute

Trustees:
Dale Davidson, Jeffrey Gilcrease, Ceil Howe III and Steven Salefske were all present.

District Administration:
Superintendent Tom Addington, Elizabeth Alvarado, Loretta Black, Darin Denney, Traci
Fullerton, Brittany Gately, Anne Gonzales, Christina Gonzales, Michelle King, Penny



Miller, Cindee Rael, Teresa Santamaria, Davinder Sidhu, Heiko Sweeney and Mark
Tompkins were all present.

CUSD Employee Associations' Representatives and others in attendance

2. PROCEDURE FOR VISITORS WHO WISH TO ADDRESS THE BOARD:

The Board invites and welcomes your comments. Your input is important. Most questions
asked of the Board require research and/or investigation. Therefore, the Board may respond to
your questions in writing. However, if the comments involve a District employee or a student,
the President will, at that time, explain the rights of the Speaker and the rights of the employee
and/or student. In accordance with Board Bylaw 9323, The Board shall limit the individual
speakers to no more than five minutes in length with no more than thirty minutes per item.

3. PRESENTATION(S):
a. Central School

4. DISTRICT REPORTS
a. Superintendent Update. Mr. Addington provided an update from the Teacher Leads and

Curriculum Dept meeting that was held during the day today. It was a great meeting, a
reboot for our PLCs and moving into next school year, reviewed data and encouraged to
see what our teachers bring next year. Shared a video made by the Teacher Leads from
today and will share with the entire staff this week.

ENROLLMENT

BEG. OF
YEAR

2020-2021

BEG. OF
YEAR

2021-2022
April

2020-21
April

2021-22 Inter Districts TOTAL

AKERS 715 720 723 707 LESD 11

CENTRAL 248 257 267 280 HANFORD 3

NEUTRA 496 449 500 439 OTHER 6

STRATFORD 287 260 311 285 Intra-District 11

TOTAL 1746 1686 1801 1711 TOTAL 31

5. COURTESY TO VISITORS:

6. CORRESPONDENCE AND BOARD INFORMATION:
a. KCOE certification of second interim report
b. Impact Spring 2022 Update



c. NAFIS FY23 Impact Aid request notification
d. Kings County January 1-March 31, 2022 Quarterly Report
e. School Newsletter
f. 8th Grade Ceremonies

i. Tuesday, May 31, 2022
1. Stratford School - 6:00 PM

ii. Wednesday, June 1, 2022
1. Central School - 4:00 PM
2. Akers School - 7:00 PM

7. CONSENT AGENDA:
(at this time board members may request that an item or items be removed from the consent
agenda and placed as ‘new business’)

a. Approved minutes of the regular board meeting of April 4, 2022
b. Approved new hires:

i. Haydee Anderson Specialty Instructional Aide
ii. Stacey Corbiere Specialty Instructional Aide
iii. Megan Massari Specialty Instructional Aide
iv. Nancy Renteria Specialty Instructional Aide
v. David Toste Technology Support Specialist

c. Approved separations:
i. 43-4/22
ii. 44-5/22
iii. 45-5/22
iv. 46-5/22
v. 47-5/22
vi. 48-5/22

d. Approved Agreement with Thriving YOUniversity for administrative leadership training
and welcome back address

e. Approved Powerschool Agreement for server maintenance of student information system
f. Approved Agreement with Kings County Office of Education for Preschool operation and

services for the 2022-2023 school year
g. Approved Agreement with Kings County Office of Education for operations associated

with Fiscal Management System
h. Approved Agreement with California State University-Fresno for Social Work intern
i. Approved Agreement with Mark Condie for Inspector of Record services
j. Approved Agreement with Kings County Office of Education for Curriculum Training

services for 2022-23 school year
k. Approved Annual Agreement for fingerprinting services with Kings County Office of

Education



l. Approved Annual Agreement for School Attendance and Review Board services with
Kings County Office of Education

m. Approved the School Attendance and Review Board (SARB) and SARB Board and
Dates for 2022-23 school year

n. Approved 2022-23 Agreement for New Teacher Induction program through the Kings
County Office of Education

o. Approved Agreement with Sylvia Villegas-Cadena (LMFT) to provide educationally
relevant counseling services for identified students

p. Approved Agreement with Guadalupe Avalos (LMFT) to provide educationally relevant
counseling services for identified students

q. Approved Agreement with Follett School Solutions for Destiny library tracking and
software services

r. Approved Agreement with Panorama Education for online survey services
s. Approved DELAC Committee Report for 2021-22
t. Approved ESSER III Plan for 2021-2024 Update
u. Approved CUESD cost coverage for general liability insurance with SISC for School

Connected organizations for Akers, Central, and Stratford parent organizations
v. Approved Technology Surplus
w. Approved Memorandum of Agreement w/Kings County Office of Education re ELD

Support/Coaching
x. Approved Agreement with Pacific Oaks College for college internship agreement
y. Accepted donation to Stratford School from Sandridge Partners L.P. Company
z. Approved Agreement with Kings County Office of Education for after school education

and safety program

Approved items a) through z)

Motion:  Ceil Howe, III Seconded:  Jeffrey Gilcrease
Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

8. OLD BUSINESS
a. Approved Second Reading of Administrative Regulation 3311.3 - Design Build Contracts

Motion:  Jeffrey Gilcrease Seconded:  Ceil Howe, III

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE



9. NEW BUSINESS
a. No announcements from closed session.

b. Approved April 2022 District warrants and payroll; April 2022 financial and cafeteria
statements

Motion:  Ceil Howe, III Seconded:  Jeffrey Gilcrease

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

c. Approved the opening of the hearing on 2022 Developer Fee Study

President Salefske offered the public the opportunity to address the Central Union
School District 2022 Developer Fee Study.  No comments were made.

Motion:  Jeffrey Gilcrease Seconded:  Ceil Howe, III

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

d. Approved the closing of the hearing on the 2022 Developer Fee study
e. Approved Resolution #G-05-23-2022 Adopting Development Fees on Residential and

Commercial and Industrial Development to Fund the Construction or Reconstruction of
School Facilities

One motion was made for items d and e.

Motion:  Ceil Howe, III Seconded:  Jeffrey Gilcrease

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

f. Approved Resolution #H-05-23-2022 Governing Board Member Elections; Consolidation
of Elections; Specifications of the Election Order

Motion:  Jeffrey Gilcrease Seconded:  Ceil Howe, III

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

g. Approved Resolution #I-05-23-2022 Alternative Bus grant and delegated authority



Motion:  Ceil Howe, III Seconded:  Jeffrey Gilcrease

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

h. Approved Wonder Valley for Outdoor Education for 6th grade Districtwide for 2022-23

Motion:  Jeffrey Gilcrease Seconded:  Ceil Howe, III

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

i. Approved Resolution #J-05-23-2022 Board calendar meeting addition

Motion:  Ceil Howe, III Seconded:  Jeffrey Gilcrease

Dale Davidson Vote: AYE Ceil Howe, III Vote: AYE
Jeffrey Gilcrease Vote: AYE Steven Salefske Vote: AYE

10. BOARD MEMBER COMMENTS: None

11. CLOSED SESSION:
The closed session of the Board of Trustees will be held to consider the following:

a. Personnel {Gov. Code §54957}
b. Labor Negotiations (Gov. Code §54957.6)

Employee organization: CUETA

Respectively submitted,

__________________________ _________________________
President Clerk



Summer School 2022 
 
Principals 
 
Central - Anne Gonzales 
Neutra – Heiko Sweeney 
 
Nurse 
 
Carrie Dozier  
 
Teachers  
 
Neutra 
Stacy Cardoza, K 
Courtney Hale, 1 
Ivone Rosa, 2 
Megan Feenstra, 2 
Ashley Bullis, 3 
Danielle Post, 4 
Lane Wilcox, 5 
John Coelho, 6 
Tara Taylor, 7 

Central 
Barbara Infante, K 
Catalina Escobedo, 1 
Diana Holmes, 2 
Mirella Lopez, 3 
Nicole Rocha, 4 
Maria Adams, 5 
Jaimee Broadus, 6/7 
Mariela Ochoa, ELD-Primary 
David Pilcher, ELD-Intermediate 

  
Cafeteria 
 
Patty Orsaba – Central  
Mercedes Gonzalez – Neutra 
 
Clerks 
 
Chris Santos - Central 
Alicia Martella – Neutra 
 
Aides 
 
Sara Duty – Central 
Paola Morfin – Central 
Samantha Roberts – Central 
Maryanne Allison – Central 
Renee Heck - Neutra 
Amanda Hammer - Neutra 
Kaylee McClain - Neutra 
Jessica Hood - Neutra 
 
 



Thomas Addington
Superintendent

15783 18th Avenue
Lemoore, CA 93245

Telephone (559) 924-3405
Fax (559) 924-1153

Board Members
Dale Davidson
Casey Fisher

Je�rey Gilcrease
Ceil Howe, III

To: Central Union School Board of Trustees
From: Tom Addington
Date: May 31, 2022
Re: Coaches Certification

Needed on board agenda

Action

Consent

New Business

Information

Item:
Approval is sought for updated coaches’ list for 2021-22 school year

Rationale/Purpose:

Per Title 5 Code of Regulations (T5 5593), the attached list is updated on a yearly basis. These
individuals possess CPR/First Aid certification. Those on the list who have yet to complete the
CPR/First Aid will be submit verification of completion prior to commencement of coaching
activities.

The list includes those individuals who will serve in a coaching capacity during the current school
year. Additional volunteer coaches from the community will participate and support the sports
program at the school, however, these volunteers are under the direct supervision of the
following coaches to be certified for the school year.

Fiscal Impact:

Stipend allowances are provided to all certificated staff members involved with coaching school
teams. Compensation for extracurricular duties (coaches) is based upon a determined
percentage off of Step I-1 of the certificated salary schedule.

Extra-curricular Activity

Number of
Teams per

site

Maximum
Number of
Coaches

Stipend per coach
Percent based upon

Step I-1 of cert
salary

Fall

Flag Football 2 2 1.75%



Volleyball 2 2 1.75%

Cross Country (Intermediate) 1 1 0.50%

Winter BASKETBALL

Basketball 4 4 1.75%

Spring TRACK

Track (Jr High) 1 3 1.75%

Track (Intermediate) 1 2 1.75%

Recommendation:

Accept updated coaches list as included for athletic teams for the 2021-22 school year.



School Site Last Name First Name Sport - Winter Sport - Spring CPR/First Aid
Akers Fraley Brian Basketball (A Boys) Track (Jr Hi) YES
Akers Oakes Dale Basketball (A Girls) YES
Akers Kirchhoff Jeff Basketball (B Boys) YES
Akers Taylor Tara Basketball (B Girls) Track (Jr Hi) YES
Akers Dobbins Shayna Track (Intermediate) YES
Akers Stanley Staci Track (Intermediate) YES
Akers Holmes Diana Track (Jr Hi) YES
Akers Piper Beth Track (Jr Hi) YES

Central Olveda Daniel Basketball (Boys) YES
Central Rocha Nicole Basketball (Girls) YES
Central Adams Maria Track NO

Stratford Jacobs Luke Basketball (B Boys) Track YES
Stratford Maldonado Robert Basketball (A Boys) Track YES
Stratford Acosta Jesus Basketball (B Girls) Track YES

Neutra Elia Curtis Track YES
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LCFF Budget Overview for Parents 
 

Local Educational Agency (LEA) Name: Central Union Elementary Sch Dist 
CDS Code: 16-63883-0000000 
School Year: 2022-23 
LEA contact information: 
Cindee Rael 
Coordinator of Curriculum & Instruction 
crael@central.k12.ca.us 
5599243405 
School districts receive funding from different sources: state funds under the Local Control Funding Formula 
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs 
and extra funding - called "supplemental and concentration" grants - to LEAs based on the enrollment of high 
needs students (foster youth, English learners, and low-income students). 

Budget Overview for the 2022-23 School Year 
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This chart shows the total general purpose revenue Central Union Elementary Sch Dist expects to receive in the 

coming year from all sources. 
 
The text description for the above chart is as follows: The total revenue projected for Central Union Elementary 
Sch Dist is $32,303,497, of which $18,550,555 is Local Control Funding Formula (LCFF), $2,812,217 is other 
state funds, $787,547 is local funds, and $10,153,178 is federal funds.  Of the $18,550,555 in LCFF Funds, 
$1,615,971 is generated based on the enrollment of high needs students (foster youth, English learner, and low-
income students). 
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LCFF Budget Overview for Parents 
 
The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts 
must work with parents, educators, students, and the community to develop a Local Control and Accountability 
Plan (LCAP) that shows how they will use these funds to serve students. 
 

 
This chart provides a quick summary of how much Central Union Elementary Sch Dist plans to spend for 2022-

23. It shows how much of the total is tied to planned actions and services in the LCAP. 
 
The text description of the above chart is as follows: Central Union Elementary Sch Dist plans to spend 
$32,371,433 for the 2022-23 school year. Of that amount, $3,170,795 is tied to actions/services in the LCAP and 
$29,200,638 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be 
used for the following: 
 
Classroom teachers, school and district administration, maintenance, and district operations including fiscal 
services and human resources.        
 

Increased or Improved Services for High Needs Students in the 
LCAP for the 2022-23 School Year 

 
In 2022-23, Central Union Elementary Sch Dist is projecting it will receive $1,615,971 based on the enrollment of 
foster youth, English learner, and low-income students. Central Union Elementary Sch Dist must describe how it 
intends to increase or improve services for high needs students in the LCAP.  Central Union Elementary Sch Dist 
plans to spend $1,630,564 towards meeting this requirement, as described in the LCAP. 
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LCFF Budget Overview for Parents 
 

Update on Increased or Improved Services for High Needs 
Students in 2021-22 

 
This chart compares what Central Union Elementary Sch Dist budgeted last year in the LCAP for actions and 
services that contribute to increasing or improving services for high needs students with what  Central Union 
Elementary Sch Dist estimates it has spent on actions and services that contribute to increasing or improving 

services for high needs students in the current year. 
 
The text description of the above chart is as follows: In 2021-22, Central Union Elementary Sch Dist's LCAP 
budgeted $1,569,238 for planned actions to increase or improve services for high needs students. Central Union 
Elementary Sch Dist actually spent $1,606,583.00 for actions to increase or improve services for high needs 
students in 2021-22. 
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Supplement to the Annual Update to the 2021–22 Local Control and 
Accountability Plan 
 

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Central Union Elementary Sch Dist            Cindee Rael           

Coordinator of Curriculum and Instruction 
crael@central.k12.ca.us           
5599243405 

 

California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. The following is a one-time mid-year report to the 
local governing board or body and educational partners related to engagement on, and implementation of, these Acts. 

 

A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided through the 
Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP). 
 

 
Funds provided to the District that would have typically been included within the LCAP, but were not included in the 2021-22 Local Control 
Accountability Plan (LCAP) include: 
 
Educator Effectiveness Block Grant 
Elementary and Secondary School Emergency Relief Funds, (ESSER III Funds) 
Expanded Learning Opportunities Grant (ELO-G) 
 
 
The district utilized community input gathered during in the development of the 2021-22 LCAP and the ELO Grant Plan in conjunction with 
additional input sought for the ESSER III plan to achieve meaningful consultation and develop the ESSER III Funding Plan and Educator 
Effectiveness Plan. The district's process to consult with groups includes consultation through meetings with a variety of 
committees/stakeholder groups, as well as, Local Surveys for Parents/Guardians, Staff (Classified and Certificated), and students. A variety of 
modes are used to provide notification of opportunities including email, mail, phone calls, and Parent Square. 
 
STUDENTS 
Students K-8 participate in a survey each year to provide input, concerns and recommendations on the district's programs and services. 
Students representing all schools and all of the district's student groups participate in this survey. 
 
FAMILIES 
The district seeks to engage all families in meaningful consultation. For families that speak a language other than English, translation is 
provided as need for meetings, engagement opportunities, notifications, agendas and the local survey. 
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DISTRICT ADVISORY COMMITTEE (DAC) - The district maintains a District Advisory Committee that meets regularly throughout the year, 
providing input into the district's programs and services for students. The committee includes site administrators and parent representatives.  
Members come from (and therefore represent) each school site, all grade levels, all socioeconomic levels and ethnicities.  The committee 
includes parents representing English Learners, children with disabilities, homeless, foster youth, migratory students, and other underserved 
children. Therefore, the members of our DAC fully consider the perspectives and insights of each of the required community members in 
identifying the strengths and needs of the district, especially as they relate to the COVID10 pandemic, utilizing those perspectives and insights 
as they give input and make recommendations. 
 
DISTRICT ENGLISH LEARNER ADVISORY COMMITTEE (DELAC) 
The District English Learner Advisory Committee (DELAC) is comprised of a majority of parents of students who are English Learners. DELAC 
meets regularly throughout the school year. The committee focuses on the unique needs of students who are English Learners across the 
district. Regardless of the specific plan or funding sources, DELAC gives input and recommendations on programs, services and actions to 
meet the needs of English Learners (academic and social-emotional). DELAC members represent the district's different sites, grade levels, all 
socioeconomic levels and ethnicities, families of English Learners, students with disabilities, migrant, and foster or homeless. Members 
consider the perspectives and insights as they make recommendations on programs, services and actions. 
 
INDIAN EDUCATION COUNCIL (IEC) 
The district participates in the Indian Education Counsel (IEC) on the Santa Rosa Rancheria (SRR). Members of the counsel include SRR 
employees, parents, and a district employee from both Lemoore High School District and Central Union. The members represent and consider 
the perspectives and insights of the Santa Rosa Rancheria community and the Native American student group. The focus of this counsel is 
the success and unique needs of Native American Students. The members of this review district data comparing the progress of the Native 
American student to the All Students group. They give input and make recommendations to address those unique needs through the 
programs, services, and actions, the district implements. 
 
PARENT/GUARDIAN LOCAL SURVEY 
Parents/Guardians from all sites participate in an online survey each year in which they voice their opinions or concerns and make 
recommendations on the district's programs and services. Translated surveys are available for families who speak a language other than 
English. Devices are available at each site for parents to take the survey or paper copies are available if needed. Parents/families received 
ESSER III Funds background information and appropriate uses. They were asked to provide guidance on how the district should prioritize the 
use of these funds through a survey provided digitally through Parent Square. 
 
TEACHERS, OTHER EDUCATORS, SCHOOL STAFF, LOCAL BARGAINING UNITS 
Teachers, other educators, and school staff participate in an online Local Survey annually to provide input and make recommendations. 
Meetings are scheduled to provide information and gather additional perspectives and insights from the Bargaining Units. District Staff 
(Teachers, Other Educators, School Staff, Bargaining Unit Members) received ESSER III Funds background information and appropriate 
uses. They were asked to provide guidance on how the district should prioritize the use of these funds through a survey provided digitally 
through Parent Square. 
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DISTRICT ADMINISTRATORS, SPECIAL EDUCATION ADMINISTRATORS, PRINCIPALS/SCHOOL LEADERS 
The District Administrative Team (District Administrators, Special Education Administrator, Principals, and Assistant Principals) meets 
regularly throughout the school year. At these meetings, the Admin. Team conducts analysis of the district's student achievement data, school 
climate data and data showing the students' social emotional needs. Team members come from (and therefore represent) the different sites 
which comprise the district. They analyze the strengths and areas of need, consider the perspectives and insights of each of the required 
community groups, and the students (students who are low-income, English Learners, students of color, foster youth, homeless, students with 
disabilities, and migratory students) as they strategically plan for student success. 
 
Members of the District Administrative Team participate in the annual Local Survey giving input and making recommendations on the 
programs, services and actions of the district. They also received ESSER III Funds background information and appropriate uses. They were 
asked to provide guidance on how the district should prioritize the use of these funds through a survey provided digitally through Parent 
Square. The Team met to analyze the data, priorities, and actions needed in the ESSER III Plan. 
 
ALL STAKEHOLDERS AND MEMBERS OF THE PUBLIC 
The drafted ESSER III Expenditure Plan was posted on the District website for stakeholder and public comment. 
Opportunity for Public Comment provided at the CUSD Board Meeting on October 18, 2021. 
 
The drafted Educator Effectiveness Plan was shared at a public CUSD Board Meeting on November 8, 2021. 
Educator Effectiveness Plan was approved a a public CUSD Board Meeting on December 13, 2021. 
 
2022 Students, Staff,  and Parent/Guardian Surveys were completed in January as the district provides on-going opportunities for educational 
partner engagement. 
January 19, 2022       District English Learner Advisory Committee (DELAC) included a review of district plans (LCAP, Educator Effectiveness, 
ESSER III) 
February 14, 2022      CUSD Board Meeting - Presentation of Supplement to the Annual Update to the 2021-22 Local Control Accountability 
Plan 
 
FUTURE EDUCATIONAL PARTNER ENGAGEMENT OPPORTUNITIES: 
February 15, 2022       Indian Education Council (IEC) 
February 17, 2022       District Advisory Committee (DAC) 
March 2, 2022             District English Learner Advisory Committee (DELAC) 
March 7, 2022             District Bargaining Units 
March 15, 2022           Indian Education Council (IEC) 
April 6, 2022                District English Learner Advisory Committee (DELAC) 
April 19, 2022              Indian Education Council (IEC) 
April 21, 2022              District Advisory Committee (DAC) 
May 17, 2022              Indian Education Council (IEC) 
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A description of how the LEA used, or plans to use, the additional concentration grant add-on funding it received to increase the number of 
staff who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent. 
 

 
Central Union Elementary School District did not receive the Concentration Grant Add-On Funds. 
 
  

 

A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are intended to 
support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils. 
 

 
HOW WERE EDUCATIONAL PARTNERS ENGAGED WHEN PLANNING EXPENDITURES FOR CARES ACT - LLMF, ESSER I, GEER I; 
CRRSA - ESSER II? 
The District regularly engages educational partners through committees and counsel meetings, surveys, a 2-way communication system and 
various opportunities for dialogue to discuss needs and priorities. With the onset of COVID, regular opportunities to receive information and 
give input regarding concerns and needs were provided. Planning for use of these funds was determined based on shared needs and aligned 
with District priorities.  
 
EXPANDED LEARNING OPPORTUNITIES GRANT PLAN 2021 - description of parents, teachers, and staff involvement in development of 
the plan on page 2 of plan. 
http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/Curriculum/2021_Expanded_Learning_Opportunities_Grant_Plan_20210
518.pdf 
 
 
ESSER III Expenditure Plan 2021 - description of how educational partners were engaged in development of the plan on pages 3-7 of plan. 
http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/ESSER/2021%20ESSER%20III%20Expenditure%20Plan%20CUSD.pdf 
 
 
  

 

A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary School 
Emergency Relief expenditure plan, and the successes and challenges experienced during implementation. 
 

http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/Curriculum/2021_Expanded_Learning_Opportunities_Grant_Plan_20210518.pdf
http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/Curriculum/2021_Expanded_Learning_Opportunities_Grant_Plan_20210518.pdf
http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/ESSER/2021%20ESSER%20III%20Expenditure%20Plan%20CUSD.pdf
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ESSER III Plans have just recently been adopted by District Governing Boards. Therefore, implementation data gathering is limited at this 
point.  
 
UPDATE ON IMPLEMENTATION OF THE SAFE RETURN TO IN-PERSON INSTRUCTION AND CONTINUITY OF SERVICES PLAN  
 The Safe Return to In-Person instruction is regularly updated to align to the California Department of Health, Kings County Health Department 
and now CAL OSHA requirements and guidelines. The plan is located at: https://sites.google.com/central.k12.ca.us/employeesafety/ 
 
UPDATE ON ESSER III PLAN 
 Although data gathering is somewhat limited to its recent approval by the Board, the District has actively begun implementing its ESSER III 
Plan.  
 
Action 1.1 Implementing Health Protocols - This action is in progress with ongoing monitoring of needs within this area. 
Action 2.1 i-Ready, a comprehensive assessment and instruction program, has been purchased. Teachers and Site Admin received training 
on how to administer the Diagnostic and leverage data resulting from the adaptive assessment . Results are now available for delivery of 
Personalized Instruction based on an individual student's specific needs. Differentiated instruction is being provided through online lessons 
including tailored instruction and practice for each student to accelerate growth. In-the-moment resources are provided for teachers for further 
reteaching and individualization. Available to student during and beyond school days and hours. Data on the impact of this action is not yet 
available. 
Action 2.2 Professional Planning Preservice Days are scheduled for August 2, 3, and 4 of 2020.  
Action 2.3 Temporary Additional Instructional Aide Hrs. Each site has been allocated additional hours based on their ADA and have developed 
plans detailing how to leverage those hours. All Instructional Aides have been provided training on Reading Foundations including specific 
strategies to be implemented during the additional hours, as well as, when supporting literacy in the classroom.  
Action 3.1 Social Emotional (SEL)Training. Training was provided November 1, 2021 to all Certificated Staff and on duty classified staff (off 
classified were also invited to participate and many did). Additional training is currently available to all staff in the form of 12 online Modules to 
be completed by May 2022.  
Action 3.2 School Mental Health Professional - The District has contracted for Mental Health Services with 2 licensed Marriage and Family 
Therapists to provide additional mental health support through the Tier 3 Referral Process. 
 
SUCCESSES AND CHALLENGES DURING IMPLEMENTATION 
Challenges continue to be the impact of COVID19, specifically surges in cases. Staff and student quarantines impact consistent 
implementation of programs. Also, necessary protocols to limit mixing student groups have also made implementation challenging. 
Successes have been in getting all teachers trained to administer the Diagnostic and use resulting data. Also successful has been staff 
response to the SEL Training (action 3.1) . Staff comments in modules indicate strategies for supporting SEL throughout the day are being 
implemented. With training still ongoing 
Implementation data gathering is limited due to recent adoption of plan. 
 
 
 

https://sites.google.com/central.k12.ca.us/employeesafety/
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A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with the 
applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update. 
 
The district is using its fiscal resources received for the 2021-22 school year in a manner that is consistent with the applicable plans and is 
aligned with the District's 2021-22 LCAP and AnnualUpdate. 
 
The ESSER III EXPENDITURE PLAN provides actions consistent with the areas of focus : 
 •Strategies for Continuous and Safe In-Person Learning 
 •Addressing Lost Instruction Time (minimum of 20% of the district's ESSER funds) 
 •Use of other Remaining Funds  
ESSER III Expenditure PLAN includes an alignment to other school plans on pages 8-
10.http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/ESSER/2021%20ESSER%20III%20Expenditure%20Plan%20CUSD.
pdf 
 
EXPANDED LEARNING OPPORTUNITIES GRANT (ELO-G) PLAN provides actions for using funds consistent with the seven supplemental 
instruction and support strategies identified by the grant. 
 Providing supplemental instruction and support to students, including those identified as needing academic, social-emotional, and other 
supports, including the provision of meals and snacks continue to be priorities for the district. Actions aligned to these objectives are being 
implemented on an on-going basis. This plan and its actions aligned to the District's 2021-22 LCAP with the social-emotional needs in LCAP 
Goal 2 and academic needs in LCAP Goal 3. 
 During the Summer 2021 Expanded Learning Opportunity provided, Reading Proficiency (measured by STAR Reading) increased for 
students participating from 14.2% on Spring2 to 19.7% on the post test (Summer STAR Reading administration). Students also demonstrated 
growth in Math Proficiency (measured by STAR Math) with an increase for students participating from 9.5% on the pretest (Spring2 
administration) to 15.8% on the post-test (Summer administration). 
 
EDUCATOR EFFECTIVENESS PLAN provides for professional learning within the 10 identified allowable purposes identified by the program. 
 CUSD's plan focuses on professional learning to supporting "effective, standards-aligned instruction and improve instruction in literacy across 
all subject areas", purpose 2. This plan was recently adopted by the Board (December 2021) and funds have not yet begun to be expended. 
Funds may be expended through 2025-26. This plan aligns with LCAP Goal 3 Action 1 (Implement PLC Process, MTSS/RTI) and focuses on 
Tier 1 instruction. 
 
  

 

 

http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/ESSER/2021%20ESSER%20III%20Expenditure%20Plan%20CUSD.pdf
http://www.central.k12.ca.us/UserFiles/Servers/Server_4550549/File/ESSER/2021%20ESSER%20III%20Expenditure%20Plan%20CUSD.pdf
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Instructions for the Supplement to the Annual Update for the 2021–22 Local 
Control and Accountability Plan Year 
 
For additional questions or technical assistance related to the completion of the Supplement to the Annual Update to the 2021–22 Local 
Control and Accountability Plan (LCAP), please contact the local county office of education (COE), or the California Department of Education’s 
(CDE’s) Local Agency Systems Support Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 
 

Introduction 
 
California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. Section 124(e) of Assembly Bill 130 requires LEAs 
to present an update on the Annual Update to the 2021–22 LCAP and Budget Overview for Parents on or before February 28, 2022, at a 
regularly scheduled meeting of the governing board or body of the LEA. At this meeting, the LEA must include all of the following: 

• The Supplement to the Annual Update for the 2021–22 LCAP (2021–22 Supplement); 
• All available mid-year outcome data related to metrics identified in the 2021–22 LCAP; and 
• Mid-year expenditure and implementation data on all actions identified in the 2021–22 LCAP. 

When reporting available mid-year outcome, expenditure, and implementation data, LEAs have flexibility to provide this information as best 
suits the local context, provided that it is succinct and contains a level of detail that is meaningful and accessible for the LEA’s educational 
partners. 
The 2021–22 Supplement is considered part of the 2022–23 LCAP for the purposes of adoption, review, and approval, and must be included 
with the LCAP as follows: 

• The 2022–23 Budget Overview for Parents 
• The 2021–22 Supplement 
• The 2022–23 LCAP 
• The Action Tables for the 2022–23 LCAP 
• The Instructions for the LCAP Template 

 
As such, the 2021–22 Supplement will be submitted for review and approval as part of the LEA’s 2022–23 LCAP. 
 

Instructions 
Respond to the following prompts, as required. In responding to these prompts, LEAs must, to the greatest extent practicable, provide succinct 
responses that contain a level of detail that will be meaningful and accessible for the LEA’s educational partners and the broader public and 

mailto:lcff@cde.ca.gov
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must, to the greatest extent practicable, use language that is understandable and accessible to parents. 
 
In responding to these prompts, the LEA has flexibility to reference information provided in other planning documents. An LEA that chooses to 
reference information provided in other planning documents must identify the plan(s) being referenced, where the plan(s) are located (such as 
a link to a web page), and where in the plan the information being referenced may be found. 
 
Prompt 1: “A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided 
through the Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP).” 
 
In general, LEAs have flexibility in deciding what funds are included in the LCAP and to what extent those funds are included. If the LEA 
received funding through the Budget Act of 2021 that it would have typically included within its LCAP, identify the funds provided in the Budget 
Act of 2021 that were not included in the LCAP and provide a description of how the LEA has engaged its educational partners on the use of 
funds. If an LEA included the applicable funds in its adopted 2021–22 LCAP, provide this explanation. 
 
Prompt 2: “A description of how LEA used, or plans to use, the concentration grant add-on funding it received to increase the number of staff 
who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent.” 
 
If LEA does not receive a concentration grant or the concentration grant add-on, provide this explanation. 
 
Describe how the LEA is using, or plans to use, the concentration grant add-on funds received consistent with California Education Code 
Section 42238.02, as amended, to increase the number of certificated staff, classified staff, or both, including custodial staff, who provide 
direct services to students on school campuses with greater than 55 percent unduplicated pupil enrollment, as compared to schools with an 
enrollment of unduplicated students that is equal to or less than 55 percent. 
 
In the event that the additional concentration grant add-on is not sufficient to increase the number of staff providing direct services to students 
at a school with an enrollment of unduplicated students that is greater than 55 percent, describe how the LEA is using the funds to retain staff 
providing direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 
 
Prompt 3: “A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are 
intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.” 
 
If the LEA did not receive one-time federal funding to support recovery from the COVID-19 pandemic and the impacts of distance learning on 
students, provide this explanation. 
 
Describe how and when the LEA engaged its educational partners on the use of one-time federal funds it received that are intended to support 
recovery from the COVID-19 pandemic and the impacts of distance learning on students. See the COVID-19 Relief Funding Summary Sheet 
web page (https://www.cde.ca.gov/fg/cr/relieffunds.asp) for a listing of COVID-19 relief funding and the Federal Stimulus Funding web page 

https://www.cde.ca.gov/fg/cr/relieffunds.asp
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(https://www.cde.ca.gov/fg/cr/) for additional information on these funds. The LEA is not required to describe engagement that has taken place 
related to state funds. 
 
Prompt 4: “A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary 
School Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.” 
 
If an LEA does not receive ESSER III funding, provide this explanation. 
 
Describe the LEA’s implementation of its efforts to maintain the health and safety of students, educators, and other staff and ensure the 
continuity of services, as required by the federal American Rescue Plan Act of 2021, and its implementation of the federal Elementary and 
Secondary School Emergency Relief (ESSER) expenditure plan to date, including successes and challenges. 
 
Prompt 5: “A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with 
the applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update.” 
 
Summarize how the LEA is using its fiscal resources received for the 2021–22 school year to implement the requirements of applicable plans 
in a manner that is aligned with the LEA’s 2021–22 LCAP. For purposes of responding to this prompt, “applicable plans” include the Safe 
Return to In-Person Instruction and Continuity of Services Plan and the ESSER III Expenditure Plan. 
 
California Department of Education 
November 2021 
 

https://www.cde.ca.gov/fg/cr/
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Local Control Accountability Plan 
 
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template. 
 
Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Central Union Elementary Sch Dist            Cindee Rael           

Coordinator of Curriculum & Instruction 
crael@central.k12.ca.us           
5599243405 

 

Plan Summary [2022-23] 
 
General Information 
 

A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA. 
 

CUSD is an incredible place for educational opportunity for the children and families in our community. CUSD is proud of its history. It is 
through the labors and partnerships of staff, parents, and the community that CUSD achieves its successes. CUSD is a safe, caring, and 
academically oriented District. The District is confident that each child will have an excellent experience because of the combined efforts of 
its staff, parents, and community working with a common vision for ALL children. 
 
CUSD Vision 
Central Union Schools will be known as world-class quality schools for all students, empowering every student to excel to their highest 
potential. 
 
CUSD Mission Statement 
Central Union School District seeks to be an exemplary learning community. We build the foundation of this community through meaningful 
relationships, relevant and engaging learning, effective communication, and providing a safe atmosphere. Each student will be treated as an 
individual, given the tools to be a lifelong learner, and taught to function as a member of a group and as a productive member of society. We 
challenge ourselves to be better than we think we can be, and advocate for the greater good of our community. Our success in this mission 
will build lifelong, confident learners, who have the tools necessary for success in a changing world. 
 
CUSD is comprised of 4 schools with 3 distinct populations. 
Akers and Neutra Schools are located on the NAS Lemoore Base serving primarily military dependent students and some civilian employee 
dependents. These schools serve a very diverse population with the greatest number of ethnic groups of our schools. And while they have a 
relatively small English Learner population, it is again are our most diverse English Learners including more than 6 different languages. 
Central School is located near the Santa Rosa Rancheria, which belongs to the federally recognized Tachi Yokut tribe, and serves a 
significant Native American Population. And while our Native American students are often not in the Unduplicated student group, they have 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#PlanSummary
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#generalinformation
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historically been one of our most at risk student groups. Finally, Stratford School is located in a rural farming community with many of its 
students English Learners. 
 
While the District is comprised of very different schools, it strives to provide a cohesive and equitable program to meet the needs of all 
students to ensure success. This is accomplished in part by Central's focused efforts in two key research and evidence-based practices to 
ensure greatest success for ALL Students. The District is actively working on the implementation and refinement of a Multi-Tiered System of 
Support (MTSS) addressing both the academic and social-emotional & behavioral needs of students. This includes Tier 1 guarantees for all 
students on both sides of this system. In addition, Tier 2 supports have been implemented focusing on providing the supports needed for 
students to meet grade level Essential Standards in ELA and Math. Tier 2 continues to be refined for continuous improvement. Tier 3 
supports for our most at risks students is also being addressed. Secondly, the district is committed to an effective and sustainable 
Professional Learning Community (PLC). Both classified and certificated staff have received training on the "why" for PLCs. Districtwide and 
Site level teams have been established and coaching of  teams through partnerships has been provided. Administrators collaborate 
reviewing and analyzing District and Site data as well as sharing effective strategies leading to successes and asking questions. In Central 
Union, ALL means ALL. 
 
CUSD is located in a rural community in the Central Valley. The past 2 years, COVID has had a significant impact on our students, staff, and 
community. Pre-pandemic (2019-20), District enrollment was 1875, but for 2021-22, enrollment is 1753. This loss of enrollment coupled with 
attendance challenges due to COVID serges at various times through the year impact student learning, staff, and funding. Like most districts, 
we have seen increases in social-emotional, behavioral, and mental health needs in our students both in frequency and severity. Staff alike 
have been impacted as well both personally and professionally as they strive to meet the needs of their students and families. 
         

 
 
Reflections: Successes 
 

A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data. 
 

DISTRICT SUCCESSES BASED ON DATA AVAILABLE 
 
SUSPENSION RATE - The rate for most student groups is lower than for All Students. 
ALL  0.3% 
American Indian 0% 
English Learners - 0% 
Socioeconomically Disadvantaged 0.3% 
Two or More Races 0% 
Students with Disabilities 1% 
(DataQuest 2020-21 data) 
 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#ReflectionsSuccesses
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ENGLISH LEARNER PROGRESS 
26.5% Reclassification Rate compared to      CA: 13.8%     Kings County:  11.9%  (2019-20 Rates per DataQuest) 
7.5% Reclassification Rate compared to        CA: 6.9%       Kings County:  3.8%  (2020-21 Rates per DataQuest) 
 
 
2021-22 ADDITIONAL LOCAL DATA 
 
ENGLISH LANGUAGE ARTS 
iReady ELA Diagnostic Data indicates the number of students Proficient increased from 38% (Winter 21-22) to 44.7% (Spring 21-22) 
 
MATHEMATICS 
iReady Math Diagnostic Data indicates the number of students Proficient increased from 26.5% (Winter 21-22) to 38.9% (Spring 21-22) 
 
 
The LEA plans to build upon these successes: 
Pre-COVID19, ALL students were making progress towards proficiency and student groups were demonstrating closing of learning gaps with 
a Multi-Tiered System of Supports (MTSS) in place and strong Professional Learning Communities focusing of data driven instruction. The 
district plans to build on successes by continuing to refine and strengthen MTSS and continue to support Professional Learning Communities 
with even greater emphasis on the Continuous Cycle of Improvement by leveraging data. 
 
         

 

Reflections: Identified Need 
 

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low 
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas. 
 

ATTENDANCE 
96.98% 2020-21 P2 Data 
91.8% 2021-22 P2 Data 
 
CHRONIC ABSENTEEISM 
Fall 2019 Dashboard, 0 Student Groups in Orange or Red. Rather, 3 Student groups in Green and 6 in Blue. 
Chronic Absenteeism Rate  6.5%, DataQuest 2020-21 
29% American Indian 
3.5% Black 
8.2% Hispanic 
8.9% SWD 
3.6% EL 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#ReflectionsIdentifiedNeed
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10.9% Socioeconomically Disadvantaged 
 
2021-22 Local Data (SchoolZilla) 
All Students, 26.5% 
Foster Youth, 41.2% 
English Learners, 34.7% 
Socio-economically Disadvantaged, 25.9% 
 
2021-22 ADDITIONAL LOCAL DATA (Spring 2022) 
ENGLISH LANGUAGE ARTS 
iReady ELA Diagnostic Data indicates 44.7% of  ALL students Proficient (3rd - 8th). 
23.5% American Indian 
57.2% Black 
20.2% Hispanic 
17.7% SWD 
5.2% EL 
STAR Reading indicates 47.5% of All Student Proficient (1st - 8th) 
19.1% American Indian 
22.1% SWD 
12.4% EL 
27.6% Socio-economically Disadvantaged 
 
 
MATHEMATICS 
iReady Math Diagnostic Data indicates 38.9% of  ALL students Proficient (3rd - 8th). 
17.9% American Indian 
40.6% Black 
20.7% Hispanic 
16.2.7% SWD 
7.5% EL 
STAR Math indicates 39.2% of ALL Students Proficient (1st - 8th) 
21.4% American Indian 
16.5% SWD 
12.3% EL 
26.3% Socio-economically Disadvantaged 
 
Based on analysis of data, student groups most at risk are American Indians, Students with Disabilities, and Unduplicated Students. 
Attendance and Chronic Absenteeism Rates indicate that Student Engagement must continue to be a high priority. Like other District, Central 
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is committed to addressing learning loss due to COVID for all students. The District will continue to focus on closing achievement gaps for 
student groups. 
 
In order to address our greatest areas of need, CUSD will 
 
1. Engage Unduplicated Students, meeting their social-emotional needs and strengthening their school connections. 
 
2. Continue its focus on ALL Means ALL. 
This includes three key steps: 
1 - addressing the social-emotional and behavioral needs of our students 
2 - enabling students to achieve at high standards and engage productively 
3 - have access to and utilize timely data to carefully monitor progress of student groups priority areas 
         

 
LCAP Highlights 
 

A brief overview of the LCAP, including any key features that should be emphasized. 
 

Goal 1: CONDITIONS FOR LEARNING leading to college and career readiness 
Action 1: Basic Services (appropriately assigned and credentials teachers, standards-aligned materials, facilities in good repair.) 
Action 2: Implementation of State Standards (Grade level standards-aligned Instruction for Tier 1, Designated and Integrated ELD for English 
Learners. 
Action 3: Broad Course of Study for ALL students 
 
Goal 2: ENGAGE Parents, Students, and Community 
Action 1: Engage Parents (Student Inventory, parent resources, input, 2-way communication system, and additional teacher contact. 
Action 2: Engage Students (MTSS for Social-Emotional and Behavioral needs, Tier I SEL Curriculum, Trauma Informed Practices, 
Counselors and PE Teachers collaborating to promote Social and Emotional learning through physical Activity, SMART Goals and plans for 
celebrating 
and improving attendance each site.) 
Action 3:  School Climate of Safety and Connectedness  (Connectedness strategies at all sites, 
Resource Officer, Safety & Security Enhancements, Stop It (Bully Program), Raptor 
(screening of adults on campus), and Securly (internet filtering software)) 
 
Goal 3: ACHIEVEMENT of state adopted standards through data driven decision making 
Action 1: PLC Process and MTSS/RTI (Comprehensive PD Plan, PD Materials/Supplies & 
Supplementary Materials, MTSS/RTI for Academics with emphasis on Essentials 
Standards, Implement Balanced Assessment Plan including Academic Screener 3 times 
per year, Local Assessment & Data Management Systems for purposes of collaboration in 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#LCAPHighlights
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monitoring and decision making, and Professional Learning Communities) 
Action 2: Replace Technology Devices 
Action 3: Targeted Additional Services (Summer Learning Opportunities and Targeted Interventions 
beyond the school day) 
Action 4: Targeted Additional Services for English Learners (Summer Intensive ELD and Target 
Intervention services beyond the school day) 
Action 5: ELD Coaching & Supplementary Materials 
Action 6: Instructional Aides 
Action 7: Title I Program District Administrative Costs 
Action 8: Title I Homeless Set-Aside - Services to Homeless students across the District. 
         

 

Comprehensive Support and Improvement 
 

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts. 
 

Schools Identified 
 

A list of the schools in the LEA that are eligible for comprehensive support and improvement. 
 

The LEA has no schools identified for CSI.         
 

Support for Identified Schools 
 

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans. 
 

The LEA has no schools identified for CSI.         
 

Monitoring and Evaluating Effectiveness 
 

A description of how the LEA will monitor and evaluate the plan to support student and school improvement. 
 

The LEA has no schools identified for CSI.         
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#SchoolsIdentified
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#SupportforIdentifiedSchools
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MonitoringandEvaluatingEffectiveness
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Engaging Educational Partners 
 

A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP. 
 

Central uses a process to consult with Educational Partners on the LCAP and Annual update through both group and individual input 
opportunities. The process includes consultation with staff, parents, community and students. This is accomplished through meetings with a 
variety of committees/Educational Partner groups as well as Local Surveys for Parent/Guardians, Staff (Classified and Certificated), and 
students. A variety of modes are used to provide notification of meetings including email, ParentSquare, and phone calls. Data and Annual 
update information are also shared at meetings. Surveys and meetings also provided opportunity for questions and input. Translators are 
available at meetings if needed. Written translation of Agendas and Minutes are also provided as needed. 
 
District Advisory Committee (DAC) - includes Parents (including parents of English Learner and Student with Exceptional Needs), 
Administrators, and Community Members 
October 21, 2021 
February 17, 2022 
April 21, 2022 
 
Indian Education Counsel (IEC) 
November 16, 2021 
February 15, 2022 
March 15, 2021 
April 15, 2022 
 
 
District English Learner Advisory Committee (DELAC) 
January 19, 2022 
April 6, 2022 
 
Local Bargaining Units 
Certificated  - March 7, 2022 
Classified Bargaining Units - March 7, 2022 
 
Kings County SELPA - May 13, 2022 
 
 
District Board Meetings - includes Community Members 
September 13, 2021 
February 14, 2022 



 
 

2022-23 Local Control Accountability Plan for Central Union Elementary Sch Dist Page 23 of 84 

June 13, 2022  (Public Hearing) 
June  15, 2022 (Adoption) 
 
In addition to the above district committee's sites share information and opportunity for input at the site through Staff Meetings and School 
Site Counsel (SSC) Meeting. 
 
LEA Staff (classified, teachers, and administrators) were provided an opportunity to provide input through the 2021-22 Survey. 
 
Parents/Community provided input through the 2021-22 Survey (as well as various committees listed above). 
 
Students provided input to the LCAP through the Winter 2022 Student Survey. 
 
Members of the public were notified of the opportunity to submit comments regarding specific actions and expenditures proposed to be 
included. 
         

 
A summary of the feedback provided by specific educational partners. 
 

Feedback from specific educational partner groups included: 
 
District English Learner Advisory Committee (DELAC) - Parents indicate that needs of their students are being met. Overall, they indicated 
that 3-year plan was still appropriate and working. As parents, expressed a need for assistance for them in helping their children. A concern 
expressed multiple attendees was attendance and Chronic Absenteeism. 
 
Indian Education Counsel (IEC) - Feedback from this group was that the 3-year plan was working overall. They did express difficulty in 
speaking to facilities due to lack of campus access this year due to COVID. Actions specifically called out as working well included 
collaboration of counselors and PE teachers, 1:1 technology, and instructional aides. Parents shared that ParentSquare has been a great 
tool for communicating with teachers. They suggested that more physical activity be included in the day. 
 
Local Bargaining Units did not recommend any significant changes to the 3-year plan. They indicated that ParentSquare (Goal 2.1) was 
going well, but would like it expanded to include student access.They expressed the need for EL training and additional materials. The unit 
indicated that PLCs need to continue to improve to be well functioning PLCs. 
 
LEA Staff (classified, teachers, and administrators)- Overall, staff surveys indicate a continued support of actions included in the goals of the 
current 3-year plan. Staff Surveys indicate that actions needed to increase student engagement and meet students' needs include 
Counselors, Class/Site Connectedness Strategies, Engaging PE, and MTSS for Social/Emotional/Behavior. Additionally, S.E.A.L.(Social 
Emotional and Academic Learning) learning modules offered to all staff in response to critical needs identified during the year, were also 
mentioned as important in understanding and meeting student needs. Staff also indicated the important role that Visual and/or Performing 
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Arts, elective opportunities and sports play in student engagement. Staff identified Instructional Aides, Essential Standards, Replacement of 
Technology, and Rigorous Tier 1 Instruction as high priorities to supporting Goal 3 in the Staff Survey. 
 
Kings County SELPA - Consultation feedback included the recommendation to re-include the questions about students knowing their 
Essential Standards in the Student Survey next year. SELPA suggested site focus on high risk SWD to improve Suspension Rate for SWD. 
The District was encouraged seek greater input from high risk student groups (SWD, American Indian, Unduplicated Students) regarding 
what is the one activity they only get to access when they come to school. Continuing to seek to understand and address barriers to 
Engaging Parents was encouraged, such as location of opportunities. 
 
Students - Student Surveys show the significant impact on relationships (connectedness) and sense of safety that COVID has had on 
students over the past 2 years. The data indicates the significant need for ongoing actions addressing the social, emotional, and mental 
health needs of students. Students also report need in knowing how to persevere, confidence in their ability to be successful, and (especially 
grades 4-8), understanding of how to manage emotions, thoughts and feelings in different situations. Students indicate the importance of 
P.E. teachers. 
 
Trends that emerged 
Educational Partners consistently affirmed the Goals and Actions in the current 3-year plan. Concerns/Questions that were called out within 
those areas in need of further support were Attendance & Chronic Absenteeism, refining of PLCs and MTSS including greater clarity on the 
"why", additional days of ELD training & Support/Coaching, and greater SEL support to students to support closing of learning gaps. 
         

 
A description of the aspects of the LCAP that were influenced by specific input from educational partners. 
 

For Goal 1: Basic Services 
While educational partners agree appropriately credentials and assigned staff, standards aligned instructional materials, and schools in good 
repair are important. The District has and will consistently provide this and no input indicating needs or changes were provided. 
 
For Goal 2: Engagement 
All educational partner groups indicate the need for increased student engagement. Consistently stakeholders indicated the concern for 
students social, emotional well being. Goal 2, Action 2 focuses on Actively Engaging Students in the Learning Process. It includes the 
implementation of MTSS for social, emotional, and behavioral needs, Social Emotional Curriculum, Counselors, and Engaging PE with 
coaches collaborating with counselors. Input for increasing Parent Engagement included parent resources to develop understanding of grade 
level Essential Standards and positive, effective 2-way communication with parents. Goal 2, Action 1 focuses on Engaging Parents in the 
Learning process and includes the type resources parents and parent committees indicated are needed and a system for 2-way 
communication with embedded translation. 
 
For Goal 3: Achievement 
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All educational partner groups expressed concerns for student learning loss. Input included continued work in PLCs, academic screener, 
focus on Essential Standards, Rigorous Standards aligned Tier 1, PLCs, Academic Screener which are included in Goal 3, Action 1. Addition 
input is reflected in inclusion of actions Instructional Aides (Goal 3, Action 6), Up-to-Date Tech (Goal 3, Action 2, and Expanded Learning 
Opportunities (Goal 3, Actions 3 & 4). 
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Goals and Actions 
 
Goal 
 

Goal # Description 
1 All Students will be provided the CONDITIONS FOR LEARNING leading to college and career readiness. They will receive 

a broad educational program delivered by qualified staff using standards aligned instructional materials in facilities which 
are well maintained.         

 

An explanation of why the LEA has developed this goal. 
 

Ensuring the Conditions for Learning are in place and ALL students have equitable access to them is foundational to student success. 
 
2022-23 focuses on continued implementation of school facilities' safety procedures as recommended by health department to support In-
Person Learning for ALL students. 
 
Goal developed to address the following State Priorities and measured by the aligned metrics: (See Baseline data below) 
Priority 1 - Basic Services 
Priority 2 - Implementation of State Standards 
Priority 7 - Access to Broad Course of Study 
         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

1A Teachers 
appropriately 
assigned & fully 
credentialed 
 
1B Pupil Access to 
standards-aligned 
Instructional Materials 
 

Met (Priority 1 Basic 
Services at School: 
Self-Reflection Tool) 
 
1A Teachers 
With Full Credential  - 
99 
Without Full 
Credential - 2 
Teaching Outside 
Subject Area of 

Met (Priority 1 Basic 
Services at School: 
Self-Reflection Tool) 
 
1A Teachers 
With Full Credential  - 
103 
Without Full 
Credential - 0 
Teaching Outside 
Subject Area of 

  Met (Priority 1 Basic 
Services at School: 
Self-Reflection Tool) 
 
1A Teachers 
appropriately 
assigned & fully 
credentialed. 
100% Teachers 
appropriately 
assigned 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

1C Facilities 
maintained in good 
repair 
        

Competence (with full 
credential) - 0 
 
1B Instructional 
Materials 
Instructional Materials 
100% - Goal Met. 
 
1C Facilities 
100% Facilities Good 
or Better - Goal Met. 
 
 

Competence (with full 
credential) - 0 
 
1B Instructional 
Materials 
Instructional Materials 
100% - Goal Met. 
 
1C Facilities 
100% Facilities Good 
or Better - Goal Met. 
 
 

100% Teachers fully 
credentialed 
 
1B Instructional 
Materials 
Instructional Materials 
100% - Goal Met. 
 
1C Facilities 
100% Facilities Good 
or Better - Goal Met. 
 

2A Implementation of 
SBE adopted content 
and performance 
standards        

Met (Priority 2: 
Implementation of 
State Standards 
Reflection Tool) 
 
1. PD for teaching to 
Standards  4-Full 
Implementation 
2. Instructional 
Materials aligned to 
Standards 5-Full 
Implementation & 
Sustainability 
3. Policies & 
Programs supporting 
staff in identifying 
where they can 
improved  4-Full 
Implementation 
*Other Adopted 
Academic Standards  

Met (Priority 2: 
Implementation of 
State Standards 
Reflection Tool) 
 
1. PD for teaching to 
Standards  4-Full 
Implementation 
2. Instructional 
Materials aligned to 
Standards 5-Full 
Implementation & 
Sustainability 
3. Policies & 
Programs supporting 
staff in identifying 
where they can 
improved  4-Full 
Implementation 
*Other Adopted 
Academic Standards  

  Met (Priority 2: 
Implementation of 
State Standards 
Reflection Tool) 
 
*Providing PD for 
teaching Standards 4 
*Instructional 
Materials aligned to 
Standards 5 
*Progress 
Implementing Policies 
& Programs 
supporting staff in 
identifying where they 
can improved 
remained a 4 
*Other Adopted 
Academic Standards 
4 
*Support for Teachers 
and Administrators 4 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

3-Initial 
Implementation 
*Support for Teachers 
and Administrators 4-
Full Implementation 
 

3-Initial 
Implementation 
*Support for Teachers 
and Administrators 4-
Full Implementation 
 
 

 

2B Programs/Services 
enable ELs to access 
CA and ELD  
Standards        

Met (Priority 2: 
Implementation of 
State Standards 
Reflection Tool) 
See details above. 
 
100% ELs access and 
enrollment in courses 
aligned to CA State 
Standards. 
 
100% ELs access and 
enrollment in ELD. 
(2020-21 Master 
Schedule) 
 

Met (Priority 2: 
Implementation of 
State Standards 
Reflection Tool) 
See details above. 
 
100% ELs access and 
enrollment in courses 
aligned to CA State 
Standards. 
 
100% ELs access and 
enrollment in ELD. 
(2021-22 Master 
Schedule) 
 
 

  Met (Priority 2: 
Implementation of 
State Standards 
Reflection Tool) 
See details above. 
 
100% ELs access and 
enrollment in courses 
aligned to CA State 
Standards. 
 
100% ELs access and 
enrollment in ELD. 
(2023-24 Master 
Schedule) 
 

7A Broad Course of 
study        

100% Students have 
access to ELA, Math, 
Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2020-21 Master 
Schedule) 

100% Students have 
access to ELA, Math, 
Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2021-22 Master 
Schedule) 

  100% Students have 
access to ELA, Math, 
Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2023-24 Master 
Schedule) 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

   
 

7B Programs/Services 
Unduplicated 
Students        

100% Unduplicated 
Students have access 
to ELA, Math, 
Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2019-20 Master 
Schedule) 
 

100% Unduplicated 
Students have access 
to ELA, Math, 
Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2021-22 Master 
Schedule) 
 

  100% Unduplicated 
Students have access 
to ELA, Math, 
Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2023-24 Master 
Schedule) 
 

7C Programs/Services 
Students with 
exceptional needs        

100% Students with 
exceptional needs 
have access to ELA, 
Math, Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2019-20 Master 
Schedule) 
 

100% Students with 
exceptional needs 
have access to ELA, 
Math, Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2021-22 Master 
Schedule) 
 

  100% Students with 
exceptional needs 
have access to ELA, 
Math, Science, HSS, 
Physical 
Education/Health and 
Integrated Visual and 
Performing Arts 
100% ELD for ELs 
(2023-24 Master 
Schedule) 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

1.1 Provide all students 
access to Basic 
Services        

All Students will have access to 
(1)appropriately assigned and credentialed teachers, 
(2)their own copy of standards-aligned materials, 

$408,113.00 No      
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
(3)facilities that, at a minimum, meet the standard of "good repair." 
(Including guidance and protocols for cleaning and sanitation for 
COVID19 based on current CDC and County Health Dept. guidance.) 
 
Aligned to Priority 1 Basic Conditions 
Measured by Metrics 1A, 1B, and 1C 
Local Indicator:  Priority 1 Basic Conditions at School Self-Reflection 
Tool 
 
 
 

1.2 Continue to 
Implement State 
Standards including 
programs/services 
that enable English 
Learners to access 
CA and ELD 
Standard.        

Grade level standards-aligned instruction for all students in Tier 1. 
All English Learners will be provided both Designated and Integrated 
ELD as part of core curriculum. (Instruction provided by staff provided 
in Action 1. No Additional cost). 
 
Aligned to Priority 2 
Measured by Metrics 2A and 2B 
Local Indicator:  Priority 2 Implementation of State Standards Self-
Reflection Tool 
 
 
 

$0.00 No      
X 
 

1.3 Broad Course of 
Study        

All Students will have access to a Broad Course of Study including 
Unduplicated students and students with exceptional needs. 
(Instruction provided by staff provided in Action 1. No Additional cost). 
 
Aligned to Priority 7 Access to Broad Course of Study 
Measured by Metrics 7A, 7B, and 7C (Master Schedule) 
Local Indicator:  Priority 7 Pupil Access Self-Reflection Tool 
 
 
 

$0.00 No      
X 
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Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

This goal was implemented as planned in 2021-22. Successes in implementing the actions include the consistency of access to a Broad 
Course of Study in the District and the hiring and retaining of Qualified Staff. The District faced significant challenge faced this year relative to 
Action 2. Due to COVID school closures and long term remote learning (Spring 2020 and 2020-21), a much higher than typical number of 
standards-aligned instructional materials had to be replaced. 
 
All Students were provided the CONDITIONS FOR LEARNING leading to college and career readiness. Students received a broad 
educational program, evidenced by Metric 7 - 100% Access for ALL students - including Unduplicated Students and Students with 
Exceptional Needs. Instruction was delivered by qualified staff as demonstrated by Metric 1 (0 Without Full Credential/0 Teaching Outside 
Subject Area of competence) in facilities which are well maintained with 100% of Facilities in Good or Exceptional repair (FIT Tool). 
        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material differences between Budgeted Expenditures and Estimated Actual Expenditures  and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

All actions were effective in making progress toward the goal with all students having access to Basic Services including credentialed and 
appropriately assigned teachers, standards aligned instructional materials, and  well-maintained facilities.        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Planned Changes to metrics: 
For 1A Teachers appropriately assigned & fully credentialed, Priority 1 Basic Services at School: Self-Reflection Tool meets the metric 
requirements. The additional information of Number of Teachers With Full Credential, Without Full Credential, and Teaching Outside Subject 
Area of Competence has removed from 2023-24 Desired Outcomes and will not be included subsequent Year Outcomes. Information will be 
reported as percent of teachers appropriately assigned and fully credentialed. 
 
Planned Changes to Actions 
Action 1.1 Description (1)appropriately assigned and credentials teachers corrected to (1)appropriately assigned and credentialed teachers 
        

 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
2 Parents, Students, and the community will be ENGAGED to participate collaboratively in the educational process.         

 

An explanation of why the LEA has developed this goal. 
 

Parents, Students, and the School Community partnering together is one of the best ways to create a positive learning environment and 
support student success. 
 
2021-22 will focus sense of safety and connectivity to meet increased social-emotional needs of students due to COVID19 and support 
parents as they partner in their student learning. 
Based on March 2021 local data, Chronic Absenteeism Rate was 6% compared to 5.1% at the same time 2020. 
 
 
Goal developed to address the following State Priorities and measured by the aligned metrics: (See Baseline data below) 
Priority 3 - Parent Involvement 
Priority 5 - Pupil Engagement 
Priority 6 - School Climate 
         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

3A Parental input in 
decision making        

94.1% Parents Agree 
 
2021 Local Survey 
Parent Survey 
 

92.4% Parents Agree 
 
2022 Local Survey 
Parent Survey 
 

  95% Parents Agree 
 
2023-24 Local Survey 
Parent Survey 
 

3B Promote parent 
participation - 
unduplicated pupils        

96.1% Parents Agree 
 
2021 Local Survey 
Parent Survey 

93.3% Parents Agree 
 
2022 Local Survey 
Parent Survey 

  97% Parents Agree 
 
2023-24 Local Survey 
Parent Survey 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

(Parents of 
Unduplicated pupils) 
 

(Parents of 
Unduplicated pupils) 
 

(Parents of 
Unduplicated pupils) 
 

3C Promote parent 
participation - 
exceptional needs        

100% Parents Agree 
 
2021 Local Survey 
Parent Survey (parent 
of pupils with 
exceptional needs) 
 

95.7% Parents Agree 
 
2022 Local Survey 
Parent Survey (parent 
of pupils with 
exceptional needs) 
 

  100% Parents Agree 
 
2023-24 Local Survey 
Parent Survey (parent 
of pupils with 
exceptional needs) 
 

5A School Attendance 
Rates        

96.98% 
2020-21 P2 Data 
 
 

91.8% 
2021-22 P2 Data 
 
 

  98% 
2023-24 P2 Data 
 
 

5B Chronic 
Absenteeism        

Chronic Absenteeism 
Rate Indicator 
2.7% 
Green. Low 
(Fall 2019 
Dashboard/DataQuest 
2018-19) 
 
Chronic Absenteeism 
6% 
March 2021 
SchoolZilla 
 

Chronic Absenteeism 
Rate Indicator 
Not available 
 
Chronic Absenteeism 
Rate 
6.5% All Students 
14.3% Foster Youth 
DataQuest 2020-21 
 

  Chronic Absenteeism 
Rate Indicator 
 
Green. Low 
(Fall 2023 Dashboard: 
2022-23 data) 
 

5C Middle School 
Drop out Rate        

Middle School Drop 
out Rate 
0% 
(CALPADS Reports 
1.12 (2020-21) 
 

Middle School Drop 
out Rate 
0% 
(CALPADS Reports 
1.12 (2021-22) 
 

  Middle School Drop 
out Rate 
0% 
(CALPADS Reports 
1.12 (2023-24) 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

5D High School Drop- 
out 
5E High School 
Graduation Rate 
        

Not Applicable/H.S 
Measure 

Not Applicable/H.S 
Measure 

  Not Applicable/H.S 
Measure 

6A Pupil Suspension        Suspension Rate 
Indicator 
Green, 1.9% ALL 
Orange, 2.6% 
American Indian 
2.4%, Orange 
English Learners 
Orange, 2.7% 
Two or More Races 
(Fall 2019 
Dashboard/DataQuest 
2018-19) 
 
Suspension Rate 
2.1% 
(DataQuest 2019-20 
data) 
 

Suspension Rate 
Indicator 
CA Schools 
Dashboard data not 
available for Fall 
2021. 
 
 
Suspension Rate 
0.3% ALL 
American Indian 0% 
English Learners - 0% 
Socioeconomically 
Disadvantaged 0.3% 
Two or More Races 
0% 
Students with 
Disabilities 1% 
Foster 0% 
(DataQuest 2020-21 
data) 
 
 

  Suspension Rate 
Indicator 
Green, 1.8% 
(Fall 2023 Dashboard: 
2022-23 data) 
 
Suspension Rate 
1.9% 
DataQuest 2022-23 
 
 

6B Pupil Expulsion        Expulsion Rate 
0.10% 
(DataQuest 2019-20 
data) 
 

Expulsion Rate 
0% 
(DataQuest 2020-21 
data) 
 

  Expulsion Rate 
0.10% 
(CALPADS Report 7.3 
and DataQuest 2022-
23) 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

6C Local Measures – 
Sense of Safety and 
School 
Connectedness 
Pupils, Parents, 
Teachers 
        

Sense of Safety 
Staff 87% Agree (Staff 
Survey) 
 
Sense of 
Connectedness 
Staff 75% Agree (Staff 
Survey) 
 
 
Sense of Safety 
K-2 Students 88% 
Agree 
3-8 Students 89% 
Agree 
(Student Surveys) 
 
Sense of 
Connectedness 
K-2 Students 93% 
Agree 
3-8 Students 79% 
Agree 
(Student Surveys) 
 
Sense of Safety 
Parents 99.5% Agree 
(Parent Survey) 
 
Sense of 
Connectedness 
Parents 86.7% Agree 
(Parent Survey) 
 

Sense of Safety 
Staff 83.5% Agree 
(Staff Survey) 
 
Sense of 
Connectedness 
Staff 76% Agree (Staff 
Survey) 
 
 
Sense of Safety 
1-3 Students 77% 
Agree 
4-8 Students 65% 
Agree 
(Student Surveys) 
 
Sense of 
Connectedness 
1-3 Students 80% 
Agree 
4-8 Students 66% 
Agree 
(Student Surveys) 
 
Sense of Safety 
Parents 98.7% Agree 
(Parent Survey) 
 
Sense of 
Connectedness 
Parents 93.8% Agree 
(Parent Survey) 
 

  Sense of Safety 
Staff 89% Agree (Staff 
Survey) 
 
Sense of 
Connectedness 
Staff 78% Agree (Staff 
Survey) 
 
Sense of Safety 
1-3 Students 85% 
Agree 
4-8 Students 80% 
Agree 
(Student Surveys) 
 
Sense of 
Connectedness 
1-3 Students 90% 
Agree 
4-8 Students 80% 
Agree 
(Student Surveys) 
 
Sense of Safety 
Parents 99.5% Agree 
(Parent Survey) 
 
Sense of 
Connectedness 
Parents 88% Agree 
(Parent Survey) 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

(2020-21 Local 
Surveys - Parents, 
Staff, and Students) 
 

(2021-22 Local 
Surveys - Parents, 
Staff, and Students) 
 

(2023-24 Local 
Surveys - Parents, 
Staff, and Students) 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

2.1 Actively Engage 
Parents in the 
Learning Process        

The District and Sites will 
(1)Build Relationships: - Support staff in learning about families 
through use of parent completed Student Inventory (strengths, culture, 
language, goals). 
(2)Build Partnerships for Student Outcomes: Provide parents 
Information & Resources to Support Learning at Home. 
(3)Seek Input for Decision Making - Provide opportunities to plan, 
design, implement and evaluate family engagement together (families, 
teachers, principals, and district admin.) 
(4)Sites will implement at least 1 new opportunity for teachers to meet 
with families. 
(5)System for 2-way communication between parents and teachers, 
sites, and/or District Office. 
 
Aligned to Priority 3 Parent Involvement 
Metric: Local Indicator Self-Reflection Tool for Priority 3 Parent 
Engagement 
Local Measure:  Local Survey and Input from Committees 
 
 
 

$15,000.00 No      
X 
 

2.2 Actively Engage 
Students in the 
Learning Process        

The District and Sites will . . . 
(1)Implement Multi-Tiered System of Supports for Social-Emotional 
and Behavioral needs including Tier I SEL Curriculum and Trauma 
Informed Practices 

$999,904.00 Yes     
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
(2)Counselors and PE Teachers collaborating to promote Social and 
Emotional learning through physical Activity 
(3)Develop SMART Goals and plans for celebrating and improving 
attendance each site. 
Principally Directed for Unduplicated Students. 
 
Aligned to Priority 5 Pupil Engagement 
Measured by Metrics: School attendance, Chronic Absenteeism Rate, 
Middle School Drop out Rate 
 
 
 

2.3 Create and sustain a 
School Climate of 
Safety and 
Connectedness        

The District and Sites will . . . 
(1)Implement planned Connectedness strategies at all sites 
(2)Resource Officer 
(3)Safety and Security Enhancements 
(4)Stop It (Bully Program) 
(5)Raptor (screening of adults on campus) 
(6)Securly (internet filtering software) 
 
Aligned to Priority 6 School Climate 
Measured by Metrics: Suspension Rate, Expulsion Rate, Local 
Measures of pupils', parents', and teachers' sense of Safety and 
Connectedness 
Local Measure:  Local Survey 
 
 
 

$86,016.00 No      
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

This goal and planned actions were implemented as planned overall in 2021-22 with no substantive differences for Actions 2 and 3. In Action 
1, onsite parent engagement activities were not able to be held during the 2021-22 year due to COVID. However, through ESSER III 
Funding, parents were offered multiple online opportunities focused on social-emotional needs with Dr. Hood. The District experienced both 
successes and challenges in implementation of this goal. Due to COVID, only essential personnel were able to be on campus most of the 
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year creating challenges to building relationships and partnerships with parents/guardians. However, it also lead to a success in offering the 
online SEL opportunity to parents. Another challenge experienced was the return of students with much greater social-emotional and 
behavioral needs than in previous years as well as connectedness issues following long periods of isolation due to the pandemic.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were not material differences in the Budgeted Expenditures and Estimated Actual Expenditures for the overall goal. Although there 
were not material differences in Action 2, salary costs increased the expenditures and percentage contributing to Increased and/or Improves 
Services. In Actions 1 and 3, there were material differences but these resulted from not including the cost of ParentSquare (Action 1)  and 
Raptor & Securly (Action 3) in the Budgeted Expenditures which has been addressed for 22-23. (See Change Box below.)        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

Action 1 was not as effective in building parent partnerships and relationships with only very limited opportunity for parents to be on campus 
due to COVID as determined based on input and comments in committees (DELAC, IEC, DAC). Onsite parent partnering opportunities are 
planned to return for 22-23. All actions are effective means of making progress toward the goal. However, we continue to see the impact 
COVID has continued to have on metrics. For example, with the return to full In-Person instruction connectivity and student self regulation 
have required a great deal more attention and effort this year. Based on Chronic Absenteeism Rates (26.5 All Students, 141.2% Foster, 
34.7% English Learners, 25.9% Socio-economically disadvantaged per 21-22 local SchoolZilla data), Action 2 may appear to not have been 
effective in making progress toward the goal. However, the district has seen significant increases in Chronic Absenteeism during the year 
due to COVID surges and patterns developed from school closures. At the same time, PE teachers report seeing improvement in social 
interactions and self-regulation through implementation of strategies as a result of collaboration with counselors. Increased focus on 
attendance and connectivity is planned for next year to continue progress toward the goal.        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Changes to Planned Actions for 2022-23 
Action 2.1 Actively Engage Parents in the Learning Process budgeted amount is increased to $15, 000. 
Action 2.2 Actively Engage Students in the Learning Process budgeted amount is to  $999,904 
Action 2.3 Create and sustain a School Climate of Safety and Connectedness  budgeted amount is increased to $86,016. 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
3 All students will make progress towards proficient ACHIEVEMENT of state adopted standards through data driven 

decision making.         
 

An explanation of why the LEA has developed this goal. 
 

Preparing learners for their futures in a world that is rapidly changing is an ever moving target.  Monitoring student progress towards 
proficiency, using data driven decision making, and providing the necessary learning opportunities and supports, are necessary to ensure all 
individual students and student groups are equipped to meet their futures with success. 
 
2021-22 is focusing on addressing student learning loss and closing learning gaps for student groups. The district had been making progress 
in closing student group gaps; Local data ( STAR Reading & Math) indicate impact of COVID has been greater on some student groups that 
others. 
 
Goal developed to address the following State Priorities and measured by the aligned metrics: (See Baseline data below) 
Priority 4 - Pupil Achievement 
Priority 8 - Other Student Outcomes 
         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

4A Statewide 
Assessments 
English Language 
Arts 
        

Academic 
Performance 
Indicator: ELA 
ALL Students 
Yellow, Medium 
7 points above 
standard 
 
English Learners 
Yellow, Low 

Academic 
Performance 
Indicator: ELA 
CA Schools 
Dashboard not 
Available 
 
Local Indicator - 
Percent Proficient 
STAR Reading 

  Academic 
Performance 
Indicator: ELA 
ALL Students 
Green 
12 points above 
standard 
 
English Learners 
Yellow 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

20.7 points below 
standard 
 
Socioeconomically 
Disadvantaged 
Orange, Low 
8.9 Points below 
Standard 
 
Hispanic 
Orange, Low 
8.9 Points below 
Standard 
 
American Indian 
Orange, Low 
59.4 Points below 
Standard 
 
Students with 
Disabilities 
Red, Very Low 
72.1 Points below 
Standard 
(Dashboard: 2018-19 
data) 
 
 
STAR Reading March 
2021 percent 
proficient 
42.4%ALL students 
12.5%English 
Learners 

Spring2 (May 2021) 
 
 
43% ALL students 
4.2% English 
Learners 
22.8% 
Socioeconomically  
Disadvantaged  
32.7% Hispanic 
14.3% Native 
American 
19% Students with 
Disabilities 
 
 
ELA Proficiency 
All students 47% 
Foster Youth 35.7% 

• iReady 
(Spring 
2022) 

 

5 points below 
standard 
 
Socioeconomically 
Disadvantaged 
Green 
1 Points above 
Standard 
 
Hispanic 
Green 
1 Points above 
Standard 
 
American Indian 
Orange 
50 Points below 
Standard 
 
Students with 
Disabilities 
Orange 
50 Points below 
Standard 
(Dashboard: 2023-24 
data) 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

40.9%Socioeconomic
ally 
Disadvantaged 
30.6% Hispanic 
14.3% Native 
American 
20%Students with 
Disabilities 
 

4A Statewide 
Assessments 
Mathematics 
        

Academic 
Performance 
Indicator: Math 
 
ALL Students 
Yellow, Medium 
16.2 Points below 
Standard 
 
American Indian 
Yellow, Low 
84.8 Points below 
Standard 
 
Students with 
Disabilities 
Red, Very Low 
103.1 Points below 
Standard 
 
English Learners 
Yellow, Low 
42.9 Points below 
Standard 
 

Academic 
Performance 
Indicator: Math 
CA Schools 
Dashboard not 
Available 
 
Local Indicator - 
Percent Proficient 
STAR Math Spring2 
(May 2021) 
 
28.8% ALL Students 
11.4% American 
Indian 
14.3% Students with 
Disabilities 
10.4% English 
Learners 
14.9% 
Socioeconomically 
Disadvantaged 
17.9% Hispanic 
 
 
Math Proficiency 

  Academic 
Performance 
Indicator: Math 
 
ALL Students 
Green 
5 Points below 
Standard 
 
American Indian 
Yellow 
60 Points below 
Standard 
 
Students with 
Disabilities 
Orange 
80 Points below 
Standard 
 
English Learners 
Yellow 
25 Points below 
Standard 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Socioeconomically 
Disadvantaged 
Yellow, Low 
30 Points below 
Standard 
 
Hispanic 
Orange, 
33.3 Points below 
Standard 
(Dashboard: 2018-19 
data) 
 
 
STAR Reading March 
2021 percent 
proficient 
 
32.9% ALL Students 
10.9% American 
Indian 
15% Students with 
Disabilities 
12.6% English 
Learners 
30.8% 
Socioeconomically 
Disadvantaged 
19.6% Hispanic 
 

All students 38.8% 
Foster Youth 20%% 

• iReady 
(Spring 
2022) 

 

Socioeconomically 
Disadvantaged 
Green 
10 Points below 
Standard 
 
Hispanic 
Yellow, 
20 Points below 
Standard 
(Dashboard: 2023-24 
data) 
 

4B A-G Completion        Not Applicable/H.S 
Measure 

Not Applicable/H.S 
Measure 

  Not Applicable/H.S 
Measure 

4C Percentage of ELs 
making progress 

4C Percentage of ELs 
making progress 

4C Percentage of ELs 
making progress 

  4C Percentage of ELs 
making progress 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

towards English 
Proficiency 
 
4D English Learner 
Reclassification Rate 
        

towards English 
language proficiency 
55.4%, High 
(Dashboard Fall 2019) 
 
4D English Learner 
Reclassification Rate 
26.5% 
(DataQuest 2019-20 
data) 
 

towards English 
language proficiency 
Dashboard Not 
Available 
Spring 2020 Testing 
Suspended 
 
13.98% Level 4 - 
Proficient 
33.66% Level 3 
23.57% Level 2 
19.79% Level 1 
Summative ELPAC 
2020-21 
(DataQuest) 
 
4D English Learner 
Reclassification Rate 
7.5% 
(DataQuest 2020-21 
data) 
 

towards English 
language proficiency 
58%, High 
(Dashboard Fall 2022) 
 
4D English Learner 
Reclassification Rate 
15% 
(2021-22 DataQuest) 
 

4E AP Exam 
4F College 
Preparedness 
        

Not Applicable/H.S 
Measure 

Not Applicable/H.S 
Measure 

  Not Applicable/H.S 
Measure 

8 Pupil Outcomes        Learning in Broad 
Course of Study 
 
 
ELA 88% 
Math 87% 
Science 93% 
Social Studies 91% 

Learning in Broad 
Course of Study 
 
 
ELA 96% 
Math 97% 
Science 98% 
Social Studies 97% 

  Learning in Broad 
Course of Study 
 
 
ELA 98% 
Math 98% 
Science 98% 
Social Studies 98% 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

PE/Health 93% 
Arts 86% 
(Visual/Performing) 
ELD for ELs 79% 
 
Each Site have at 
least 1 Performance 
or Exhibit including 
Visual and/or 
Performing Arts 
(suspended due to 
COVID) 
 

PE/Health 100% 
Arts 100% 
(Visual/Performing) 
ELD for ELs 100% 
(T2 Data) 
 
Each Site had at least 
1 Performance or 
Exhibit including 
Visual and/or 
Performing Arts 
 

PE/Health 100% 
Arts 100% 
(Visual/Performing) 
ELD for ELs 100% 
 
Each Site had at least 
1 Performance or 
Exhibit including 
Visual and/or 
Performing Arts 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

3.1 Implement PLC 
Process and 
MTSS/RTI        

The District and Sites will . . . 
(1)Implement a Comprehensive PD Plan to build capacity of all staff 
(classified, certificated, and administration) 
(2) Administrators provided ongoing coaching to lead the work of 
PLCs & MTSS/RTI at their sites as the Instructional Leaders. 
(3)PD Materials/Supplies & Supplementary Materials 
(4)Implement MTSS/RTI for Academics with emphasis on Essentials 
Standards at each site 
(5)Implement Balanced Assessment Plan including Academic 
Screener 3 times per year, Formative, Interim, and Summative 
Assessments. 
(6)Local Assessment & Data Management Systems including access 
to local and state data for purposes of collaboration in monitoring and 
decision making. 
(7)Professional Learning Communities (District, Site, Teacher and 
Administrators) will actively collaborate around and make decisions 
based on data. (Weekly early release days are provided.) 
 

$328,670.00 No      
X 
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Action # Title Description Total Funds Contributing 
Aligned to Priority 4 Pupil Achievement 
Metrics: Statewide Assessments, Percentage of English Learners who 
make progress toward English Proficiency (ELPAC), English Learner 
Reclassification Rate 
 
Aligned to Priority 8 Other Student Outcomes 
Metrics: Students making Learning in Broad Course of Study (T2 
grades) 
 
 
 

3.2 Replace Technology 
Devices        

Replacement of instructional technology to ensure access to up-to-
date technology and regular academic use. (400 new iPads) 
 
Aligned to Priority 8 Other Student Outcomes 
Metrics: Students making Learning in Broad Course of Study (T2 
grades) 
 
 
 

$242,550.00 No      
X 
 

3.3 Provide targeted 
additional services        

The District will provide . . . 
(1)Summer Learning Opportunities 
(2)Targeted Interventions (before school, after school, Saturdays) 
 
Aligned to Priority 4 Pupil Achievement 
Metrics: Statewide Assessments, Percentage of English Learners who 
make progress toward English Proficiency (ELPAC), English Learner 
Reclassification Rate 
 
Aligned to Priority 8 Other Student Outcomes 
Metrics: Students making Learning in Broad Course of Study (T2 
grades) 
 
 
 

$409,505.00 No      
X 
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Action # Title Description Total Funds Contributing 
3.4 Provide targeted 

additional services for 
English Learners        

The District will provide . . . 
(1) Summer Intensive ELD 
(2) Target Intervention services beyond the school day 
 
Aligned to Priority 4 Pupil Achievement 
Metrics: Statewide Assessments, Percentage of English Learners who 
make progress toward English Proficiency (ELPAC), English Learner 
Reclassification Rate 
 
 
 

$13,591.00 Yes     
X 
 

3.5 ELD Coaching & 
Supplementary 
Materials        

The District will provide . . .                                                                  
(Title III Funded) 
(1)ELD Consultant to provide training and coaching to support staff in 
effectively meeting the needs of their English Learners. (improving 
Designated and/or Integrated ELD, and EL Intervention) 
(2)ELD supplementary materials 
 
Aligned to Priority 4 Pupil Achievement 
Metrics: Statewide Assessments, Percentage of English Learners who 
make progress toward English Proficiency (ELPAC), English Learner 
Reclassification Rate 
 
 
 

$15,000.00 No      
English Learners 

 

3.6 Instructional Aides        Instructional Aides, principally directed for Unduplicated Students, will 
support small group instruction and assist in providing "just in time" 
supports in ELA, Math, and overall literacy. This action is principally 
directed to meet the needs of most at-risk students, our Unduplicated 
Students.     Aides Salaries (# staff) 
 
Aligned to Priority 4 Pupil Achievement 
Metrics: Statewide Assessments, Percentage of English Learners who 
make progress toward English Proficiency (ELPAC), English Learner 
Reclassification Rate 
 

$617,069.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
Aligned to Priority 8 Other Student Outcomes 
Metrics: Students making Learning in Broad Course of Study (T2 
grades) 
 
 
 

3.7 Title I Program 
District Administrative 
Costs        

Title I Program administrative costs.                                               (Title 
I Funded) 
 
 

$33,877.00 No      
Low Income Students 

 

3.8 Title I Homeless Set-
Aside        

Funds set aside to provide a variety of services to homeless students. 
Includes services to assist homeless students in meeting the State's 
challenging academic standards and other services to help homeless 
students effectively take advantage of educational opportunities. (see 
also Consolidated Application)       (Title I Funded) 
 
 

$1,500.00 No      
Homeless 

 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

This goal was implemented as planned in 2021-22 to support students making progress towards proficient ACHIEVEMENT of state adopted 
standards. There were no substantive differences in planned actions and actual implementation of these actions. Challenges experienced in 
implementing actions in Goal 3 were around the ongoing impact of COVID. There were challenges to in-person collaborations for staff and 
mingling students based on needs due to protocols necessary to limit the spread of the virus. Successes were experienced in the form of 
staff collaboration and professional learning pivoting to remote options when needed to continue to work. Success was also demonstrated 
through student growth with 47% of students scoring at or above their grade level (Spring iReady Reading Diagnostic) compared to 37.8% in 
the Winter administration. Similarly, 38.9% of students scored at or above their grade level in Math (Spring iReady Diagnostic) compared to 
Winter results of 25.5%.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

Overall, there were no material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages 
of Improved Services and Estimated Actual Percentages of Improved Services. Action 3.4 Provide targeted additional services for English 
Learners and Action 3.6 Instructional Aides are the only actions contributing to Increased and/or Improved Services. Action 3.8 Homeless 
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Set-Aside has a material difference. Each year in the Consolidated Application (ConApp), the District is required to set-aside some Title I 
Funds to support the needs of Homeless students throughout the District. Most expenditures are quite unpredictable as the number of 
Homeless students can vary greatly and do the needs of those students. All needs for our Homeless students were met through the actual 
expenditures and the coordination of services within the county. 
 
        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

Although most students experienced learning loss due to the impact of COVID19, students did make progress towards Proficient 
ACHIEVEMENT of State Standards as evidenced by growth from winter to spring in both ELA and Math on iReady Diagnostic Assessments. 
Actions in this goal work together to support students making progress towards proficient achievement.. For example, Action 2.4 Technology 
Devices made it possible for students to take adaptive assessments (included in Action 3.1) and staff to leverage that data through the Cycle 
of Continuous Improvement in Professional Learning Communities (Action 3.1).        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Changes to Planned Actions for 2022-23 
Action 3.2 Replace Technology Devices budgeted amount is increased to $242,550. 
Action 3.4 Provide Targeted Additional Services for English Learners increased to $13,591. 
Action 3.5 ELD Coaching & Supplementary Materials budgeted amount is increased to $15,000. 
Action 3.6 Instructional Aides budgeted amount is increased to $617,069. 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2022-23] 
 
Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent) 
1615971 0 
 
Required Percentage to Increase or Improve Services for the LCAP Year 
Projected Percentage to Increase 
or Improve Services for the 
Coming School Year 

LCFF Carryover — Percentage LCFF Carryover — Dollar 
Total Percentage to Increase or 
Improve Services for the Coming 
School Year 

9.77% 0.00% $0.00 9.77% 
 
The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table. 
 
Required Descriptions 
 

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of 
(1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in 
meeting the goals for these students. 
 

The District's Goals for its Unduplicated Students are the same as for All Students. However, often times, based on the needs of 
Unduplicated Students, actions need to put be in place to provide the necessary supports for the success of unduplicated students. 
 
"Maslow’s Hierarchy of Needs clearly communicates students’ need for safety, Love/Belonging and Esteem must be met before we can 
expect them to be able to effectively participate in such endeavors as problem solving and creativity which are at the heart of the State 
Standards and 21st Century Learning. Further, The California Healthy Students Research Project in “Healthy Steps Toward Student 
Achievement” cites extensive research on the significance of positive school environments, the critical role a student’s sense of connection 
plays, and the importance of caring interpersonal relationships. Based on research as well as input from staff, parents/community, and 
students, the District is placing a high priority on addressing the social-emotional/behavioral needs of our unduplicated students leading to 
attendance issues, suspensions, and bullying. 
 
The Statewide initiative focusing scaling up MTSS is based on extensive research and served as a resource in the development and ongoing 
refinement of a systemic plan for a Multi-tiered System of Social/Emotional/Behavioral Supports. The research on the effectiveness of such a 
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system is extensive and very positive. The effectiveness of our system is evaluated and refined on an ongoing basis. Having a system of 
positive behavioral supports and intervention including exploring community resources is critical to meeting the needs of our Unduplicated 
Students (English Learners, Foster Youth, and Low Income) and increasing Student Engagement (State Priority 5) and ultimately State 
Priority 4 (Student Achievement). The effectiveness of a cohesive Multi-tiered System of Behavior Supports is well documented. 
 
The National Center for Chronic Disease Prevention and Health Promotion (CDC) clearly communicates the evidenced link between physical 
activity and academic achievement. The research indicates that “Students who are physically active tend to have better grades, school 
attendance, cognitive performance (e.g., memory), and classroom behaviors (e.g., on-task behavior). 
 
The implementation of counselors and an engaging PE program have been actions principally directed for unduplicated students in our 
district for the past several years with steps evidenced in closing gaps in engagement and academics based on CA Schools Dashboard 2019 
metrics. Through the COVID pandemic, our unduplicated students have been significantly impacted. To provide even greater support to our 
unduplicated students, we began partnering our counselors and physical education teachers in 2021-22. PE teachers are provided the 
crosswalk for PE Standards and CASEL SEL Core Competencies (SHAPE America) and collaborate with counselors to embed SEL 
competencies into physical education addressing identified SEL needs of unduplicated students. Our unduplicated students often have the 
least opportunity to participate in physical activities such as team sports outside of the school setting. To support regular physical activity and 
the promotion of healthy life styles, which ultimately support academic achievement, the District is utilizing Supplemental and Concentration 
funds to provide an enriching physical education program including specialized PE staff and Fitness Zones. (LEA-Wide). These services are 
principally directed to support Unduplicated students in developing a healthy lifestyle, linked to State Priority 8 (Other Student Outcomes). 
 
ACTION 2.2 Actively Engage Students in the Learning Process 
The District and sites are working together to implement and refine Multi-Tiered System of Supports for Social Emotional and Behavioral 
needs. The District and sites develop SMART Goals and plans for celebrating and improving attendance. Engaging PE programs are 
provided at each site and District Counselors provide services and support at sites. 
 
 
HOW SERVICES ARE PRINCIPALLY DIRECTED TO MEET THE DISTRICTS GOALS FOR UNDUPLICATED STUDENTS: 
The needs of English Learners, Socioeconomically Disadvantaged Students, and Foster Youth were considered first in the development of 
this action. CA Schools Dashboard (2018) showed unduplicated students demonstrating higher rates of Chronic Absenteeism and 
Suspension. While All Students were in the Green (4.5%) for Chronic Absenteeism, English Learners were in the Red (11.1%).  Foster Youth 
(9.1%) and Socioeconomically Disadvantaged (5.9%) were all in the Orange. In the Suspension Rate, All Students at 2.6% were in the 
Green, while Socioeconomically Disadvantaged (3.1%) were in Yellow and Foster Youth (3.6%) were in Orange.  Implementation of 
counselors addressing social emotional needs and a comprehensive PE program engaging them in an active lifestyle showed gains in gaps 
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closing (CA Schools Dashboard 2019). Current local data (SchoolZilla) shows Chronic Absenteeism for All Students (26.5%), Foster (41.2%), 
English Learners (34.7%), and Socioeconomically Disadvantaged (25.9%). Suspension Rate (Schoolzilla, current local data) indicates 
Suspension Rates for All Students (3.5%), Foster Students (11.8%), and Socioeconomically Disadvantaged (2.9%). 
 
Unduplicated Students have needs for health and wellness as well as social and emotional supports that go well beyond what all students 
need. During 2021-22, local data (Schoolzilla) showed the Chronic Absence and Suspension Rates for Foster Youth, English Learners, and 
Low-Income Students had increased. Our Unduplicated students had higher rates of staying in remote learning raising concerns about 
student connectedness.Students from low income families and students who are foster youth may lack the resources to access the types of 
health and wellness as well as social supports that reduce barriers to learning. These barriers may include inconsistent school attendance 
and discipline incidents that result in missed days of school, time out of class, or suspension. Therefore, the needs of these students were 
considered first as services provided under Action 2.2 were developed. The services provided under Action 2.2 are designed to support 
Unduplicated students by providing English Learners, low income students, foster youth, and students experiencing Homelessness with 
supports designed to improve health, promote wellness and school attendance, decrease behavior incidents and suspensions, and increase 
engagement. Counselors will be trained in Trauma informed Practices and share these practices with staff. They support the social emotional 
learning on campus and provide individual and small group counseling services. Counselors and Physical Education teachers will collaborate 
on effective ways to integrate the non-academic skills of Social Emotional Learning (SEL) essential for success in school and beyond into 
physical education. PE teachers will provide an Engaging physical education experience while teaching students valuable life skills and 
encouraging them to live healthy, active lives. 
 
 
HOW SERVICES ARE EFFECTIVE IN MEETING THE DISTRICT'S GOALS FOR UNDUPLICATED STUDENTS AND MOST EFFECTIVE 
USE OF FUNDS TO MEET THE GOALS FOR UNDUPLICATED STUDENTS: 
The services provided to students under Action 2.2 are effective in meeting Goal 2 “Parents, Students, and the community will be ENGAGED 
to participate collaboratively in the educational process." Before students can make progress towards proficient achievement, they must be 
present and engaged. Higher Chronic Absenteeism and Suspension Rates are contrary to a successful learning experience. Data from the 
California School Dashboard indicated that Chronic Absenteeism declined for English Learners and students from low income families. 
Suspension Rates were also down for students from low income families and Foster Youth. English Learners increased. (2019 Dashboard) 
On the District's Local  Survey, 86% of students indicated that having a PE teacher is important. 
 
The effectiveness of these actions have been evidenced by improvement in closing gaps between unduplicated students and all students in 
chronic absenteeism, suspension rates, suspensions, and Academics (CA Schools Dashboard 2019). English Learners and 
Socioeconomically Disadvantaged Chronically Absent Rates dropped 11.1% and 3.1% respectively with both in the Blue while All Students 
were in Green. Suspension Rates dropped for Foster Youth to 0% (Blue) and for Socioeconomically Disadvantaged to 1.8% (Green). During 
the pandemic, unduplicated students have not had the same accessibility to these supports, often learning from remote settings. With the 
return to full in-person learning in 2021-22, student connectedness gains made for unduplicated students showed significant impact from the 
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isolation of the pandemic. The collaboration of PE and Counselor is expected to provide even greater results next year as unduplicated 
students are fully supported through these resources. 
The metrics of Suspension Rate and Chronic Absenteeism Rate will continue to be utilized. 
         
ACTION 3.6 Instructional Aides 
School sites are provided Instructional Aides to support small group instruction and assist in providing "just in time" supports in ELA, Math, 
and overall literacy. 
 
HOW SERVICES ARE PRINCIPALLY DIRECTED  TO MEET THE DISTRICTS GOALS FOR UNDUPLICATED STUDENTS: 
All students need access a broad, standards aligned instructional program in a way that is equitable and make progress towards 
achievement proficiency possible. Unduplicated Students (low-Income students, English Learners, Foster, and students experiencing 
Homelessness) have needs for instructional supports that go well beyond what all students need. Pre-Pandemic, CA Schools Dashboard 
(2018) showed unduplicated students demonstrating lower rates of meeting grade level standards in both ELA and Math. ELs and 
Socioeconomically Disadvantaged student groups were in the Yellow in ELA while the All Students group was in the Green. In Math, ELs and 
Socioeconomically Disadvantaged were in the Yellow, while again the All Students group was in the Green. Unduplicated students 
experienced significant learning loss due to the pandemic, with English Learners showing the greatest academic impact. Based on local data 
(iReady, Spring 2022, Schoolzilla), ELA Proficiency was 47% for All students, compared to English (14.2%) Learners, Foster Students 
(35.7%), and Socioeconomically Disadvantaged (46.3%). While math proficiency was lower for All Students (38.8%),  Unduplicated Students 
are even more at risk (English Learners 8.7%, Foster Students 20%, and Socioeconomically Disadvantaged 20.4%). 
 
Therefore, the needs of these students are considered first as services provided under Action 3.6 are developed. The actions and services 
under 3.6 are designed to support Unduplicated Students by providing them with greater access to small group instruction and "just in time" 
supports that allow them to access the standards aligned instruction in a way that is equitable to all students and assist them in making 
progress towards proficiency. Unduplicated Students often lack prerequisite skills and understanding to build on during new or first 
instruction. Small group instruction and additional scaffolds, available in the moment, during that instruction supports Unduplicated Students 
with support to access and master grade level standards and close student group learning gaps. Instructional Aides receive training in Direct 
Instruction Reading Mastery, a program with over 5 decades of research. Balanced Early literacy Training and strategies for foundational and 
prerequisite skills are provided. The Instructional Aides in the classroom reduce the student to adult ratio allowing for more adult interactions 
and timely supports both especially important for Unduplicated students. State Priority 2 (Implementation of State Standards) and State 
Priority 4 (Student Achievement) are strongly supported for Unduplicated Students through these services. 
 
HOW SERVICES ARE EFFECTIVE IN MEETING THE DISTRICT'S GOALS FOR UNDUPLICATED STUDENTS AND MOST EFFECTIVE 
USE OF FUNDS TO MEET THE GOALS FOR UNDUPLICATED STUDENTS: 
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The services provided for unduplicated students under Action 3.6 are effective in meeting Goal 3 that “All students will make progress 
towards proficient ACHIEVEMENT of state adopted standards through data driven decision making.” Based on 2019 Dashboard, English 
Learners increased and Students from low-income families maintained in ELA. Both student groups increased in Math. 54.4% of English 
learners made progress on the state assessment for English learners (ELPAC) (2019 California School Dashboard). Student groups were 
making progress closing learning gaps pre-COVID. Instructional aides support of students is working well according to 80% of teachers and 
administrators. 91% of parents indicate their child is able to get help when needed (Parent Survey Winter 2022). 
 
        
 

 
A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage 
required. 
 

The LEA wide and school wide services provided in the LCAP are designed to support Unduplicated students and are effective in achieving 
the District's goals. Students who are English learners, from low-income families, and/or foster youth, face barriers to learning that students 
who are English only, live with their families, and have greater financial means do not. Principally directed services provided in the LCAP 
(Actions 2.2 and 3.6 above)  are developed based on the needs of Unduplicated Students. 
 
In Addition LCAP 3.4 Provide Targeted Additional Services for English Learners includes additional engaging learning opportunities to build 
background knowledge, vocabulary, and support for closing learning and experience gaps for English Learners. Specific objectives for 
sessions are based on timely actionable data and focused on the current needs of the English Learners participating. 
 
Taken together, the LEA and/or school wide services discussed above, along with Action 3.4 limited to Unduplicated student group (English 
Learners) provide a increase to services for Unduplicated pupils that is equal to or greater than the required "Percentage to Increase or 
Improve Services" shown above. 
         

 
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff 
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable. 
 

The District does not receive concentration grand add-on funding. Therefore, no applicable.         
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Staff-to-student ratios by 
type of school and 
concentration of 
unduplicated students 

Schools with a student concentration of 55 percent or 
less 

Schools with a student concentration of greater than 55 
percent 

Staff-to-student ratio of 
classified staff providing 
direct services to students 

N/A         N/A         

Staff-to-student ratio of 
certificated staff providing 
direct services to students 

N/A         N/A         
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2022-23 Total Expenditures Table 
 

Totals LCFF Funds Other State 
Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-

personnel 
Totals          $2,306,716.00         $494,505.00  $369,574.00 $3,170,795.00 $2,087,116.00 $1,083,679.00 

 
Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 

1 1.1 Provide all students 
access to Basic 
Services        

XAll        
 

$258,113.00 $100,000.00 
 

$50,000.00 $408,113.00 

1 1.2 Continue to 
Implement State 
Standards including 
programs/services 
that enable English 
Learners to access 
CA and ELD 
Standard.        

XAll        
 

    
$0.00 

1 1.3 Broad Course of 
Study        

XAll        
 

    
$0.00 

2 2.1 Actively Engage 
Parents in the 
Learning Process        

XAll         $6,000.00 
  

$9,000.00 $15,000.00 

2 2.2 Actively Engage 
Students in the 
Learning Process        

XEnglish Learners        
XFoster Youth        
XLow Income         

$999,904.00 
   

$999,904.00 

2 2.3 Create and sustain a 
School Climate of 
Safety and 
Connectedness        

XAll         $68,369.00 
  

$17,647.00 $86,016.00 

3 3.1 Implement PLC 
Process and 
MTSS/RTI        

XAll         $328,670.00 
   

$328,670.00 

3 3.2 Replace Technology 
Devices        

XAll         
   

$242,550.00 $242,550.00 

3 3.3 Provide targeted 
additional services        

XAll         $15,000.00 $394,505.00 
  

$409,505.00 

3 3.4 Provide targeted 
additional services for 
English Learners        

XEnglish Learners         $13,591.00 
   

$13,591.00 



 
 

2022-23 Local Control Accountability Plan for Central Union Elementary Sch Dist Page 57 of 84 

Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 
3 3.5 ELD Coaching & 

Supplementary 
Materials        

English Learners 
   

$15,000.00 $15,000.00 

3 3.6 Instructional Aides        XEnglish Learners        
XFoster Youth        
XLow Income         

$617,069.00 
   

$617,069.00 

3 3.7 Title I Program 
District Administrative 
Costs        

Low Income Students 
   

$33,877.00 $33,877.00 

3 3.8 Title I Homeless Set-
Aside        

Homeless 
   

$1,500.00 $1,500.00 
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2022-23 Contributing Actions Table 
 

1. Projected 
LCFF Base 

Grant 

2. Projected 
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

3. Projected 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(2 divided by 

1) 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

Total 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 

(3 + Carryover 
%) 

4. Total 
Planned 

Contributing 
Expenditures  
(LCFF Funds) 

5. Total 
Planned 

Percentage of 
Improved 
Services  

(%) 

Planned 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(4 divided by 

1, plus 5) 

Totals by 
Type 

Total LCFF 
Funds 

16540136 1615971 9.77% 0.00% 9.77% $1,630,564.00 0.00% 9.86 % Total:         $1,630,564.00 
        LEA-wide 

Total:         $1,616,973.00 

        Limited Total:         $13,591.00 
        Schoolwide 

Total:         $0.00 
 

Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

2 2.2 Actively Engage Students in 
the Learning Process 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $999,904.00 
 

3 3.4 Provide targeted additional 
services for English 
Learners 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners         XAll Schools         $13,591.00 
 

3 3.6 Instructional Aides XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $617,069.00 
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2021-22 Annual Update Table 
 

Totals 
Last Year's 

Total Planned 
Expenditures 
(Total Funds) 

Total Estimated  
Expenditures 
(Total Funds) 

Totals          $3,048,970.00 $3,116,320.00 

 
Last Year's 

Goal # 
Last Year's Action 

# 
Prior Action/Service Title Contributed to Increased 

or Improved Services? 
Last Year's Planned 

Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
1 1.1 Provide all students access to Basic 

Services        
No      
X 
 

$402,235.00 402,235 

1 1.2 Continue to Implement State 
Standards including 
programs/services that enable 
English Learners to access CA and 
ELD Standard.        

No      
X 
 

$0.00 0 

1 1.3 Broad Course of Study        No      
X 
 

$0.00 0 

2 2.1 Actively Engage Parents in the 
Learning Process        

No      
X 
 

$6,000.00 10,578 

2 2.2 Actively Engage Students in the 
Learning Process        

Yes     
X 
 

$945,280.00 978,923 

2 2.3 Create and sustain a School 
Climate of Safety and 
Connectedness        

No      
X 
 

$65,000.00 85,594 

3 3.1 Implement PLC Process and 
MTSS/RTI        

No      
X 
 

$328,670.00 328,000 

3 3.2 Replace Technology Devices        No      
X 
 

$224,000.00 228,520 

3 3.3 Provide targeted additional services        No      
X 
 

$409,505.00 409,505 
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Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
3 3.4 Provide targeted additional services 

for English Learners        
Yes     
X 
 

$9,215.00 10,591 

3 3.5 ELD Coaching & Supplementary 
Materials        

No      
English Learners 

 

$8,945.00 8,945 

3 3.6 Instructional Aides        Yes     
X 
 

$614,743.00 617,069 

3 3.7 Title I Program District 
Administrative Costs        

No      
Low Income Students 

 

$33,877.00 35,410 

3 3.8 Title I Homeless Set-Aside        No      
Homeless 

 

$1,500.00 950 

 



 
 

2022-23 Local Control Accountability Plan for Central Union Elementary Sch Dist Page 61 of 84 

 
2021-22 Contributing Actions Annual Update Table 
 

6. Estimated  
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

(Input Dollar 
Amount) 

4. Total Planned 
Contributing 
Expenditures  
(LCFF Funds) 

7. Total Estimated  
Expenditures for 

Contributing 
Actions  

(LCFF Funds) 

Difference 
Between Planned 

and Estimated  
Expenditures for 

Contributing 
Actions 

(Subtract 7 from 
4) 

5. Total Planned 
Percentage of 

Improved 
Services (%) 

8. Total Estimated  
Percentage of 

Improved 
Services  

(%) 

Difference 
Between Planned 

and Estimated  
Percentage of 

Improved 
Services 

(Subtract 5 from 
8) 

$1,537,182         $1,569,238.00         $1,606,583.00         ($37,345.00)         0.00%         0.00%         0.00%         
 

Last 
Year's 
Goal # 

Last 
Year's 

Action # 
Prior Action/Service Title 

Contributing to 
Increased or 

Improved Services? 

Last Year's Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Estimated Actual 
Expenditures for 

Contributing 
Actions  

(Input LCFF Funds) 

Planned Percentage 
of Improved 

Services 

Estimated Actual 
Percentage of 

Improved Services 
(Input Percentage) 

2 2.2 Actively Engage Students in 
the Learning Process 

XYes     
 

$945,280.00 $978,923.00  
 

3 3.4 Provide targeted additional 
services for English Learners 

XYes     
 

$9,215.00 $10,591  
 

3 3.6 Instructional Aides XYes     
 

$614,743.00 $617,069.00  
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2021-22 LCFF Carryover Table 
 

9. Estimated 
Actual LCFF 
Base Grant 
(Input Dollar 

Amount) 

6. Estimated 
Actual LCFF 

Supplemental 
and/or 

Concentration 
Grants 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

10. Total 
Percentage to 

Increase or 
Improve 

Services for 
the Current 
School Year 

(6 divided by 9 
+ Carryover 

%) 

7. Total 
Estimated 

Actual 
Expenditures 

for 
Contributing 

Actions  
(LCFF Funds) 

8. Total 
Estimated 

Actual 
Percentage of 

Improved 
Services  

(%) 

11. Estimated 
Actual 

Percentage of 
Increased or 

Improved 
Services 

(7 divided by 
9, plus 8) 

12. LCFF 
Carryover — 

Dollar Amount 
(Subtract 11 
from 10 and 

multiply by 9) 

13. LCFF 
Carryover —  
Percentage 

(12 divided by 
9) 

$15,675,932 $1,537,182 0 9.81% $1,606,583.00 0.00% 10.25% $0.00 0.00% 
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Instructions 
Plan Summary 

Engaging Educational Partners 

Goals and Actions 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students  

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, 
please contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support 
Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 

Introduction and Instructions 
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual 
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities). 
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.  

The LCAP development process serves three distinct, but related functions:  

• Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning 
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and 
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and 
community needs to ensure opportunities and outcomes are improved for all students. 

• Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made 
through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's 
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to 
be included in the LCAP. 

• Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require LEAs to 
show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably: 

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in proportion to 
the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]). 

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC 
sections 52064[b][1] and [2]).  

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]). 

mailto:lcff@cde.ca.gov
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The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the 
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement 
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP 
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging 
educational partners.  

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of 
the school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 
52066, 52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all 
budgeted and actual expenditures are aligned. 

The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 
1840 (Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on 
actions included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, 
English learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more 
accessible for educational partners and the public. 

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through 
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved 
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended 
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the 
strategic planning and educational partner engagement functions:  

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the 
LEA using its budgetary resources to respond to TK–12 student and community needs, and address any performance gaps, including 
by meeting its obligation to increase or improve services for foster youth, English learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners, 
research, and experience, will have the biggest impact on behalf of its TK–12 students.  

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when 
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the 
purpose that each section serves. 

Plan Summary 
Purpose 
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A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s 
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the 
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP. 

Requirements and Instructions 
General Information – Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA. For example, 
information about an LEA in terms of geography, enrollment, or employment, the number and size of specific schools, recent community 
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP. 

Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the 
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what 
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific 
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved 
performance for these students. 

Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or 
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b) 
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. 
What steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include 
a goal to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include 
this goal and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data 
including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard. 

LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP. 

Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI) 
under the Every Student Succeeds Act must respond to the following prompts: 

● Schools Identified: Identify the schools within the LEA that have been identified for CSI.  

● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included 
a school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed 
through the implementation of the CSI plan. 

● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of 
the CSI plan to support student and school improvement. 

Engaging Educational Partners 



 
 

2022-23 Local Control Accountability Plan for Central Union Elementary Sch Dist Page 66 of 84 

Purpose 
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the 
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such 
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally 
identified priorities (EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.  

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The 
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA 
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing 
this section.  

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers, 
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school 
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The 
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must 
also consult with the special education local plan area administrator(s) when developing the LCAP.  

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in 
developing the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as 
applicable (e.g., schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between 
schoolsite and district-level goals and actions.  

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group 
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/. 

Requirements and Instructions 
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is 
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process: 

Local Control and Accountability Plan: 
For county offices of education and school districts only, verify the LEA: 

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section 
52062(a)(1) or 52068(a)(1), as appropriate. 

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance 
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate. 

https://www.cde.ca.gov/re/lc/
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c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to 
be included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), 
as appropriate. 

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate. 

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or 
52068(b)(2), as appropriate. 

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the 
LCAP.” 

Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum, 
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A 
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement 
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its 
educational partners.  

Prompt 2: “A summary of the feedback provided by specific educational partners.” 

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, 
trends, or inputs that emerged from an analysis of the feedback received from educational partners. 

Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.” 

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement 
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in 
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized 
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the 
LCAP. For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are 
not necessarily limited to: 

• Inclusion of a goal or decision to pursue a Focus Goal (as described below) 
• Inclusion of metrics other than the statutorily required metrics 
• Determination of the desired outcome on one or more metrics 
• Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection 
• Inclusion of action(s) or a group of actions 
• Elimination of action(s) or group of actions  
• Changes to the level of proposed expenditures for one or more actions 
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• Inclusion of action(s) as contributing to increased or improved services for unduplicated services 
• Determination of effectiveness of the specific actions to achieve the goal 
• Determination of material differences in expenditures 
• Determination of changes made to a goal for the ensuing LCAP year based on the annual update process 
• Determination of challenges or successes in the implementation of actions 

Goals and Actions 
Purpose 
Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to 
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected 
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for 
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted 
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected 
outcomes, actions, and expenditures. 

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing 
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their 
student groups when developing goals and the related actions to achieve such goals. 

Requirements and Instructions 
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs 
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that 
are included in the Dashboard in determining whether and how to prioritize its goals within the LCAP. 

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals: 

• Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure improvement. A Focus 
Goal statement will be time bound and make clear how the goal is to be measured. 

• Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of metrics. 

• Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and allows an 
LEA to track performance on any metrics not addressed in the other goals of the LCAP. 

At a minimum, the LCAP must address all LCFF priorities and associated metrics. 
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Focus Goal(s) 
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal 
to address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly 
reference the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve 
the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be 
based on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including 
relevant consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to 
pursue a focus goal. 

Broad Goal 
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be 
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected 
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative 
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for 
measuring progress toward the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped 
together will help achieve the goal. 

Maintenance of Progress Goal 
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals 
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The 
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has 
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP. 

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics. 

Required Goals 
In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with 
the development of the 2022–23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP. 

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years 
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP 
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding 
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.  

• Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s) criteria must 
include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s eligibility for Differentiated 

https://www.cde.ca.gov/fg/aa/lc/
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Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, 
this student group or groups. An LEA required to address multiple student groups is not required to have a goal to address each student group; 
however, each student group must be specifically addressed in the goal. This requirement may not be met by combining this required goal with 
another goal. 

• Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student group or 
groups that led to the LEA’s eligibility for Differentiated Assistance. 

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the student 
group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal differ from previous 
efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and expenditures included in this goal will help 
achieve the outcomes identified in the goal description. 

Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply 
to a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest 
performance levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the 
performance of the “All Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs 
required to include a goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s 
Local Control Funding Formula web page at https://www.cde.ca.gov/fg/aa/lc/. 

• Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a goal in its 
LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must include metrics, 
outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students enrolled at the low-performing 
school or schools. An LEA required to address multiple schools is not required to have a goal to address each school; however, each school must 
be specifically addressed in the goal. This requirement may not be met by combining this goal with another goal. 

• Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students enrolled at 
the low-performing school(s) and the students enrolled at the LEA as a whole.  

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the schools(s) 
that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ from previous efforts to 
improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in this goal will help achieve the 
outcomes for students enrolled at the low-performing school or schools identified in the goal description. 

Measuring and Reporting Results: 
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to 
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing 
performance gaps.  

https://www.cde.ca.gov/fg/aa/lc/
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Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year 
of the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the 
most recent available (e.g., high school graduation rate). 

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil 
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–21 outcomes on some 
metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data 
available may include a point in time calculation taken each year on the same date for comparability purposes. 

The baseline data shall remain unchanged throughout the three-year LCAP. 

Complete the table as follows: 

● Metric: Indicate how progress is being measured using a metric. 

● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data 
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above. 

● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing 
this column will be part of the Annual Update for that year. 

● Desired Outcome for 2023–24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA 
expects to achieve by the end of the 2023–24 LCAP year. 

Timeline for completing the “Measuring and Reporting Results” part of the Goal. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 
Desired Outcome 

for Year 3 
(2023–24) 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2022–
23. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2023–
24. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2024–
25. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22 or when 
adding a new 
metric. 

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the 
applicable metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not 
specify one or more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to 
use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection 
tool for local indicators within the Dashboard. 

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the 
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided 
in the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the 
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or 
schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the 
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP). 

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student 
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC 
Section 306, provided to students and professional development activities specific to English learners. 

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student 
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students. 

Goal Analysis: 

Enter the LCAP Year. 
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Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in 
achieving the goal. Respond to the prompts as instructed. 

● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and 
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned 
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.  

● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned 
Percentages of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in 
expenditures or percentages do not need to be addressed, and a dollar-for-dollar accounting is not required. 

● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all 
actions in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this 
prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a 
single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for 
more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency 
for educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not 
closely associated. 

● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard or other local data, as applicable. 

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students  
Purpose 
A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single 
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK–12 as compared to all 
students in grades TK–12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements. 
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to 
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section 
as contributing.  

Requirements and Instructions 
Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the 
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner 
students. 
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Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, 
as described in EC Section 42238.02, that the LEA estimates it will receive in the coming year. 

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services 
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated 
pursuant to 5 CCR Section 15496(a)(7). 

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover 
percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not 
identified in the LCFF Carryover Table, specify an amount of zero ($0). 

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve 
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs 
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in 
the LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7). 

Required Descriptions: 

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs 
of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting 
the goals for these students. 

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated 
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For 
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was 
effective as expected, and this determination must reflect evidence of outcome data or actual implementation to date. 

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s 
goals for unduplicated students when the LEA explains how: 

● It considers the needs, conditions, or circumstances of its unduplicated pupils; 

● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these 
considerations; and 

● The action is intended to help achieve an expected measurable outcome of the associated goal. 

As such, the response provided in this section may rely on a needs assessment of unduplicated students. 
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Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation 
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does 
not meet the increase or improve services standard because enrolling students is not the same as serving students. 

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all 
students, it might justify LEA-wide or schoolwide actions to address this area of need in the following way: 

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed]) 

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is 
designed to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school 
climate that does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and 
nutritional resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s]) 

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance 
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet 
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the 
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students. 
(Measurable Outcomes [Effective In]) 

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an 
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous. 

For School Districts Only: 

Actions Provided on an LEA-Wide Basis: 

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. 

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also 
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this 
determination, including any alternatives considered, supporting research, experience, or educational theory. 

Actions Provided on a Schoolwide Basis: 
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School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required 
description supporting the use of the funds on a schoolwide basis. 

For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and 
effective in meeting its goals for its unduplicated pupils in the state and any local priorities. 

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enrollment of unduplicated pupils: 
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster 
youth, English learners, and low-income students in the state and any local priorities. 

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the 
percentage required. 

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved 
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to 
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in 
the LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they 
are provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that 
only serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to 
result in the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides 
to all students for the relevant LCAP year. 

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of 
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to 
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of 
Improved Services for information on calculating the Percentage of Improved Services. 

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the 
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, 
English learners, and low-income students, as applicable. 
An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using 
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that 
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of 
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff 
and/or classified staff employed by the LEA; classified staff includes custodial staff.  

Provide the following descriptions, as applicable to the LEA: 
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not 
applicable. 

Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number 
of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.  

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA 
that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to 
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected 
schools and the criteria used to determine which schools require additional staffing support. 

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with 
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing 
direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 

Complete the table as follows:  

• Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that is 55 
percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration of unduplicated 
students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, Middle/Junior High, 
and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of full time equivalent (FTE) staff and the 
number of enrolled students as counted on the first Wednesday in October of each year.  

• Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated students 
that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of 
unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, 
Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of FTE staff and the 
number of enrolled students as counted on the first Wednesday in October of each year. 

Action Tables 
Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action 
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and 
the LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying 
the column(s) where information will be entered. Information is not entered on the remaining Action tables.  

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body: 

• Table 1: Total Planned Expenditures Table (for the coming LCAP Year) 



 
 

2022-23 Local Control Accountability Plan for Central Union Elementary Sch Dist Page 78 of 84 

• Table 2: Contributing Actions Table (for the coming LCAP Year) 

• Table 3: Annual Update Table (for the current LCAP Year) 

• Table 4: Contributing Actions Annual Update Table (for the current LCAP Year) 

• Table 5: LCFF Carryover Table (for the current LCAP Year) 

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For 
example, when developing the 2022–23 LCAP, 2022–23 will be the coming LCAP Year and 2021–22 will be the current LCAP Year. 

Data Entry Table 
The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be 
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year: 

• LCAP Year: Identify the applicable LCAP Year. 

• 1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year, 
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and 
the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment 
calculations.  

• 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school 
year. 

• 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is 
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5 
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as 
compared to the services provided to all students in the coming LCAP year. 

• LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior 
LCAP year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

• Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated 
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — 
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Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the 
services provided to all students in the coming LCAP year. 

• Goal #: Enter the LCAP Goal number for the action. 

• Action #: Enter the action’s number as indicated in the LCAP Goal. 

• Action Title: Provide a title of the action.  

• Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by 
entering a specific student group or groups. 

• Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or 
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services. 

• If “Yes” is entered into the Contributing column, then complete the following columns: 

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action 
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades 
the entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more 
unduplicated student groups.  

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups. 
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all 
students receive. 

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA 
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must 
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all 
high schools or grades transitional kindergarten through grade five), as appropriate. 

• Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time 
for which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.” 

• Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.  

• Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and 
the Total Funds column. 
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• LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up 
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional 
Improvement Block Grant, and Home-To-School Transportation). 

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some 
measure of LCFF funding. The action may also include funding from other sources, however the extent to which an action 
contributes to meeting the increased or improved services requirement is based on the LCFF funding being used to implement 
the action. 

• Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any. 

• Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any. 

• Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any. 

• Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns. 

• Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to 
unduplicated students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for 
the action as a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English 
learners, and/or low-income students. 

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved 
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional 
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA 
estimates it would expend to implement the action if it were funded. 

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning 
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by 
hiring additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost 
$165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster 
youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional 
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated 
cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a 
percentage. This percentage is the Planned Percentage of Improved Service for the action. 

Contributing Actions Table 
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As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved 
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if 
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.   

Annual Update Table 
In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year: 

• Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any. 

Contributing Actions Annual Update Table 
In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only 
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use 
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in 
the LCAP for the relevant LCAP year: 

• 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the current school year. 

• Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to implement this 
action, if any. 

• Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only to 
unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement anticipated 
for the action as a percentage rounded to the nearest hundredth (0.00%). 

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example implements 
the action. As part of the annual update process, the LEA reviews implementation and student outcome data and determines that the action 
was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews the original estimated cost for the 
action and determines that had it hired additional staff to collect and analyze data and to coordinate supports for students that estimated 
actual cost would have been $169,500 due to a cost of living adjustment. The LEA would divide the estimated actual cost of $169,500 by the 
amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This percentage is the Estimated 
Actual Percentage of Improved Services for the action. 

LCFF Carryover Table 
• 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current 

school year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant 
Program and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  
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• 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The 
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF 
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover – Percentage from 
the prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the 
services provided to all students in the current LCAP year. 

Calculations in the Action Tables 
To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the 
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the 
functionality and calculations used are provided below. 

Contributing Actions Table 
• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column 

• 5. Total Planned Percentage of Improved Services 

o This percentage is the total of the Planned Percentage of Improved Services column 

• Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5) 

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1), converting 
the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5). 

Contributing Actions Annual Update Table 
Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF 
Supplemental and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of 
Improved Services (5) and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) 
is equal to or greater than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and 
Estimated Actual Percentage of Improved Services will display “Not Required.” 

• 6. Estimated Actual LCFF Supplemental and Concentration Grants 

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the number 
and concentration of unduplicated students in the current school year. 

• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds) 
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• 7. Total Estimated Actual Expenditures for Contributing Actions 

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds) 

• Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4) 

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing 
Expenditures (4) 

• 5. Total Planned Percentage of Improved Services (%) 

o This amount is the total of the Planned Percentage of Improved Services column 

• 8. Total Estimated Actual Percentage of Improved Services (%) 

o This amount is the total of the Estimated Actual Percentage of Improved Services column 

• Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8) 

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of Improved 
Services (8) 

LCFF Carryover Table 
• 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %) 

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual LCFF Base 
Grant (9) plus the LCFF Carryover – Percentage from the prior year.  

• 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8) 

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then converting the 
quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8). 

• 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9) 

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to Increase or 
Improve Services (10), the LEA is required to carry over LCFF funds.  

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) from the 
Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF Base Grant (9). 
This amount is the amount of LCFF funds that is required to be carried over to the coming year. 
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• 13. LCFF Carryover — Percentage (12 divided by 9) 

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the coming LCAP 
year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9). 

California Department of Education 
January 2022 
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15783 18th Avenue 

Lemoore, CA 93245 
Telephone (559) 924-3405 
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To:  Tom Addington 
From: Cindee Rael 
Date:  June 13, 2022 
 
For Board Meeting 

 Action (Consent or New Business) 
 Information 

 
Item: 
Federal Addendum 
  
Rationale/Purpose: 
The CDE had strived to consolidate the many plans which LEAs are required to 
complete and submit to various entities. Historically, one of the major plans was the 
LEA Plan (LEAP).  
 
Currently, the District Annually completes the LCAP which is a state plan designed to 
demonstrate use of LCFF (State) funds. The District also completes the Consolidated 
Application which is a system for applying for and reporting use of Title (Federal) 
funds. 
 
Under provisions within ESSA, each LEA completes, the LCAP, Consolidated 
Application, and Federal Addendum. These three components together make up the 
Districts LEA Plan. 
 
The Federal Addendum must be reviewed annually. 
 
Fiscal Impact: 
Without a Federal Addendum which has been Board Approved and State Approved, 
the LEA will not receive Title I, II, III or IV Funds as applied for in Consolidated 
Application. 
 
Recommendation: 
The District Governing Board approves the Federal Addendum. 

Central Union School District
Lemoore, CA



 
Local Control and Accountability Plan (LCAP) 
Every Student Succeeds Act (ESSA) 

Federal Addendum Template

LEA name: 
Central Union Elementary School District 

CDS code: 
16-63883-0000000 

Link to the LCAP: 
(optional) 

[Provide link.] 

For which ESSA programs 
will your LEA apply? 
Choose from: 

TITLE I, PART A 
Improving Basic Programs Operated by  
State and Local Educational Agencies 

TITLE I, PART D 
Prevention and Intervention Programs for 
Children and Youth Who Are Neglected, 
Delinquent, or At-Risk 

TITLE II, PART A 
Supporting Effective Instruction 

TITLE III, PART A 
Language Instruction for English Learners  
and Immigrant Students 

TITLE IV, PART A 
Student Support and Academic  
Enrichment Grants 
 

(NOTE: This list only includes ESSA 
programs with LEA plan requirements; 
not all ESSA programs.)  

Title I, Part A – Improving Basic Programs 
Title II, Part A – Supporting Effective Instruction 
Title III, Part A – Language Instruction for English Learners 
   (LEA does not apply for Immigrant Students Funding) 
Title IV, Part A – Student Support and Academic Enrichment Grants 
 
 

In the following pages, ONLY complete the sections for the corresponding programs. 
 



 

 

Instructions 
The LCAP Federal Addendum is meant to 
supplement the LCAP to ensure that eligible 
LEAs have the opportunity to meet the Local 
Educational Agency (LEA) Plan provisions of 
the ESSA.  

The LCAP Federal Addendum Template 
must be completed and submitted to the 
California Department of Education (CDE) 
to apply for ESSA funding. LEAs are 
encouraged to review the LCAP Federal 
Addendum annually with their LCAP, as 
ESSA funding should be considered in 
yearly strategic planning.  

The LEA must address the Strategy and 
Alignment prompts provided on the 
following page.  

Each provision for each program must be 
addressed, unless the provision is not 
applicable to the LEA.  

In addressing these provisions, LEAs must 
provide a narrative that addresses the 
provision within the LCAP Federal 
Addendum Template.  

Under State Priority Alignment, state priority 
numbers are provided to demonstrate where 
an ESSA provision aligns with state 
priorities. This is meant to assist LEAs in 
determining where ESSA provisions may 
already be addressed in the LEA’s LCAP, as 
it demonstrates the LEA’s efforts to support 
the state priorities. 

The CDE emphasizes that the LCAP 
Federal Addendum should not drive 
LCAP development. ESSA funds are 
supplemental to state funds, just as the 
LCAP Federal Addendum supplements your 
LCAP. LEAs are encouraged to integrate 
their ESSA funds into their LCAP 
development as much as possible to 
promote strategic planning of all resources; 

however, this is not a requirement. In 
reviewing the LCAP Federal Addendum, 
staff will evaluate the LEA’s responses to the 
ESSA plan provisions. There is no standard 
length for the responses. LEAs will be asked 
to clarify insufficient responses during the 
review process.



 

California’s ESSA State Plan significantly shifts the state’s approach to the utilization of federal 
resources in support of underserved student groups. This LCAP Federal Addendum provides LEAs 
with the opportunity to document their approach to maximizing the impact of federal investments in 
support of underserved students. 

The implementation of ESSA in California presents an opportunity for LEAs to innovate with their 
federally-funded programs and align them with the priority goals they are realizing under the state’s 
Local Control Funding Formula (LCFF).  

LCFF provides LEAs flexibility to design programs and provide services that meet the needs of 
students in order to achieve readiness for college, career, and lifelong learning. The LCAP planning 
process supports continuous cycles of action, reflection, and improvement.  

Please respond to the prompts below, and in the pages that follow, to describe the LEA’s plan for 
making the best use of federal ESEA resources in alignment with other federal, state, and local 
programs as described in the LEA’s LCAP. 

Strategy 
Explain the LEA’s strategy for using federal funds to supplement and enhance local priorities or 
initiatives funded with state funds, as reflected in the LEA’s LCAP. This shall include describing the 
rationale/evidence for the selected use(s) of federal funds within the context of the LEA’s broader 
strategy reflected in the LCAP. 

Central Union Elementary School District has worked to align Goals, Expected Outcomes, Actions 
and funds to support improved performance and growth of all students. We have 3 District LCAP 
Goals. These goals also serve as the overarching goals for School Plans for Student Achievement. 
Sites develop SMART Goals based on site level data to support the overarching goals. 

Goal 1:  All students will be provided the CONDITIONS FOR LEARNING leading to college and 
career readiness. They will receive a broad educational program delivered by qualified staff using 
standards aligned instructional materials in facilities which are well maintained. (Priorities 1, 2, & 7)  

Goal 2: Parents, Students, and the community will be ENGAGED to participate collaboratively in the 
educational process. (Priorities 3, 5 & 6).  

Goal 3: All students will make progress towards proficiency ACHIEVEMENT of State adopted 
standards through data driven decision making. (Priorities 4 & 8).  

Each year, the District completes a comprehensive needs assessment. Data is gathered from 
multiple sources and analyzed by the LEA and stakeholder groups.  Multiple opportunities are 
provided for Stakeholder input. Goals, Actions/Services and Funding are reviewed annually to ensure 
effective use of funds to achieve goals. All LCAP Goals are supported by State Funds and 
supplemented through appropriate Federal Funds. 

 

 

 



 

Alignment 
Describe the efforts that the LEA will take to align use of federal funds with activities funded by state 
and local funds and, as applicable, across different federal grant programs. 

Central Union Elementary School District takes great effort to align the use of federal funds with 
activities funded by state and local funds.  

Goal 1 is aligned to Basic Services (Priority 1), Implementation of State Standards (Priority 2), and 
Access to Broad Course of Study (Priority 7). Actions and services to support this goal include 
qualified and appropriately assigned teachers, Standards Aligned materials, and facilities in good 
repair. A Broad Course of Study including Designated and Integrated ELD for all English Learners is 
also included. The goal is funded solely through State and Local Funds.  

Goal 2 includes actions and services to increase Parent Involvement (Priority 3), Pupil Engagement 
(Priority 5) and provide a positive School Climate (Priority 6). Actions and services in this goal include 
actively engaging parents in the Learning Process by building relationships, utilizing system for 2-way 
communication and providing resources to support learning at home. In an effort to reduce Chronic 
absenteeism, Suspension rate, Expulsion rate and Dropout rates, the LEA is implementing a Multi-
Tiered System of Supports (Goal 2, Action 2)  including Counselors to address the social-emotional 
and behavioral needs of students. PE Staff and Counselors will be collaborating on effective 
strategies for including key SEL in Physical Education. Creating and Sustaining a School Climate and 
Connectedness (Goal 2, Action 3) is further supported by a School Resource Officer. All funded 
through State and local funds. 

Goal 3 focuses on Student Achievement and includes actions and services aligned to Student 
Achievement (Priority 4) and Other Student Outcomes (Priority 8).  Actions and Services supporting 
this goal include implementing the PLC Process and MTSS/RTI. Student achievement is further 
supported by continuing to provide up-to date technology, targeted additional services, and 
instructional aides. All funded through State and local funds. Goal 3 also includes actions specifically 
designed to support English Learners including targeted ELD additional services (State funded) and 
ELD Coaching & Supplementary Materials (Title III funded). Supports for students experiencing 
Homelessness and Title I administrative costs also support Goal 3 (Title I Funded). 

 



 

ESSA Provisions Addressed Within the LCAP 
Within the LCAP an LEA is required to describe its goals, and the specific actions to achieve those 
goals, for each of the LCFF state priorities. In an approvable LCAP it will be apparent from the 
descriptions of the goals, actions, and services how an LEA is acting to address the following ESSA 
provisions through the aligned LCFF state priorities and/or the state accountability system. 

TITLE I, PART A 
Monitoring Student Progress Towards Meeting Challenging State Academic 
Standards 

ESSA SECTION STATE PRIORITY ALIGNMENT 
1112(b)(1) (A–D) 1, 2, 4, 7, 8 (as applicable) 

Describe how the LEA will monitor students’ progress in meeting the challenging state 
academic standards by: 

(A) developing and implementing a well-rounded program of instruction to meet the 
academic needs of all students; 

(B) identifying students who may be at risk for academic failure; 
(C) providing additional educational assistance to individual students the LEA or school 

determines need help in meeting the challenging State academic standards; and 
(D) identifying and implementing instructional and other strategies intended to strengthen 

academic programs and improve school conditions for student learning. 

Overuse in Discipline Practices that Remove Students from the Classroom 

ESSA SECTION STATE PRIORITY ALIGNMENT 
1112(b)(11) 6 (as applicable) 

Describe how the LEA will support efforts to reduce the overuse of discipline practices that 
remove students from the classroom, which may include identifying and supporting schools with 
high rates of discipline, disaggregated by each of the student groups, as defined in Section 
1111(c)(2). 

Career Technical and Work-based Opportunities 

ESSA SECTION STATE PRIORITY ALIGNMENT 
1112(b)(12)(A–B) 2, 4, 7 (as applicable) 

If determined appropriate by the LEA, describe how such agency will support programs that 
coordinate and integrate: 

(A) academic and career and technical education content through coordinated instructional 
strategies, that may incorporate experiential learning opportunities and promote skills 
attainment important to in-demand occupations or industries in the State; and 

(B) work-based learning opportunities that provide students in-depth interaction with industry 
professionals and, if appropriate, academic credit. 



 

TITLE II, PART A 
Title II, Part A Activities 

ESSA SECTION STATE PRIORITY ALIGNMENT 
2102(b)(2)(A) 1, 2, 4 (as applicable) 

Provide a description of the activities to be carried out by the LEA under this Section and how 
these activities will be aligned with challenging State academic standards. 

TITLE III, PART A 

Parent, Family, and Community Engagement 

ESSA SECTION STATE PRIORITY ALIGNMENT 
3116(b)(3) 3, 6 (as applicable) 

Describe how the eligible entity will promote parent, family, and community engagement in the 
education of English learners. 

ESSA Provisions Addressed in the Consolidated Application 
and Reporting System 
An LEA addresses the following ESSA provision as part of completing annual reporting through the 
Consolidated Application and Reporting System (CARS). 

TITLE I, PART A 
Poverty Criteria 

ESSA SECTION STATE PRIORITY ALIGNMENT 
1112(b)(4) N/A  

Describe the poverty criteria that will be used to select school attendance areas under Section 
1113. 

 

 

 

 
 



 

ESSA Provisions Not Addressed in the LCAP 
For the majority of LEAs the ESSA provisions on the following pages do not align with state priorities. 
Each provision for each program provided on the following pages must be addressed, unless 
the provision is not applicable to the LEA. In addressing these provisions, LEAs must provide a 
narrative that addresses the provision within this addendum.  

As previously stated, the CDE emphasizes that the LCAP Federal Addendum should not drive LCAP 
development. ESSA funds are supplemental to state funds, just as the LCAP Federal Addendum 
supplements your LCAP. LEAs are encouraged to integrate their ESSA funds into their LCAP 
development as much as possible to promote strategic planning of all resources; however, this is not 
a requirement. In reviewing the LCAP Federal Addendum, staff will evaluate the LEA’s responses to 
the ESSA plan provisions. There is no standard length for the responses. LEAs will be asked to clarify 
insufficient responses during the review process. 

TITLE I, PART A 
Educator Equity 
ESSA SECTION 1112(b)(2) 
Describe how the LEA will identify and address, as required under State plans as described in 
Section 1111(g)(1)(B), any disparities that result in low-income students and minority students being 
taught at higher rates than other students by ineffective, inexperienced, or out-of-field teachers.  

THIS ESSA PROVISION IS ADDRESSED BELOW: 

The LEA’s process for identifying disparities begins with collection of data. Total Enrollment, Minority 
Enrollment (CALPADS Report 1.4) and Low-Income Enrollment (CALPADS 1.17) numbers are 
collected by site and LEA. The number of Inexperienced teachers per site is gathered from CALPADS 
Report 4.4 Staff Profile or DataQuest Staffing Report. Ineffective (mis-assigned) and out-of-field 
teachers (haven’t yet demonstrated subject matter competence) are identified by Human Resources 
in coordination with our County Office of Education. Count of Ineffective and out-of-field teachers is 
provided by Human Resources. California Equity Tools are utilized to compile and analyze data 
gathered to determine any disparities in low-income and minority students being taught at higher 
rates by teachers who are Inexperienced, Ineffective or out-of-field. Stakeholders are engaged in the 
process. 
The LEA has 1 Ineffective (emergency EL certificate) and 0 Out-of-Field teachers. Our District LCAP 
Goal 1: All students will be provided the CONDITIONS FOR LEARNING leading to college and career 
readiness. This provides equitable access for  all students to a broad educational program delivered 
by qualified staff using standards aligned instructional materials in facilities which are well maintained. 
Priority 1 – Basic Services, a component of this goal includes Metric 1A – Teachers appropriately 
assigned & fully credentialed is reported annually in the LCAP as well as through the Local Indicator 
for Priority 1 in California Schools Dashboard. As a part of the hiring process, a potential employee’s 
credential(s) and subject matter competencies are verified through the county office by the LEA’s 
human resources. Data is collected and reported annually in each site’s School Accountability Report 
Card (SARC). These reports are shared with stakeholder groups in our community through District 
Board Meetings and are posted on our website. The coordination and process of monitoring has 
consistently resulted in the District’s rates of 100% credentialed and 0% mis-assigned. Therefore, 
neither low-income nor minority students are taught at higher rates than other students by ineffective 
or out-of-field teachers. 



 

The LEA seeks to ensure there are no disparities in low-income or minority students being taught at 
higher rates than other students by ineffective or out-of-field teachers by hiring and appropriately 
assigning staff through the credential verification with the county office of education during the hiring 
process. However, if the LEA were to have an ineffective or out-of-field teacher, they would work with 
the county office support staff and the teacher to identify action steps needed should a mis-
assignment occur.  
Inexperienced teachers are teachers with 2 or fewer years experience. Teachers’ Total Years of 
Service and Years in LEA are reported annually in CALPADS (report 4.4). Experienced teachers are 
sought during teacher recruitment. Educator equity data is collected and analyzed to identify any 
disparities. The LEA is comprised of 4 schools with Stratford School being the only site receiving Title 
I Funds. The District has a 6% rate of Inexperienced teachers (calculated using the Federal 
Addendum Data Collection Tool for Inexperience Teachers and 2020-21 CALPADS Report 4.4) 
The LEA’s overall Low-Income rate is 40%. Stratford School has 80% low-income students, the 
highest percentage in the District, and an Inexperienced Teacher rate of 5% which is lower than the 
LEA rate of Inexperienced Teachers (6%). The highest rate of Inexperienced teachers (25%) is at the 
site with second highest rate of Low-Income students (46%). Low-Income students for this site are 
being served by Inexperienced teachers at a higher rate. (Low-Income Rates per 2020-21 CALPADS 
1.17) 
The LEA’s overall Minority Rate is 70%. Minority rates in the District are split between the larger 
schools, having minority rates of 57 and 61%, compared to smaller schools with percentagage rates 
in the nineties. Central and Stratford Schools (smaller schools) have minority rates of 93% and 94% 
respectively. Larger Schools’ Inexeperienced rates are 0% (Akers) and 4% (Neutra).While Stratford, 
the Title I school, does have the highest minority rate in the District, it’s Inexperienced Teacher rate 
(5%) is below the LEA’s rate (6%). Central’s Inexperience rate is 25%. Overall, minority students are 
not being served by Inexperienced teachers at a higher rate with the exception of Central School. 
(Minority Rates per 2020-21 CALPADS 1.17) 
Inexperienced teachers (2 years or fewer experience) are enrolled in an Induction Program with the 
local county office of education. They are also provided with a teacher mentor within the District. The 
District provides inexperienced teachers with additional professional development opportunities for 
additional support. 
Stakeholders are engaged in the process through the LCAP Annual Update and input process. Data 
is shared and discussed at School Site Council, ELAC, DELAC, Curricuology, Indian Education 
Council (IEC), District Advisory Council (DAC), and District Board Meetings. Should the LEA have 
inequities occur, DAC would be the primary committee representing all stakeholders to look at root 
cause analysis.  

Parent and Family Engagement 
ESSA SECTIONS 1112(b)(3) and 1112(b)(7) 
Describe how the LEA will carry out its responsibility under Section 1111(d).  
Describe the strategy the LEA will use to implement effective parent and family engagement under 
Section 1116. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

The LEA has no schools identified for CSI or TSI. 



 

The LEA has one Title I school which has a Schoolwide Program. It is compliant with all state and 
federal requirements such as Parent/School Compact, Parent Involvement Policy and Annual Title I 
Meeting. The school conducts a comprehensive needs assessment including review and analysis of 
data with stakeholders through School Site Council meetings. Opportunities for informed participation 
of parents and family members are provided in variety of ways. LEA and site provide all written 
communication to parents and families in both English and Spanish. In addition, English and Spanish 
messages are sent through the district’s 2-way communication system when appropriate.  
Translation services are also provided at all school events and parent meetings to ensure effective 
participation. Special accommodations will be made for communicating with families that have 
accessibility needs or other special needs that make corresponding with the school difficult. The LEA 
provides opportunities for informed participation of parents and family members of migratory children 
by meeting with parents and family members prior to students being away from school for an 
extended period of time and once students return to school after an extended absence to support 
parents in helping their children overcome academic disruption. When appropriate, Independent 
Study is provided to further minimize the academic disruption. Through the Site Plan development 
process, decisions are made regarding the use of evidence based practices and materials to address 
greatest needs to support students in meeting academic standards. 
The LEA strives to build the capacity of parents as partners through effective parent and family 
engagement. The LEA parent and family engagement policy was originally developed with a 
stakeholder committee.  LEA Parent and Family Engagement Policy and Parent Compact are 
distributed each year at Back to School Night and sent home to all parents and family members of 
participating students in the first week of school packet. Both documents are reviewed annually for 
input and revision as need. Parent Volunteer Training is held at each Back to School Night and 
regularly through the year to further enhance parent and family engagement. The importance of 
parent involvement is stressed during these trainings. 

LCAP Goal 2, Action 1 allocates State funds to each site to be used in the implementation of parent 
and family engagement on their campus. In addition, the LEA Parent and Family Engagement Title I 
set-aside (Stratford SPSA) of 1% is expended by the Title I school in the District supplementing the 
LCFF funding. Through the LCAP engagement process and Site Plan development specific needs 
are identified for parent and family engagement. The LEA would provide for other reasonable support 
of parental involvement activities as parents may request through LCFF funding and Title I Parent 
and Family Set-aside. Parents give input on parent involvement activities through an annual survey 
and Title I Annual Meetings. Parents and families are also welcome to share input informally. Parent 
Engagement opportunities at the site focus on helping parents understand the challenging state 
standards as well as providing them materials and training on how to work with their children to 
improve academic achievement in the areas of literacy and math. The Title I site provides parents a 
variety of opportunities to learn specific strategies and receive materials to help parents work with 
their children in the area of literacy including foundational skills, comprehension and math. The LEA 
provides training to support parents understanding using technology. Parents are trained on how to 
access the parent portal of the LEA’s student information system to monitor their children’s academic 
progress as measured by grades and state testing. Mini training opportunities on topics including 
internet safety, harm of copyright piracy, and iPad navigation to support parents as they work with 
their children are provided at ELAC, DELAC, District Advisory Council (DAC), and as stand-alone 
trainings. Parent understanding of State Assessments is supported through training and additional 
resources linked on the District webpage including videos in English and Spanish.  

The LEA maintains a  Family Resource Center on the Title I School campus funded by state funds. A 
bilingual staff member assists parents in coordinating with community resources and services. 



 

The District’s focus on connectedness includes connections with parents. The education of LEA staff 
including teachers, instructional support staff and administrators on parent and family engagement is 
an ongoing process. The value of parent contributions and working with them as partners is 
integrated in Administrator Meetings, Instructional Aides Meetings, and Staff Meetings. 

Schoolwide Programs, Targeted Support Programs, and Programs for Neglected 
or Delinquent Children 
ESSA SECTIONS 1112(b)(5) and 1112(b)(9) 
Describe, in general, the nature of the programs to be conducted by the LEA’s schools under sections 
1114 and 1115 and, where appropriate, educational services outside such schools for children living 
in local institutions for neglected or delinquent children, and for neglected and delinquent children in 
community day school programs. 
Describe how teachers and school leaders, in consultation with parents, administrators, 
paraprofessionals, and specialized instructional support personnel, in schools operating a targeted 
assistance school program under Section 1115, will identify the eligible children most in need of 
services under this part. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

Homeless Children and Youth Services 
ESSA SECTION 1112(b)(6)  
Describe the services the LEA will provide homeless children and youths, including services provided 
with funds reserved under Section 1113(c)(3)(A), to support the enrollment, attendance, and success 
of homeless children and youths, in coordination with the services the LEA is providing under the 
McKinney-Vento Homeless Assistance Act (42 United States Code 11301 et seq.). 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

The District Homeless set-aside is indicated in the Consolidated Application and LCAP Goal 3, Action 
8. Although the District has very few homeless students each year, a plan is in place to support their 
enrollment, attendance, and success. 
When Homeless students are enrolled in schools within the Central Union School District, there is an 
enrollment procedure in place to ensure that identification and determination of need is completed to 
ensure the district is meeting the needs of the students and families.  All homeless students are 
immediately enrolled and are automatically enrolled in the Free School Nutrition Program.  Homeless 
students are also enrolled in Title 1 services regardless of site attending.  Below is a list of the 
services provided to families based on individual needs determined when enrolled.  
•Transportation (as necessary to ensure student remains in school of origin) 
•Priority to Targeted Intervention and Summer School 
•Provide School Supplies (based on need) 
•Coordination of services (Medical, Dental, Mental, and Health Services through needs assessment) 
•Connect Parent to Local Community Resources including Family Resource Center on Title I site 
 



 

Attendance, discipline referrals, academics and social-emotional behaviors of homeless students are 
monitored as a measure of success. Sites are responsible for the monitoring of students. The LEA 
Homeless liaison contacts the site if there are negative changes in any of success indicators.  

Student Transitions 
ESSA SECTIONS 1112(b)(8) and 1112(b)(10) (A–B) 
Describe, if applicable, how the LEA will support, coordinate, and integrate services provided under 
this part with early childhood education programs at the LEA or individual school level, including 
plans for the transition of participants in such programs to local elementary school programs. 

Describe, if applicable, how the LEA will implement strategies to facilitate effective transitions for 
students from middle grades to high school and from high school to postsecondary education 
including: 

(A) through coordination with institutions of higher education, employers, and other local 
partners; and 

(B) through increased student access to early college high school or dual or concurrent 
enrollment opportunities, or career counseling to identify student interests and skills. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

Additional Information Regarding Use of Funds Under this Part 
ESSA SECTION 1112(b)(13) (A–B) 
Provide any other information on how the LEA proposes to use funds to meet the purposes of this 
part, and that the LEA determines appropriate to provide, which may include how the LEA will: 

(A) assist schools in identifying and serving gifted and talented students; and 

(B) assist schools in developing effective school library programs to provide students an 
opportunity to develop digital literacy skills and improve academic achievement. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

TITLE I, PART D 
Description of Program 
ESSA SECTION 1423(1) 
Provide a description of the program to be assisted [by Title I, Part D]. 



 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 

Formal Agreements 
ESSA SECTION 1423(2) 
Provide a description of formal agreements, regarding the program to be assisted, between the  

(A) LEA; and  

(B) correctional facilities and alternative school programs serving children and youth involved 
with the juvenile justice system, including such facilities operated by the Secretary of the 
Interior and Indian tribes. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 
 

Comparable Education Program 
ESSA SECTION 1423(3) 
As appropriate, provide a description of how participating schools will coordinate with facilities 
working with delinquent children and youth to ensure that such children and youth are participating in 
an education program comparable to one operating in the local school such youth would attend. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 
 

Successful Transitions 
ESSA SECTION 1423(4) 
Provide a description of the program operated by participating schools to facilitate the successful 
transition of children and youth returning from correctional facilities and, as appropriate, the types of 
services that such schools will provide such children and youth and other at-risk children and youth. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 



 

Educational Needs 
ESSA SECTION 1423(5) 
Provide a description of the characteristics (including learning difficulties, substance abuse problems, 
and other special needs) of the children and youth who will be returning from correctional facilities 
and, as appropriate, other at-risk children and youth expected to be served by the program, and a 
description of how the school will coordinate existing educational programs to meet the unique 
educational needs of such children and youth. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 

Social, Health, and Other Services 
ESSA SECTION 1423(6) 
As appropriate, provide a description of how schools will coordinate with existing social, health, and 
other services to meet the needs of students returning from correctional facilities, at-risk children or 
youth, and other participating children or youth, including prenatal health care and nutrition services 
related to the health of the parent and the child or youth, parenting and child development classes, 
child care, targeted reentry and outreach programs, referrals to community resources, and scheduling 
flexibility. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 
 

Postsecondary and Workforce Partnerships 
ESSA SECTION 1423(7) 
As appropriate, provide a description of any partnerships with institutions of higher education or local 
businesses to facilitate postsecondary and workforce success for children and youth returning from 
correctional facilities, such as through participation in credit-bearing coursework while in secondary 
school, enrollment in postsecondary education, participation in career and technical education 
programming, and mentoring services for participating students. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 



 

Parent and Family Involvement 
ESSA SECTION 1423(8) 
As appropriate, provide a description of how the program will involve parents and family members in 
efforts to improve the educational achievement of their children, assist in dropout prevention 
activities, and prevent the involvement of their children in delinquent activities. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 

Program Coordination 
ESSA SECTION 1423(9–10) 
Provide a description of how the program under this subpart will be coordinated with other Federal, 
State, and local programs, such as programs under title I of the Workforce Innovation and 
Opportunity Act and career and technical education programs serving at-risk children and youth. 
Include how the program will be coordinated with programs operated under the Juvenile Justice and 
Delinquency Prevention Act of 1974 and other comparable programs, if applicable. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 

Probation Officer Coordination 
ESSA SECTION 1423(11) 
As appropriate, provide a description of how schools will work with probation officers to assist in 
meeting the needs of children and youth returning from correctional facilities. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 

Individualized Education Program Awareness 
ESSA SECTION 1423(12) 
Provide a description of the efforts participating schools will make to ensure correctional facilities 
working with children and youth are aware of a child’s or youth’s existing individualized education 
program. 



 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 

Alternative Placements 
ESSA SECTIONS 1423(13) 
As appropriate, provide a description of the steps participating schools will take to find alternative 
placements for children and youth interested in continuing their education but unable to participate in 
a traditional public school program. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

CUSD does not receive Title I, Part D funds. 

 

TITLE II, PART A 
Professional Growth and Improvement 
ESSA SECTION 2102(b)(2)(B) 
Provide a description of the LEA’s systems of professional growth and improvement, such as 
induction for teachers, principals, or other school leaders and opportunities for building the capacity of 
teachers and opportunities to develop meaningful teacher leadership. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

The LEA’s comprehensive professional development plan (LCAP 3.1) includes both long range and 
short term goals. This comprehensive professional development plan is a part of a larger District 
system. It is aligned to the development and implementation of a Multi-tiered System of Supports 
including academics (RTI) and social-emotional/behavioral supports.  
The focus of the plan is increased student learning and teacher learning as measured through 
common formative assessments, Interim assessments and Summative State Assessments across 
schools and teachers. At the center of this plan is the evidence based practice of professional 
learning communities (PLCs). Through a partnership with Solution Tree, PLC team leads have been 
trained and lead the work of identifying Essential Standards (content) and development of Common 
Formative Assessments (CFAs) to measure student progress towards those standards. This work 
has been completed in districtwide teams ensuring equity and consistency of a Guaranteed Viable 
Curriculum across the District. The PLC capacity building has been focused and sustained with some 
staff receiving intensive PLC training each year to build the capacity of all staff to actively participate 
in the process and engage in shared leadership in their team. Training and coaching in the 
professional learning process are ongoing and includes both teaching staff and administrators at all 



 

levels. Through the collaborative process shared accountability for student learning is achieved and 
improved pedagogy as teachers learn from other practitioners best practice based on evidence.  

Prioritizing Funding 
ESSA SECTION 2102(b)(2)(C) 
Provide a description of how the LEA will prioritize funds to schools served by the agency that are 
implementing comprehensive support and improvement activities and targeted support and 
improvement activities under Section 1111(d) and have the highest percentage of children counted 
under Section 1124(c). 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

All Title II Funds are utilized to supplement state funding in supporting the Comprehensive 
Professional Development Plan (LCAP 3.1) which is a centralized service. The LEA prioritizes the use 
of Title II funds through the use of its comprehensive needs assessment. Meaningful consultation with 
stakeholders (teachers, administrators, paraprofessionals, parents and community) occurs through 
the engagement process of the LCAP.  The evidenced based practice of Professional Learning 
Communities is at the heart of the Comprehensive PD Plan. The prioritization of funds to support 
building capacity in PLCs is determined based on analysis of the data from the needs assessment. 
CA Schools Dashboard data demonstrates academic growth for all students and closing of 
achievement gaps overall. The LEA continuously evaluates the effectiveness of funding in 
contributing to positive outcomes for high-needs schools and students. PLC capacity building has 
been focused and sustained with some staff receiving intensive PLC training each year to build the 
capacity of all staff to actively participate in the process and engage in shared leadership in their 
team. Training and coaching in the professional learning process are ongoing and includes both 
teaching staff and administrators at all levels to ensure sustainability. 
The LEA has no schools in CSI or TSI. If a school were to be identified as CSI or TSI, a 
comprehensive needs assessment would guide the LEA in prioritizing of funding. 

Data and Ongoing Consultation to Support Continuous Improvement 
ESSA SECTION 2102(b)(2)(D) 
Provide a description of how the LEA will use data and ongoing consultation described in Section 
2102(b)(3) to continually update and improve activities supported under this part. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

The LEA utilizes a variety of data sources to monitor and evaluate the Comprehensive Professional 
Development Plan (LCAP 3.1) which includes Title II activities. Measures of student learning (CFAs, 
Interim Assessments, and Summative Assessments) as well as meaningful engagement with 
stakeholders through professional development feedback, LCAP Annual Update and Stakeholder 
Engagement process, and LCAP Local Surveys of parents and staff are all sources of data. Data is 
analyzed on a large scale annually with the release of key state data points. The LEA, however, 
monitors the effectiveness of Title II, Part A activities on an ongoing basis through the use of local 
data (State provided SBAC Interim Assessments, PLC team developed Common Formative Assessments aligned to 
Essential Standards, Academic Screener data, . . .) through an Integrated Data Dashboard (LCAP 3.1) which 
provides timely actionable data aligned to several state priorities including priority 4 – Student 



 

Achievement.  As PLC teams collaborate and determine additional short-term PL needs these are 
communicate to the Ed. Services Dept. and best the means of meeting needs is determined. Title II 
activities are a part of the LEAs coherent plan for effective PLCs supporting a Multi-tiered system of 
supports across the District. 
Data, including a wide array of monitoring metrics in LCAP, is regularly reported to stakeholders 
including employee groups, governing board, parents and the community. Disaggregated data is 
analyzed to guide in decision making in the allocation of funding to ensure learning for all students in 
safe and positive learning environments with high quality educator effectiveness. 

TITLE III, PART A 
Title III Professional Development 
ESSA SECTION 3115(c)(2) 
Describe how the eligible entity will provide effective professional development to classroom 
teachers, principals and other school leaders, administrators, and other school or community-based 
organizational personnel. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

LCAP Goal 3 is focused on achievement and includes a Comprehensive PD Plan for building teacher 
capacity in meeting the needs of their students. LCAP 3.5 provides specific training and coaching to 
teachers, site administrators, and other district leaders to support them in their capacity of meeting 
needs of English Learners to acquire English Language Proficiency and academic proficiency.  

English Language Proficiency Assessment for California (ELPAC) is the state measure of English 
Language Proficiency for English Learners. Therefore, a clear understanding of the expectations is 
needed by staff working with English Learners. ELPAC is administered by site staff. All staff 
administering ELPAC (administrators and teachers) are required to be trained and calibrate annually. 
The use of site staff to administer ELPAC is designed to enhance the understanding of assessment 
practices and measures as well as improve instruction and assessment of English Learners. 

LEA’s comprehensive needs assessment includes data from feedback in site spring visits, LCAP 
Annual Update and Stakeholder Engagement process, and LCAP Local Surveys of parents, teachers, 
paraprofessional and administrators, and student data. Based on the needs assessment, the LEA 
determined a professional learning priority to be increased understanding of Designated and 
Integrated ELD. A Title III funded ELD Consultant (LCAP 3.5) is contracted to support each site with 
focused and sustained  learning in building that capacity. The design of the professional learnings is 
differentiated to provide equity to all students due to the diversity of campuses. Professional 
development activities include classroom visitations by administration with the ELD Consultant with 
discussion follow visits to build administrator capacity and understanding of ELD. Training with small 
grade-span alike teachers on the ELD standards, ELPAC and use of data, and planning of ELD with 
their students’ needs in mind is also included.  

Through the Professional Learning Communities (PLC) process, all staff are provided job embedded, 
data driven and standards aligned professional development on an on-going basis.  



 

Enhanced Instructional Opportunities 
ESSA SECTIONS 3115(e)(1) and 3116 
Describe how the eligible entity will provide enhanced instructional opportunities for immigrant 
children and youth. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

The LEA does not receive Immigrant Funding.  

Title III Programs and Activities 
ESSA SECTION 3116(b)(1) 
Describe the effective programs and activities, including language instruction educational programs, 
proposed to be developed, implemented, and administered under the subgrant that will help English 
learners increase their English language proficiency and meet the challenging State academic 
standards. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

LCAP Goal 3 is focused on achievement  including meeting the needs of English Learners to acquire 
English Language Proficiency and academic proficiency. The LEA offers a Structured English 
Immersion program for English Learners. All English Learners are provided both Designated and 
Integrated English Language Development. In addition to the core ELA and ELD adopted curriculum, 
teachers have access to a variety of intervention materials (LCAP 3.5, Title III Funded) to assist 
English Learners with English Proficiency.  
The LEA meaningfully consults with stakeholders through the LCAP engagement process including 
LCAP Annual Update and Stakeholder Engagement, LCAP Local Surveys of parents, teachers, 
administrators and paraprofessionals,  and committees such as District English Learner Advisory 
Counsel (DELAC), District Advisory Committee (DAC), and Curricuology. A variety of consultation 
opportunities are available to stakeholders in and outside the school day in a various forms to provide 
flexibility. Consultation materials and format consider specific stakeholder audiences.  
The LEA offers additional services for English Learners including an Intensive ELD summer program 
and Targeted Intervention Services (LCAP 3.4). Based on a high number of students lingering at the 
Intermediate level and stakeholder input, the summer program was developed to focus on LTELs or 
students at-risk of becoming an LTEL. The LEA also supports Targeted English Proficiency 
Intervention (at sites. Several metrics are in place in the LCAP to monitor English Learner Progress. 
(Reclassification Rate, Percentage of Els who make English Language Proficiency progress, and 
Academic Performance Indicators in ELA and Math disaggregated for Els). These are analyzed 
regularly.  In addition, the LEA utilizes a pre- and post-test in the Intensive ELD program consistently 
demonstrating growth for students. Administrators overseeing English Learners on their campus 
monitor interim EL progress each trimester through grades and local assessments. EL Intervention 
plans are put in place for students not making adequate progress. These actions are LCFF funded, 
but are used strategically to support Title III activities.  
 
 



 

English Proficiency and Academic Achievement 
ESSA SECTION 3116(b)(2)(A-B) 
Describe how the eligible entity will ensure that elementary schools and secondary schools receiving 
funds under Subpart 1 assist English learners in: 

(A) achieving English proficiency based on the State’s English language proficiency assessment 
under Section 1111(b)(2)(G), consistent with the State’s long-term goals, as described in 
Section 1111(c)(4)(A)(ii); and 

(B) meeting the challenging State academic standards. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

LCAP Goal 3 is focused on achievement  including meeting the needs of English Learners to acquire 
English Language Proficiency and academic proficiency. The LEA meaningfully consults with 
stakeholders through the LCAP engagement process including LCAP Annual Update and 
Stakeholder Engagement, LCAP Local Surveys of parents, teachers, administrators and 
paraprofessionals,  and committees such as District English Learner Advisory Counsel (DELAC), 
District Advisory Committee (DAC), and Curricuology.  
The LCAP and site plans include an array of metrics monitoring the English acquisition progress of 
English Learners. Success is measured through Reclassification Rate, Percentage of Els who make 
English Language Proficiency progress, and Academic Performance Indicators in ELA and Math 
disaggregated for Els. The LEA sets expected outcomes for each of these measures annually. This 
data is regularly reported to stakeholders including employee groups, governing board, parents and 
the community.  
In addition, interim progress of English Learners is monitored. The LEA utilizes a pre- and post-test in 
the Intensive ELD program (LCAP 3.4) consistently demonstrating growth for students. Administrators 
overseeing English Learners on their campus monitor interim EL progress each trimester through 
grades and local assessments. EL Intervention plans are put in place for students not making 
adequate progress. 



 

TITLE IV, PART A 
Title IV, Part A Activities and Programs 
ESSA SECTION 4106(e)(1) 
Describe the activities and programming that the LEA, or consortium of such agencies, will carry out 
under Subpart 1, including a description of: 

(A) any partnership with an institution of higher education, business, nonprofit organization, 
community-based organization, or other public or private entity with a demonstrated record of 
success in implementing activities under this subpart;  

(B) if applicable, how funds will be used for activities related to supporting well-rounded education 
under Section 4107;  

(C) if applicable, how funds will be used for activities related to supporting safe and healthy 
students under Section 4108; 

(D) if applicable, how funds will be used for activities related to supporting the effective use of 
technology in schools under Section 4109; and 

(E) the program objectives and intended outcomes for activities under Subpart 1, and how the 
LEA, or consortium of such agencies, will periodically evaluate the effectiveness of the 
activities carried out under this section based on such objectives and outcomes. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

Central Union Elementary develops its application in consultation with School Site Councils, English 
Learner Advisory Committees, District English Learner Advisory Committee, parents, staff, 
community, and District Advisory Committee. We administer an annual survey, discuss federal 
program requirements, and student needs based on data with these groups throughout the year. We 
have developed a comprehensive needs assessment using district data and the LCAP is developed 
based on that data. We are implementing programs to support Well-Rounded Opportunities, Safe and 
Healthy Students, and Effective Use of Technology through LCAP Goals 1, 2, and 3. 
LCAP Goal 1: All Students will be provided the CONDITIONS FOR LEARNING leading to college and 
career readiness. (Aligned to State Priorities 1: Basic Services, 2: State Standards, and 7: Access to 
Broad Course of Study) Metrics include pupil access to broad course of study, facilities maintained, 
standards aligned instructional materials, and implementation of State Standards.  
LCAP Goal 2: Parent, Students, and the Community will be ENGAGED to participate collaboratively 
in the educational process. (Aligned to State Priorities 3: Parent Involvement,  5: Pupil Engagement, 
6: School Climate) Metrics include attendance, suspensions, expulsions, and local measures of 
students’ sense of safety and connectedness. 
LCAP Goal 3: All Students will make progress towards proficient ACHIEVEMENT state adopted 
standards through data driven decision making. (Aligned to State Priorities 4: Pupil Achievement and 
8: Other Student Outcomes). 
Well-Rounded Educational opportunities is supported through LCAP Goal 1 with equitable access 
including access to specialized teachers in arts and music education. LCAP Goal 3’s Comprehensive 
Professional Development Plan further supports through professional development to support staff if 
providing a high quality, well-rounded education. For example, HSS PD to support teachers in making 
the shifts and strengthening instruction. Safe and Healthy Students is supported by extensively 
through LCAP Goal 2 which provides for counselors and a Multi-tiered System of Supports (MTSS) 
focused on social-emotional and behavioral needs. Through MTSS the LEA is implementing systems 



 

and practices to prevent bullying and promote supportive school climates. LCAP Goal 2 also 
contributes to safe and healthy students by providing an enriching and engaging physical fitness 
program which includes specialty staff and fitness zones at each campus which promote a healthy, 
active lifestyle.  Security & safety enhancements made each year included in Goal 2. Effective Use of 
Technology is supported in Goal 3. This goal includes ensuring access to up-to-date technology and 
regular academic use. The LEA maintains 1:1 iPads in K – 8th grades. Technology training is included 
in the goal’s Comprehensive PD Plan to support the use of curricula using technology as well as 
integration of technology throughout content areas. The technology program aligns to implementation 
of state standards, assessment, blended learning, and differentiation for students. The 
Comprehensive PD Plan provides educators, school leaders, and administrators high-quality 
professional development to personalize learning and improve academic achievement. Professional 
Learning Communities including training and support in their implementation is key to the success of 
improving academic achievement. We evaluate our programs annually in our LCAP with all 
stakeholder groups. We have aligned all actions and goals to associated metrics and expected 
outcomes to reflect, analyze and adjust services to students. We are not partnering with any 
institutions for the purposes of Title IV. We are utilizing the federal transfer-ability option to move 
funds to Title II, Part A for allowable use. 



 
 

Thomas Addington 
Superintendent 

 
15783 18th Avenue 

Lemoore, CA 93245 
Telephone (559) 924-3405 

Fax (559) 924-1153 
 

 
 
 

 

 
To:  Tom Addington 
From: Cindee Rael 
Date:  June 13, 2022 
 
For Board Meeting 

 Action (Consent or New Business) 
 Information 

 
Item: 
2022-23 Application for Funding 
  
 
Rationale/Purpose: 
The Consolidated Application (ConApp) is used by the California Department of 
Education (CDE) to distribute categorical funds from various federal programs to 
county offices, school districts, and direct-funded charter schools throughout 
California. 
 
Annually, in June, each local educational agency (LEA) submits the spring release of the 
application to document participation in these programs and provide assurances that 
the LEA will comply with the legal requirements of each program. This year, the 
application is anticipated to be released in July with a six-week window for completion. 
 
See also the attached description of programs for which the District is applying for 
funding. 
 
Fiscal Impact: 
Program entitlements are determined by formulas contained in the laws that created 
the programs. The Application for Funding is a required step to receive program funds. 
 
Recommendation: 
The District Governing Board approves the Application for Funding. 

Central Union School District
Lemoore, CA



 
 

Thomas Addington 
Superintendent 

 
15783 18th Avenue 

Lemoore, CA 93245 
Telephone (559) 924-3405 

Fax (559) 924-1153 
 

  
 

 

Consolidated Application for Funding 2022-23 
 

• Title I, Part A, Helping Disadvantaged Children 
A federal program to ensure that all children have a fair, equal, and significant opportunity to obtain a 
high-quality education and reach, at a minimum, proficiency on challenging state academic 
achievement standards and state academic assessments. 
 

This money provides supplemental funds to be used to help improve instruction in high-poverty schools 
and ensure that poor and minority children have the same opportunity as other children to meet 
challenging State academic standards.  

 
 

• Title II, Part A, Improving Teacher Quality 
A federal program that increases student academic achievement through strategies such as improving 
teacher and principal quality and increasing the number of highly qualified teachers in the classroom 
and highly qualified principals and assistant principals in schools. 
 

This money is used for training and recruiting high-quality teachers. 
 

 
• Title III, Part A, English Language Acquisition, and Language Enhancement, and Academic 

Achievement 
A federal program to provide supplementary programs and services to assist LEP students in achieving 
grade-level and graduation standards, as well as assisting LEP students with acquiring English 
 

This money is used to assist limited English proficient children to attain English proficiency and achieve 
the academic standards in content areas. 

 
 

• Title IV, Part A, (Student Support) 
Federal funds intended to increase the capacity of local educational agencies (LEAs) and schools to 
meet the goals of ESSA by (1) providing all students with access to well-rounded education, (2) 
improving school conditions for student learning, and (3) improving the use of technology in order to 
improve the academic achievement and digital literacy of all students 
 

An LEA may transfer all, or a portion of, funds it receives under Title IV, Part A to other programs to 
better address local needs. The programs to which the LEA may transfer these funds are: Title I, Parts 
A, C, or D; Title II, Part A; Title III, Part A; and, Title V, Part B. Before an LEA may transfer funds, it must 
engage in timely and meaningful consultation with appropriate private school officials. 
 
*CUSD utilizes Federal Transferability to transfer Title IV Funds into Title II. 

Central Union School District
Lemoore, CA



Thomas Addington 
Superintendent 

15783 18th Avenue 
Lemoore, CA 93245 

Telephone (559) 924-3405 
Fax (559) 924-1153 

Board Members 

Dale Davidson   
Jeffrey Gilcrease 
Ceil Howe, III 

Steven Salefske 

To: Tom Addington, Superintendent 
From: Cindee Rael 
Date: 6/13/2022 

For Board Meeting 
 Action (Consent or New Business) 

 Information 

Item: 
Stratford 22-23 SPSA 

Rationale/Purpose: 
The Single Plan for Student Achievement (SPSA) is a plan of actions to raise the academic performance 
of all students. California Education Code sections 41507, 41572, and 64001 and the federal 
Elementary and Secondary Education Act (ESEA) require each school to consolidate all school plans 
for programs funded through the Consolidated Application (ConnApp) and ESEA Program 
Improvement into the SPSA.  

Stratford is the only school which receives funds (Title I) funded through ConApp. 

Fiscal Impact: 
Plan includes the Actions for which Title I Funds will be expended. 

Recommendation: 
The District Governing Board approve the Stratford SPSA. 

Central Union School District
Lemoore, CA
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School Year:    2022-23     

SPSA Title Page 
 

 

School Plan for Student Achievement 
(SPSA) Template 
 
Instructions and requirements for completing the SPSA template may be found in the SPSA Template 
Instructions. 

School Name 
Stratford Elementary 
School         

County-District-School 
(CDS) Code 

16-63883-6010326         

Schoolsite Council 
(SSC) Approval Date 

04-19-2022         

Local Board Approval 
Date 

June 13, 2022         

 

Purpose and Description 
 
Briefly describe the purpose of this plan (Select from Schoolwide Program, Comprehensive Support 
and Improvement, Targeted Support and Improvement, or Additional Targeted Support and 
Improvement) 
X Schoolwide Program        

 
Briefly describe the school’s plan for effectively meeting the ESSA requirements in alignment with the 
Local Control and Accountability Plan and other federal, state, and local programs. 
Our school implements challenging academic standards in reading, math, and science, using state-
adopted curriculum that will prepare students to succeed in college and career paths. These 
standards apply to all students, including those with learning disabilities. State assessments are 
administered annually in ELA, Math, Science, and English Proficiency. Student achievement, 
progress, English language proficiency, discipline rates, and chronic absenteeism are regularly 
monitored.         
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Comprehensive Needs Assessment Components 
 
Data Analysis 
Please refer to the School and Student Performance Data section where an analysis is provided. 
 
Surveys 
This section provides a description of surveys (i.e., Student, Parent, Teacher) used during the school-year, and a summary 
of results from the survey(s). 
Student, parent, and teacher LCAP surveys are conducted annually. In addition, a Title 1 parent survey is conducted 
once per year. Results from these surveys are used to guide school decisions related to programs, services, safety, and 
parent engagement. Our most current survey data indicates positive feedback from all stakeholder groups.         

 
Classroom Observations 
This section provides a description of types and frequency of classroom observations conducted during the school-year and 
a summary of findings. 
Informal classroom observations are conducted regularly. Formal classroom observations are conducted twice per year 
for probationary teachers, and every other year for tenured teachers. Observation forms are based on the California 
Standards for the Teaching Profession.  Teachers are encouraged to observe one another on the school campus and 
within the district.         

 
Analysis of Current Instructional Program 
The following statements are derived from the Elementary and Secondary Education Act (ESEA) of 1965 and Essential 
Program Components (EPCs). In conjunction with the needs assessments, these categories may be used to discuss and 
develop critical findings that characterize current instructional practice for numerically significant subgroups as well as 
individual students who are: 
 

• Not meeting performance goals 
• Meeting performance goals 
• Exceeding performance goals 

 
Discussion of each of these statements should result in succinct and focused findings based on verifiable facts. Avoid vague 
or general descriptions. Each successive school plan should examine the status of these findings and note progress made.  
Special consideration should be given to any practices, policies, or procedures found to be noncompliant through ongoing 
monitoring of categorical programs. 
 
Standards, Assessment, and Accountability 
 
Use of state and local assessments to modify instruction and improve student achievement (ESEA) 
Teachers in grades 3-8 administer the Interim Assessment Blocks (IAB) and Interim Comprehensive Assessment (ICA) 
to evaluate student progress toward mastering grade level content. These assessments are aligned to CAASPP, which 
is administered annually to all students in grades 3-8. The ELPAC test is administered annually to all students who are 
identified as English Learners. In addition, teachers in grades 1st through 8th regularly administer the STAR Reading 
and Math screeners to evaluate student progress. Teacher-created formative assessments are also administered 
regularly. These assessments, both district and site created, are designed to assess grade level essential standards, 
and data from these assessments is used to guide instruction. 

 
Use of data to monitor student progress on curriculum-embedded assessments and modify instruction (EPC) 
The data from curriculum-embedded assessments is reviewed during grade-level collaboration (Professional Learning 
Community, or PLC) meetings to determine student placement and progress, and to inform instruction. From the data, 
flexible intervention and enrichment groups are formed. 

 
Staffing and Professional Development 
 
Status of meeting requirements for highly qualified staff (ESEA) 
All teachers are appropriately credentialed and meet state certification requirements. One teacher on the campus is 
inexperienced, with less than two years of teaching experience. When applicable, parents are notified about an 
unqualified teacher who has been teaching their child for four or more consecutive weeks. 
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Sufficiency of credentialed teachers and teacher professional development (e.g., access to instructional materials training 
on SBE-adopted instructional materials) (EPC) 
A comprehensive PD plan is annually provided as a centralized service based on a districtwide needs assessment. The 
site provides additional professional development opportunities to address site needs. Teachers have access to all staff 
development opportunities that are advertised and offered frequently throughout the year. They are regularly provided 
with training on SBE-adopted instructional materials, and special funding is allocated for inexperienced teachers. During 
the annual Williams Review, sufficiency of materials has consistently been demonstrated. 

 
Alignment of staff development to content standards, assessed student performance, and professional needs (ESEA) 
Staff development decisions are aligned with school and LEA goals. Either individually or within a grade level, teachers 
review student performance data and determine areas of professional development need. 

 
Ongoing instructional assistance and support for teachers (e.g., use of content experts and instructional coaches) (EPC) 
At PLC meetings, teachers collaborate and share best practices and effective teaching strategies that, using student 
data, have shown the greatest impact on student achievement. In addition, through district, school, and county-offered 
professional development, teachers have access to content specific experts and instructional coaches. Examples of this 
professional development that teachers have taken advantage of are: Lindamood-Bell Reading consultants and ELD 
coaching provided by Kings County Office of Education. 

 
Teacher collaboration by grade level (kindergarten through grade eight [K–8]) and department (grades nine through twelve) 
(EPC) 
Every Wednesday, students are released early to provide teachers with collaboration time. All teachers use this time to 
collaborate with their grade level or department PLC. These teams set learning objectives and goals, create and/or 
agree on appropriate formative assessments to monitor student progress on the goals, analyze data from the 
assessments, form intervention and enrichment groups as needed, and share effective teaching strategies. 

 
Teaching and Learning 
 
Alignment of curriculum, instruction, and materials to content and performance standards (ESEA) 
Core curriculum materials are state board adopted and align to content and performance standards. Instruction in the 
classrooms is standards-based, utilizing a variety of evidence-based instructional strategies. 

 
Adherence to recommended instructional minutes for reading/language arts and mathematics (K–8) (EPC) 
Stratford School meets or exceeds the recommended number of instructional minutes for reading/language arts and 
mathematics in grades K-8. 

 
Lesson pacing schedule (K–8) and master schedule flexibility for sufficient numbers of intervention courses (EPC) 
Lesson pacing schedules are determined by the adopted curriculum for each subject and by PLC teams during 
collaboration and regular grade-level staff meetings. The pacing of lessons is based on districtwide curriculum maps. 
The pacing provides for the sharing of resources and forming grade-level intervention and enrichment groups on similar 
standards. 

 
Availability of standards-based instructional materials appropriate to all student groups (ESEA) 
Annual review consistently demonstrates that all student groups have access to appropriate standards-based 
instructional materials. 

 
Use of SBE-adopted and standards-aligned instructional materials, including intervention materials, and for high school 
students, access to standards-aligned core courses (EPC) 
Full implementation of SBE-adopted instructional materials, including intervention materials, is occurring at every grade 
level. 

 
Opportunity and Equal Educational Access 
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Services provided by the regular program that enable underperforming students to meet standards (ESEA) 
Differentiated tier 1 instruction is provided for all students at all grade levels. Tier 2 and tier 3 intervention is provided 
daily for all underperforming students in grades K-8. Designated and integrated ELD is provided daily for all students 
identified as English Learners. 

 
Evidence-based educational practices to raise student achievement 
Classroom teachers use the district adopted standards based curriculum in all curricular areas. In addition, teachers use 
evidence based support materials as outlined by the Response To Intervention (RTI) model. 

 
Parental Engagement 
 
Resources available from family, school, district, and community to assist under-achieving students (ESEA) 
Parent trainings are conducted throughout the year to assist under-achieving students in the areas of reading and 
mathematics.  Lindamood-Bell has provided an early literacy training for parents. 

 
Involvement of parents, community representatives, classroom teachers, other school personnel, and students in secondary 
schools, in the planning, implementation, and evaluation of ConApp programs (5 California Code of Regulations 3932) 
Input is regularly sought from parents, teachers, other school personnel, and community representatives in the planning, 
implementation, and evaluation of programs. This is done through surveys, School Site Council, District Advisory 
Council, Curriculum Council, and English Learner Advisory Committee. 

 
Funding 
 
Services provided by categorical funds that enable underperforming students to meet standards (ESEA) 
A Title 1 Reading Specialist provides direct instruction to our most struggling readers in grades 2-8. 

 
Fiscal support (EPC) 
LCFF and Title I 

 

Stakeholder Involvement 
 
How, when, and with whom did the school consult as part of the planning process for this 
SPSA/Annual Review and Update? 
 
Involvement Process for the SPSA and Annual Review and Update 
As part of our review for the 2022-2023 Single Plan for Student Achievement (SPSA), data was 
gathered from student, parent, and staff surveys. Parent groups were also consulted during School 
Site Council (SSC) and English Learner Advisory Committee (ELAC) meetings.         
 
Resource Inequities 
 
Briefly identify and describe any resource inequities identified as a result of the required needs 
assessment, as applicable.  
There were no resource inequities identified this year from the required needs assessment.         
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School and Student Performance Data 
 

Student Enrollment 
Enrollment By Student Group 

 
 

Student Enrollment 
Enrollment By Grade Level 

 
Student Enrollment by Grade Level 

Number of Students 
Grade 

18-19 19-20 20-21 

Kindergarten        39 40 39 

Grade 1        33 35 33 

Grade 2        39 36 35 

Grade3        31 41 36 

Grade 4        38 31 39 

Grade 5        26 37 30 

Grade 6        29 25 38 

Grade 7        31 30 21 

Grade 8        32 30 30 

Total Enrollment        298 305 301 
 
Conclusions based on this data: 
1. For the 2022-2023 school year, the overflow from our large 7th and 8th grade classed will be combined to create a 

7/8 combination class.        
2. For the 2022-2023 school year, we will have a large class of incoming 4th and 5th grade students, requiring a 4/5 

combination class to house the overflow.        
3. For the 2022-2023 school year, we have a large 6th grade class that will require the opening of a second 6th grade 

assignment.        
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School and Student Performance Data 
 

Student Enrollment 
English Learner (EL) Enrollment 

 
English Learner (EL) Enrollment 

Number of Students Percent of Students 
Student Group 

18-19 19-20 20-21 18-19 19-20 20-21 

English Learners        94 80 72 31.5% 26.2% 23.9% 

Fluent English Proficient (FEP)        52 64 62 17.4% 21.0% 20.6% 

Reclassified Fluent English Proficient (RFEP)        6 26 5 6.7% 27.7% 6.3% 
 
Conclusions based on this data: 
1. Due to the pandemic, very few students were reclassified as fluent English proficient during the 2020-2021 school 

year.        
2. The number of students identified as English Learners decreased during the 2020-2021 school year.        
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School and Student Performance Data 
 

CAASPP Results 
English Language Arts/Literacy (All Students) 

 
Overall Participation for All Students 

# of Students Enrolled # of Students Tested # of Students with 
Scores 

% of Enrolled Students 
Tested 

Grade 
Level 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 40 31 36 39 31 0 39 31 0 97.5 100 0.0 

Grade 4 24 40 38 24 39 0 24 39 0 100 97.5 0.0 

Grade 5 29 24 30 29 24 0 29 24 0 100 100 0.0 

Grade 6 34 30 37 33 30 0 33 30 0 97.1 100 0.0 

Grade 7 31 30 22 31 30 0 31 30 0 100 100 0.0 

Grade 8 25 33 29 25 33 0 25 33 0 100 100 0.0 

All Grades 183 188 192 181 187 0 181 187 0 98.9 99.5 0.0 
The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability 
purposes. 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Overall Achievement for All Students 

Mean Scale Score % Standard 
Exceeded 

% Standard Met % Standard Nearly 
Met 

% Standard Not 
Met 

Grade 
Level 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 2377.
3 

2386.
7 

 10.26 3.23  17.95 16.13  23.08 45.16  48.72 35.48  

Grade 4 2443.
5 

2464.
7 

 16.67 23.08  33.33 23.08  20.83 23.08  29.17 30.77  

Grade 5 2473.
5 

2494.
5 

 6.90 12.50  41.38 29.17  10.34 33.33  41.38 25.00  

Grade 6 2474.
5 

2533.
9 

 3.03 6.67  30.30 43.33  30.30 30.00  36.36 20.00  

Grade 7 2548.
8 

2522.
8 

 16.13 16.67  35.48 26.67  25.81 16.67  22.58 40.00  

Grade 8 2567.
2 

2562.
5 

 12.00 15.15  48.00 36.36  12.00 24.24  28.00 24.24  

All Grades N/A N/A N/A 10.50 13.37  33.15 28.88  20.99 28.34  35.36 29.41  
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 
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Reading 
Demonstrating understanding of literary and non-fictional texts 

% Above Standard % At or Near Standard % Below Standard 
Grade Level 

17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 
Grade 3 15.38 3.23  35.90 48.39  48.72 48.39  

Grade 4 25.00 15.38  50.00 53.85  25.00 30.77  

Grade 5 13.79 8.33  51.72 62.50  34.48 29.17  

Grade 6 6.06 13.33  48.48 56.67  45.45 30.00  

Grade 7 19.35 23.33  54.84 36.67  25.81 40.00  

Grade 8 12.00 27.27  56.00 42.42  32.00 30.30  

All Grades 14.92 15.51  48.62 49.73  36.46 34.76  
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Writing 

Producing clear and purposeful writing 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 12.82 3.23  38.46 64.52  48.72 32.26  

Grade 4 12.50 10.26  54.17 69.23  33.33 20.51  

Grade 5 10.34 20.83  48.28 54.17  41.38 25.00  

Grade 6 9.09 23.33  45.45 66.67  45.45 10.00  

Grade 7 29.03 20.00  41.94 56.67  29.03 23.33  

Grade 8 20.00 21.21  56.00 57.58  24.00 21.21  

All Grades 15.47 16.04  46.41 62.03  38.12 21.93  
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Listening 

Demonstrating effective communication skills 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 15.38 3.23  56.41 64.52  28.21 32.26  

Grade 4 16.67 17.95  62.50 66.67  20.83 15.38  

Grade 5 6.90 16.67  72.41 62.50  20.69 20.83  

Grade 6 6.06 6.67  63.64 73.33  30.30 20.00  

Grade 7 9.68 6.67  64.52 63.33  25.81 30.00  

Grade 8 16.00 18.18  68.00 66.67  16.00 15.15  

All Grades 11.60 11.76  64.09 66.31  24.31 21.93  
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 
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Research/Inquiry 

Investigating, analyzing, and presenting information 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 15.38 12.90  43.59 51.61  41.03 35.48  

Grade 4 20.83 20.51  54.17 56.41  25.00 23.08  

Grade 5 20.69 25.00  41.38 54.17  37.93 20.83  

Grade 6 21.21 26.67  48.48 66.67  30.30 6.67  

Grade 7 48.39 13.33  32.26 46.67  19.35 40.00  

Grade 8 48.00 33.33  24.00 45.45  28.00 21.21  

All Grades 28.18 21.93  40.88 53.48  30.94 24.60  
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Conclusions based on this data: 
1. Due to the pandemic, CAASPP was not administered in 2020 or 2021. School wide, our students maintained 

growth in ELA according to 2018-19 CAASPP data.        
2. According to 2018-19 CAASPP data, our fifth grade students made significant growth in ELA.        

3. According to 2018-19 CAASPP data, our third grade students struggled most in ELA.        
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School and Student Performance Data 
 

CAASPP Results 
Mathematics (All Students) 

 

Overall Participation for All Students 

# of Students Enrolled # of Students Tested # of Students with 
Scores 

% of Enrolled Students 
Tested 

Grade 
Level 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 40 31 36 38 31 0 38 31 0 95 100 0.0 

Grade 4 24 40 38 24 39 0 24 39 0 100 97.5 0.0 

Grade 5 29 24 30 29 24 0 29 24 0 100 100 0.0 

Grade 6 34 30 37 33 30 0 33 30 0 97.1 100 0.0 

Grade 7 31 30 22 31 30 0 31 30 0 100 100 0.0 

Grade 8 25 33 29 25 33 0 25 33 0 100 100 0.0 

All Grades 183 188 192 180 187 0 180 187 0 98.4 99.5 0.0 
* The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability 
purposes. 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 

Overall Achievement for All Students 

Mean Scale Score % Standard 
Exceeded 

% Standard Met % Standard Nearly 
Met 

% Standard Not 
Met 

Grade 
Level 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 2424.
1 

2404.
8 

 7.89 3.23  34.21 25.81  34.21 35.48  23.68 35.48  

Grade 4 2462.
1 

2498.
6 

 16.67 30.77  33.33 33.33  20.83 23.08  29.17 12.82  

Grade 5 2470.
7 

2473.
0 

 6.90 12.50  6.90 16.67  48.28 29.17  37.93 41.67  

Grade 6 2464.
0 

2514.
0 

 0.00 3.33  18.18 30.00  30.30 40.00  51.52 26.67  

Grade 7 2497.
1 

2515.
0 

 9.68 20.00  25.81 16.67  19.35 23.33  45.16 40.00  

Grade 8 2535.
1 

2541.
5 

 12.00 18.18  32.00 30.30  24.00 18.18  32.00 33.33  

All Grades N/A N/A N/A 8.33 15.51  25.00 26.20  30.00 27.81  36.67 30.48  

 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 
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Concepts & Procedures 
Applying mathematical concepts and procedures 

% Above Standard % At or Near Standard % Below Standard 
Grade Level 

17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 
Grade 3 23.68 3.23  52.63 58.06  23.68 38.71  

Grade 4 41.67 58.97  29.17 20.51  29.17 20.51  

Grade 5 6.90 16.67  44.83 41.67  48.28 41.67  

Grade 6 9.09 16.67  33.33 50.00  57.58 33.33  

Grade 7 16.13 26.67  32.26 26.67  51.61 46.67  

Grade 8 36.00 27.27  24.00 36.36  40.00 36.36  

All Grades 21.11 26.74  37.22 37.97  41.67 35.29  

 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Problem Solving & Modeling/Data Analysis 

Using appropriate tools and strategies to solve real world and mathematical problems 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 23.68 19.35  42.11 48.39  34.21 32.26  

Grade 4 4.17 23.08  50.00 53.85  45.83 23.08  

Grade 5 6.90 8.33  44.83 41.67  48.28 50.00  

Grade 6 0.00 10.00  51.52 40.00  48.48 50.00  

Grade 7 9.68 20.00  51.61 33.33  38.71 46.67  

Grade 8 12.00 18.18  48.00 45.45  40.00 36.36  

All Grades 10.00 17.11  47.78 44.39  42.22 38.50  

 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Communicating Reasoning 

Demonstrating ability to support mathematical conclusions 
% Above Standard % At or Near Standard % Below Standard 

Grade Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

Grade 3 26.32 16.13  44.74 51.61  28.95 32.26  

Grade 4 16.67 25.64  50.00 51.28  33.33 23.08  

Grade 5 6.90 16.67  55.17 37.50  37.93 45.83  

Grade 6 3.03 6.67  42.42 53.33  54.55 40.00  

Grade 7 12.90 13.33  51.61 63.33  35.48 23.33  

Grade 8 20.00 21.21  52.00 48.48  28.00 30.30  

All Grades 14.44 17.11  48.89 51.34  36.67 31.55  

 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 
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Conclusions based on this data: 
1. Due to the pandemic, CAASPP was not administered in 2020 or 2021. According to 2018-19 CAASPP data, our 

students made growth overall in the area of mathematics.        
2. According to 2018-19 CAASPP data, our 3rd grade students struggle most in the area of mathematics.        

3. According to 2018-19 CAASPP data, we had the largest number of students not meeting standard in mathematics 
in grades 5 and 7.        
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School and Student Performance Data 
 

ELPAC Results 
 

ELPAC Summative Assessment Data 
Number of Students and Mean Scale Scores for All Students 

Overall Oral Language Written Language Number of 
Students Tested Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    1459.4 1448.7 1407.2 1453.7 1459.6 1419.7 1472.5 1422.8 1377.9 15 13 18 

   1    1441.1 * 1435.4 1433.7 * 1439.8 1447.9 * 1430.3 12 5 13 

   2    1491.3 1484.8 * 1489.7 1508.2 * 1492.3 1461.2 * 13 11 10 

   3    1490.1 * * 1485.5 * * 1494.2 * * 13 6 6 

   4    * 1533.8 * * 1533.8 * * 1533.4 * * 12 10 

   5    * * * * * * * * * * 6 7 

   6    * * * * * * * * * * 5 7 

   7    * * * * * * * * * * 7 6 

   8    * * * * * * * * * * * 6 

All Grades                 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Overall Language 

Percentage of Students at Each Performance Level for All Students 

Level 4 Level 3 Level 2 Level 1 Total Number 
of Students Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    * 15.38 16.67 * 53.85 11.11  30.77 44.44 * 0.00 27.78 15 13 18 

   1    * * 7.69 * * 15.38 * * 61.54 * * 15.38 12 * 13 

   2    * 0.00 * * 63.64 *  27.27 *  9.09 * 13 11 * 

   3    * * * * * * * * * * * * 13 * * 

   4    * 41.67 * * 33.33 * * 8.33 * * 16.67 * * 12 * 

   5     * * * * * * * * * * * * * * 

   6     * * * * * * * * * * * * * * 

   7     * * * * *  * *  * * * * * 

   8     * *  * * * * *  * * * * * 

All Grades        28.75 13.64 9.64 45.00 42.42 25.30 17.50 36.36 50.60 * 7.58 14.46 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 
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Oral Language 
Percentage of Students at Each Performance Level for All Students 

Level 4 Level 3 Level 2 Level 1 Total Number 
of Students Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    * 38.46 5.56 * 46.15 50.00 * 7.69 16.67 * 7.69 27.78 15 13 18 

   1    * * 15.38 * * 69.23 * * 7.69 * * 7.69 12 * 13 

   2    * 45.45 * * 45.45 *  0.00 *  9.09 * 13 11 * 

   3    * * * * * * * * * * * * 13 * * 

   4    * 58.33 * * 25.00 * * 8.33 * * 8.33 * * 12 * 

   5     * * * * *  * * * * * * * * 

   6    * * * * * * * * *  * * * * * 

   7    * * * * * *  * *  * * * * * 

   8     * *  * * * * *  * * * * * 

All Grades        41.25 34.85 24.10 37.50 40.91 48.19 15.00 15.15 16.87 * 9.09 10.84 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Written Language 

Percentage of Students at Each Performance Level for All Students 

Level 4 Level 3 Level 2 Level 1 Total Number 
of Students Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    * 15.38 16.67 * 23.08 11.11 * 46.15 44.44  15.38 27.78 15 13 18 

   1    * * 7.69 * * 15.38 * * 23.08 * * 53.85 12 * 13 

   2    * 0.00 * * 27.27 * * 54.55 * * 18.18 * 13 11 * 

   3     * * * * * * * * * * * 13 * * 

   4     16.67 * * 50.00 * * 8.33 * * 25.00 * * 12 * 

   5    * * * * * * * * * * * * * * * 

   6     * *  * * * * * * * * * * * 

   7     * *  * * * * *  * * * * * 

   8     * *  * * * * *  * * * * * 

All Grades        22.50 6.06 6.02 27.50 28.79 9.64 30.00 40.91 50.60 20.00 24.24 33.73 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 
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Listening Domain 
Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    * 23.08 16.67 * 69.23 72.22 * 7.69 11.11 15 13 18 

   1    * * 46.15 * * 46.15 * * 7.69 12 * 13 

   2    * 36.36 * * 54.55 *  9.09 * 13 11 * 

   3    * * * * * *  * * 13 * * 

   4    * 50.00 * * 41.67 * * 8.33 * * 12 * 

   5     * * * * * * * * * * * 

   6    * * * * * * * * * * * * 

   7    * * * * * *  * * * * * 

   8     * *  * * * * * * * * 

All Grades        40.00 25.76 24.10 50.00 63.64 61.45 * 10.61 14.46 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Speaking Domain 

Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    * 46.15 11.11 * 46.15 55.56 * 7.69 33.33 15 13 18 

   1    * * 0.00 * * 92.31 * * 7.69 12 * 13 

   2    84.62 36.36 * * 63.64 *  0.00 * 13 11 * 

   3    * * * * * * * * * 13 * * 

   4    * 58.33 * * 33.33 *  8.33 * * 12 * 

   5    * * * * * * * * * * * * 

   6    * * * * * *  * * * * * 

   7    * * * * * *  * * * * * 

   8     * * * * *  * * * * * 

All Grades        53.75 36.36 27.71 38.75 59.09 61.45 * 4.55 10.84 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 
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Reading Domain 
Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    * 7.69 5.56 * 84.62 66.67  7.69 27.78 15 13 18 

   1    * * 15.38 * * 38.46 * * 46.15 12 * 13 

   2    * 0.00 * * 81.82 * * 18.18 * 13 11 * 

   3     * * * * * * * * 13 * * 

   4     8.33 * * 66.67 * * 25.00 * * 12 * 

   5     * * * * * * * * * * * 

   6     * *  * * * * * * * * 

   7     * *  * * * * * * * * 

   8     * *  * * * * * * * * 

All Grades        22.50 4.55 7.23 46.25 60.61 43.37 31.25 34.85 49.40 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
Writing Domain 

Percentage of Students by Domain Performance Level for All Students 

Well Developed Somewhat/Moderately Beginning Total Number 
of Students Grade 

Level 
17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 17-18 18-19 20-21 

   K    80.00 38.46 27.78 * 46.15 16.67  15.38 55.56 15 13 18 

   1    * * 15.38 * * 38.46 * * 46.15 12 * 13 

   2    * 0.00 * * 81.82 * * 18.18 * 13 11 * 

   3    * * * * * * * * * 13 * * 

   4    * 41.67 * * 50.00 *  8.33 * * 12 * 

   5    * * * * * * * * * * * * 

   6     * * * * * * * * * * * 

   7     * * * * *  * * * * * 

   8     * * * * *  * * * * * 

All Grades        31.25 19.70 9.64 60.00 69.70 61.45 * 10.61 28.92 80 66 83 
 
2019-20 Data: 
Executive Order N-30-20 was issued which waived the assessment, accountability, and reporting requirements for the 
2019-2020 school year, thus no data is available to report for this year. 

 
 
 

Conclusions based on this data: 
1. Due to the pandemic, summative ELPAC was not administered during the 2019-20 school year. The number of 

students taking the summative ELPAC increased significantly from 2018-19 to 2020-21.        
2. During the 2020-21 school year, a large number of newly enrolled English Learners scored at the Beginning level.        
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3. Due to the pandemic and resulting school closure, most of our English Learners did not take the summative ELPAC 
in the spring of 2020. Hence, only 5 students were reclassified at the start of the 2020-21 school year.        
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School and Student Performance Data 
 

Student Population 
 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021. 
 
This section provides information about the school’s student population. 
 

2020-21 Student Population 

Total 
Enrollment 

301         
This is the total number of 
students enrolled. 

Socioeconomically 
Disadvantaged 

82.1         
This is the percent of students 
who are eligible for free or 
reduced priced meals; or have 
parents/guardians who did not 
receive a high school diploma. 

English  
Learners 

23.9         
This is the percent of students 
who are learning to communicate 
effectively in English, typically 
requiring instruction in both the 
English Language and in their 
academic courses. 

Foster 
Youth 

This is the percent of students 
whose well-being is the 
responsibility of a court. 

 
2019-20 Enrollment for All Students/Student Group 

Student Group Total Percentage 

English Learners         72 23.9 

Foster Youth           

Homeless         1 0.3 

Socioeconomically Disadvantaged         247 82.1 

Students with Disabilities         19 6.3 
 

Enrollment by Race/Ethnicity 

Student Group Total Percentage 

African American         3 1.0 

American Indian or Alaska Native         4 1.3 

Asian         2 0.7 

Filipino         2 0.7 

Hispanic         266 88.4 

Two or More Races         4 1.3 

Native Hawaiian or Pacific Islander         3 1.0 

White         17 5.6 
 
Conclusions based on this data: 
1. More than 82% of our students come from socioeconomically disadvantaged households.        
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2. More than 88% of our students come from hispanic backgrounds.        

3. More than 6% of our students have been diagnosed with a learning disability. This includes students receiving 
services for speech only.        
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School and Student Performance Data 
 

Overall Performance 
 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021, thus the most recent 
data (2019 Fall) is provided here. 
 

2019 Fall Dashboard Overall Performance for All Students 

Academic Performance 

 
English Language Arts 

 
Yellow        

 
Mathematics 

 
Yellow        

Academic Engagement 

 
Chronic Absenteeism 

 
Blue        

Conditions & Climate 

 
Suspension Rate 

 
Blue        

 
Conclusions based on this data: 
1. Our chronic absenteeism rate decreased significantly during the 2018-19 school year. During the 2019-20 and 

2020-21 school years, students spent much of their time on distance learning and attendance was difficult to 
monitor.        

2. Our suspension rate decreased significantly during the 2018-19 school year. Low suspension rates were sustained 
during the 2019-20 and 2020-21 school years.        

3. We need to continue to make growth in the areas of ELA and mathematics.        
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School and Student Performance Data 
 

Academic Performance 
English Language Arts 

 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021, thus the most recent 
data (2019 Fall) is provided here. 
 
The performance levels are color-coded and range from lowest-to-highest performance in the following order: 
 
Lowest 
Performance  

Red 
 

Orange 
 

Yellow 
 

Green 
 

Blue 

Highest 
Performance 

 
This section provides number of student groups in each color. 

2019 Fall Dashboard English Language Arts Equity Report 

Red        

0        
Orange        

0        
Yellow        

3        
Green        

0        
Blue        

0        
 
This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically 
how well students are meeting grade-level standards on the English Language Arts assessment. This measure is based on 
student performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8 
and grade 11. 
 

2019 Fall Dashboard English Language Arts Performance for All Students/Student Group 

All Students 

 
Yellow         

13.9 points below standard         

Increased 
Significantly 

 ++15.2 points         
177        

English Learners 

 
Yellow         

22.1 points below standard         

Increased ++14.2 points         

84        

Foster Youth 

 
No Performance Color         

0 Students        

Homeless 

 
No Performance Color         

0 Students        

Socioeconomically Disadvantaged 

 
Yellow         

16.9 points below standard         

Increased ++14.1 points         

145        

Students with Disabilities 

 
No Performance Color         

109.1 points below standard         

Increased ++10.9 points         

27        
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2019 Fall Dashboard English Language Arts Performance by Race/Ethnicity 

African American 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

1        

American Indian 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

8        

Asian     

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

2        

Filipino 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

3        

Hispanic 

 
Yellow         

16.1 points below standard         

Increased ++14.4 points         

146        

Two or More Races 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

1        

Pacific Islander 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

2        

White     

 
No Performance Color         

37.2 points above standard         

Increased 
Significantly 

 ++27.8 points         
14        

 
This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically 
how well students are meeting grade-level standards on the English Language Arts assessment. This measure is based on 
student performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8 
and grade 11. 

2019 Fall Dashboard English Language Arts Data Comparisons for English Learners 

Current English Learner 

79.4 points below standard         

Increased 
Significantly 

 ++34.5 points         
35        

Reclassified English Learners 

18.8 points above standard         

Maintained ++2.1 points         

49        

English Only 

14.2 points below standard         

Increased ++12 points         

86        

 
Conclusions based on this data: 
1. Students in all significant subgroups increased performance in ELA in 2019. Due to the pandemic, CAASPP was not 

administered in 2020 or 2021.        
2. Although our students with disabilities increased 11 points in ELA, they were still 109 points below standard.        

3. Our white students are the only subgroup who performed above standard in ELA in 2019.        
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School and Student Performance Data 
 

Academic Performance 
Mathematics 

 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021, thus the most recent 
data (2019 Fall) is provided here. 
 
The performance levels are color-coded and range from lowest-to-highest performance in the following order: 
 
Lowest 
Performance  

Red 
 

Orange 
 

Yellow 
 

Green 
 

Blue 

Highest 
Performance 

 
This section provides number of student groups in each color. 

2019 Fall Dashboard Mathematics Equity Report 

Red        

0        
Orange        

0        
Yellow        

3        
Green        

0        
Blue        

0        
 
This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically 
how well students are meeting grade-level standards on the Mathematics assessment. This measure is based on student 
performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8 and 
grade 11. 

2019 Fall Dashboard Mathematics Performance for All Students/Student Group 

All Students 

 
Yellow         

28.5 points below standard         

Increased 
Significantly 

 ++19.5 points         
177        

English Learners 

 
Yellow         

42.5 points below standard         

Increased 
Significantly 
 ++17 points         

84        

Foster Youth 

Homeless Socioeconomically Disadvantaged 

 
Yellow         

33 points below standard         

Increased 
Significantly 

 ++19.5 points         
145        

Students with Disabilities 

 
No Performance Color         

134.1 points below standard         

Increased ++3.5 points         

27        
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2019 Fall Dashboard Mathematics Performance by Race/Ethnicity 

African American 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

1        

American Indian 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

8        

Asian     

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

2        

Filipino 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

3        

Hispanic 

 
Yellow         

33 points below standard         

Increased 
Significantly 

 ++19.7 points         
146        

Two or More Races 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

1        

Pacific Islander 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

2        

White     

 
No Performance Color         

44.5 points above standard         

Increased 
Significantly 

 ++38.8 points         
14        

 
This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically 
how well students are meeting grade-level standards on the Mathematics assessment. This measure is based on student 
performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8 and 
grade 11. 

2019 Fall Dashboard Mathematics Data Comparisons for English Learners 

Current English Learner 

93.2 points below standard         

Increased ++14.8 points         

35        

Reclassified English Learners 

6.3 points below standard         

Increased 
Significantly 
 ++20 points         

49        

English Only 

23.8 points below standard         

Increased ++14.6 points         

86        

 
Conclusions based on this data: 
1. In 2019, all significant subgroups increased performance in the area of mathematics. Due to the pandemic, CAASPP 

was not administered in 2020 or 2021.        
2. In 2019, white students were the only subgroup to perform above standard in the area of mathematics.        

3. Although our students with disabilities increased 3 points in mathematics, they still performed more than 134 points 
below standard.        
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School and Student Performance Data 
 

Academic Performance 
English Learner Progress 

 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021, thus the most recent 
data (2019 Fall) is provided here. 
 
This section provides a view of the percentage of current EL students making progress towards English language proficiency 
or maintaining the highest level. 
 

2019 Fall Dashboard English Learner Progress Indicator 

 English Learner Progress 

 
No Performance Color         

56.6 making progress towards English 
language proficiency          

Number of EL Students: 53          

Performance Level: High        

 

 
This section provides a view of the percentage of current EL students who progressed at least one ELPI level, maintained 
ELPI level 4, maintained lower ELPI levels (i.e, levels 1, 2L, 2H, 3L, or 3H), or decreased at least one ELPI Level. 

2019 Fall Dashboard Student English Language Acquisition Results 

Decreased  
One ELPI Level 

18.8         

Maintained ELPI Level 1, 
2L, 2H, 3L, or 3H 

24.5         

Maintained 
ELPI Level 4 

1.8         

Progressed At Least 
One ELPI Level 

54.7         

 
Conclusions based on this data: 
1. 81% of our English Learners maintained or progressed at least one ELPI level on the 2019 ELPAC assessment. Due 

to the pandemic, summative ELPAC was not administered in 2020.        
2. In 2019, 19% of our English Learners decreased one ELPI level on the ELPAC assessment.        
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School and Student Performance Data 
 
 

Academic Performance 
College/Career Measures Only Report 

 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021. 
 

Number and Percentage of Students in the Combined Graduation Rate and/or  
Dashboard Alternative School Status (DASS) Graduation Rate by Student Group 

Student Group Cohort 
Totals 

Cohort 
Percent 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
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Advanced Placement Exams – Number and Percentage of Four-Year Graduation Rate Cohort Students 

Student Group Cohort 
Totals 

Cohort 
Percent 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the four-year graduation rate cohort by student group who scored 3 or higher on at least 

two Advanced Placement exams. 

International Baccalaureate Exams – Number and Percentage of Four-Year Graduation Rate Cohort 

Student Group Cohort 
Totals 

Cohort 
Percent 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the four-year graduation rate cohort by student group who scored 4 or higher on at least 

two International Baccalaureate Exams. 
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Completed at Least One Career Technical Education (CTE) Pathway – Number and Percentage of All Students 

Student Group Cohort 
Totals 

Cohort 
Percent 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the combined graduation rate and/or DASS graduation rate by student group who 

completed at least one CTE Pathway with a grade of C- or better (or Pass) in the capstone course. 
 

Completed a-g Requirements – Number and Percentage of All Students 

Student Group Cohort 
Totals 

Cohort 
Percent 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the combined graduation rate and/or DASS graduation rate by student group who met the 

University of California (UC) or California State University (CSU) a-g criteria with a grade of C or better (or Pass). 
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Completed a-g Requirements AND at Least One CTE Pathway – Number and Percentage of All Students 

Student Group Cohort 
Totals 

Cohort 
Percent 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the combined graduation rate and/or DASS graduation rate by student group who met the 

UC or CSU a-g criteria with a grade of C or better (or Pass) AND completed at least one CTE Pathway with a grade of 
C- or better (or Pass) in the capstone course. 

Completed College Credit Courses – Number and Percentage of All Student 
Students Completing One Semester, Two Quarters, or Two Trimesters of College Credit Courses 

Student Group Number of Students Percent of Students 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the combined graduation rate and/or DASS graduation rate by student group who 

completed Academic or CTE subject college credit courses with a grade of C- or better (or Pass). 
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Completed College Credit Courses – Number and Percentage of All Student 
Students Completing Two Semesters, Three Quarters, or Three Trimesters of College Credit Courses 

Student Group Number of Students Percent of Students 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the combined graduation rate and/or DASS graduation rate by student group who 

completed Academic or CTE subject college credit courses with a grade of C- or better (or Pass). 
 

Earned the State Seal of Biliteracy – Number and Percentage of All Students 

Student Group Cohort 
Totals 

Cohort 
Percent 

All Students                         

African American                         

American Indian or Alaska Native                         

Asian                         

Filipino                         

Hispanic                         

Native Hawaiian or Pacific Islander                         

White                         

Two or More Races                         

English Learners                         

Socioeconomically Disadvantaged                         

Students with Disabilities                         

Foster Youth                         

Homeless                         
 
* This table shows students in the combined graduation rate and/or DASS graduation rate by student group who earned 

the State Seal of Biliteracy. 
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Conclusions based on this data: 
1. 
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School and Student Performance Data 
 

Academic Engagement 
Chronic Absenteeism 

 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021, thus the most recent 
data (2019 Fall) is provided here. 
 
The performance levels are color-coded and range from lowest-to-highest performance in the following order: 
 
Lowest 
Performance  

Red 
 

Orange 
 

Yellow 
 

Green 
 

Blue 

Highest 
Performance 

 
This section provides number of student groups in each color. 

2019 Fall Dashboard Chronic Absenteeism Equity Report 

Red        
0        

Orange        
0        

Yellow        
0        

Green        
0        

Blue        
4        

 
This section provides information about the percentage of students in kindergarten through grade 8 who are absent 10 
percent or more of the instructional days they were enrolled. 

2019 Fall Dashboard Chronic Absenteeism for All Students/Student Group 

All Students 

 
Blue         

1         

Declined Significantly -10.4         

308        

English Learners 

 
Blue         

0         

Declined -12.5         

97        

Foster Youth 

 
No Performance Color         

Less than 11 Students - Data Not 
Displayed for Privacy          

0        

Homeless 

 
No Performance Color         

Less than 11 Students - Data Not 
Displayed for Privacy          

0        

Socioeconomically Disadvantaged 

 
Blue         

1.1         

Declined Significantly -11.5         

261        

Students with Disabilities 

 
Blue         

0         

Declined -11.8         

40        
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2019 Fall Dashboard Chronic Absenteeism by Race/Ethnicity 

African American 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

2        

American Indian 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

9        

Asian     

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

2        

Filipino 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

3        

Hispanic 

 
Blue         

1.1         

Declined Significantly -9.8         

261        

Two or More Races 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

7        

Pacific Islander 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          

3        

White     

 
No Performance Color         

0         

Declined -23.1         

21        

 
Conclusions based on this data: 
1. Our school-wide chronic absentee rate decreased significantly during the 2018-19 school year. During the 2019-20 

and 2020-21 school years, students spent much of their time on distance learning and attendance was monitored 
differently.        

2. Chronic absentee rates for all significant subgroups decreased significantly during the 2018-19 school year.        
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School and Student Performance Data 
 

Academic Engagement 
Graduation Rate Additional Report 

 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021. 
 

2021 Graduation Rate by Student Group 

Student Group 

Number of 
Students in 

the 
Graduation 

Rate 

Number of 
Graduates 

Number of 
Fifth Year 
Graduates 

Graduation 
Rate 

All Students                                         

English Learners                                         

Foster Youth                                         

Homeless                                         

Socioeconomically Disadvantaged                                         

Students with Disabilities                                         

African American                                         

American Indian or Alaska Native                                         

Asian                                         

Filipino                                         

Hispanic                                         

Native Hawaiian or Pacific Islander                                         

White                                         

Two or More Races                                         
 
Conclusions based on this data: 
1. 
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School and Student Performance Data 
 

Conditions & Climate 
Suspension Rate 

 
Although both Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 
California School Dashboards, these bills also required the reporting of valid and reliable data that would have been included 
in these Dashboards.   
 
To meet this requirement, CDE has made available the Enrollment, Graduation Rate Additional Report and the 
College/Career Measures Report data available. All other reports are not available for 2020 and 2021, thus the most recent 
data (2019 Fall) is provided here. 
 
The performance levels are color-coded and range from lowest-to-highest performance in the following order: 
 
Lowest 
Performance  

Red 
 

Orange 
 

Yellow 
 

Green 
 

Blue 

Highest 
Performance 

 
This section provides number of student groups in each color. 

2019 Fall Dashboard Suspension Rate Equity Report 

Red        

0        
Orange        

0        
Yellow        

2        
Green        

2        
Blue        

0        
 
This section provides information about the percentage of students in kindergarten through grade 12 who have been 
suspended at least once in a given school year. Students who are suspended multiple times are only counted once. 

2019 Fall Dashboard Suspension Rate for All Students/Student Group 

All Students 

 
Blue         

0.9         

Declined Significantly -1.8         
321        

English Learners 

 
Yellow         

1.9         

Maintained -0.2         
105        

Foster Youth 

Homeless Socioeconomically Disadvantaged 

 
Green         

1.1         

Declined Significantly -1.8         
274        

Students with Disabilities 

 
Yellow         

4.8         

Declined -3.1         
42        
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2019 Fall Dashboard Suspension Rate by Race/Ethnicity 

African American 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          2        

American Indian 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          9        

Asian     

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          2        

Filipino 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          3        

Hispanic 

 
Green         

1.1         

Declined Significantly -1.5         
273        

Two or More Races 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          8        

Pacific Islander 

 
No Performance Color         

Less than 11 Students - Data 
Not Displayed for Privacy          3        

White     

 
No Performance Color         

0         

Declined -3.8         
21        

 
This section provides a view of the percentage of students who were suspended. 

2019 Fall Dashboard Suspension Rate by Year 

2017     2018     
2.8         

2019     
0.9         

 
Conclusions based on this data: 
1. Overall, our school-wide suspension rate decreased during the 2018-19 school year. During the 2019-20 and 2020-

21 school years, suspension rates remained low.        
2. Our suspension rate for students with disabilities decreased significantly during the 2018-19 school year.        

3. In 2019, our suspension rate for all students was less than 1%.        
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Goals, Strategies, & Proposed Expenditures 
 
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed. 
 
LEA/LCAP Goal 
All students will be provided the conditions for learning leading to college and career readiness. They will receive a 
broad educational program delivered by qualified staff using standards aligned instructional materials in facilities which 
are well maintained.         

 

Goal 1 
Continue to provide all students access to Basic Services, ie: appropriately assigned and 
credentialed teachers, their own copy of standards-aligned materials, and facilities that meet the 
standard of "good repair."          

 
Identified Need 
English Learners will be provided both Designated and Integrated ELD as part of the core curriculum 
to enable access to the CA content standards.         

 
Annual Measurable Outcomes 
Metric/Indicator Baseline/Actual Outcome Expected Outcome 

Implementation of SBE 
adopted standards        

 full implementation  full implementation and 
sustainability 

Pupil Access to Instructional 
Materials        

 100% of students have access 
to instructional materials. 
 
Williams Review Fall 2021 
 

 100% of students have access 
to instructional materials. 
 
Williams Review Fall 2022 
 

Teachers appropriately 
assigned and fully credentialed        

 100% of teachers are fully 
credentialed and appropriately 
assigned. 

 100% of teachers are fully 
credentialed and appropriately 
assigned. 

Facilities maintained 
appropriately        

 Facilities are rated good or 
better in all areas. 
 
Facilities Inspection Tool (FIT) 
Fall 2021 
 

 Facilities are rated good or 
better in all areas. 
 
Facilities Inspection Tool (FIT) 
Fall 2022 
 

Broad Course of Study         100% of students have access 
to ELA, science, history, math, 
PE, and integrated visual and 
performing arts. 
 
Site Master Schedule 2021-22 
 

 100% of students have access 
to ELA, science, history, math, 
PE, and integrated visual and 
performing arts. 
 
Site Master Schedule 2022-23 
 

 
Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate 
the table, including Proposed Expenditures, as needed. 
startcollapse 
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Strategy/Activity 1 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
Goal is fully supported through Centralized Services provided through the District's LCAP.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
 

 
 

Annual Review 
SPSA Year Reviewed: 2021-22 
Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal, an analysis is not required and this section may be deleted. 
 
ANALYSIS 
Describe the overall implementation of the strategies/activities and the overall effectiveness of the 
strategies/activities to achieve the articulated goal. 
All students have access to fully credentialed teachers, standards-aligned materials, and facilities in 
good repair.        
 
Briefly describe any major differences between the intended implementation and/or the budgeted 
expenditures to implement the strategies/activities to meet the articulated goal. 
No major changes were made between the intended implementation and/or budgeted 
expenditures.        
 
Describe any changes that will be made to this goal, the annual outcomes, metrics, or 
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can 
be found in the SPSA. 
No changes will be made to this goal.        
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Goals, Strategies, & Proposed Expenditures 
 
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed. 
 
LEA/LCAP Goal 
Parents, Students, and the community will be ENGAGED to participate collaboratively in the educational process. 
 
 
         

 

Goal 2 
Stratford School will maintain a chronic absenteeism rate below 3% during the 2022-23 school year.          

 
Identified Need 
The pandemic had a significant negative impact on student attendance. Mandatory student 
quarantines and class closures have resulted in a high chronic absenteeism rate for 2021-22.         

 
Annual Measurable Outcomes 
Metric/Indicator Baseline/Actual Outcome Expected Outcome 

Parent input in decision making 
and participation is adequately 
sought.        

 90% of parents agree 
Spring 2021 Parent LCAP 
Survey 
 
 

 93% of parents will agree 
Spring 2022 Parent LCAP 
survey 
 
 

School Attendance         Average daily attendance 
below 97.3% 
P2 data Spring 2022 
 

 Average daily attendance 
greater than 97.3% 
P2 data Spring 2023 
 

Local Measures- Sense of 
Safety and School 
Connectedness        

 Sense of Safety 
89% of K-2 students 
73% of 3-8 students felt safe 
 
Sense of Connectedness 
85% K-2 
82% 3-8 
 
Student SEL Survey Spring 
2022 
 

 Sense of Safety 
91% of K-2 students 
75% of 3-8 students felt safe 
 
Sense of Connectedness 
87% K-2 
84% 3-8 
 
Student LCAP Survey Spring 
2023 
 

Chronic Absenteeism         Chronic Absenteeism rate 
greater than 3% 
Dashboard Fall 2021 
 

 Chronic Absenteeism rate 
below 3% 
Dashboard Fall 2022 
 

Pupil Suspension         Suspension Rate 1% 
Dashboard Fall 2021 
 

 Suspension Rate below 3% 
Dashboard Fall 2022 
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Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate 
the table, including Proposed Expenditures, as needed. 
startcollapse 

Strategy/Activity 1 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
2.1 Parent Involvement Activities        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
4,000         Title I 

Strategy/Activity 2 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
2.2 Systematic plan to develop school connectedness for students and increase student 
attendance        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
5,000         Title I 

Strategy/Activity 3 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
2.3 School wide behavior expectations        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
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Amount(s) Source(s) 
3,000         Title I 

 
 

Annual Review 
SPSA Year Reviewed: 2021-22 
Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal, an analysis is not required and this section may be deleted. 
 
ANALYSIS 
Describe the overall implementation of the strategies/activities and the overall effectiveness of the 
strategies/activities to achieve the articulated goal. 
Due to the pandemic and resulting state guidelines for social distancing, it was difficult to keep 
students engaged and connected to school.        
 
Briefly describe any major differences between the intended implementation and/or the budgeted 
expenditures to implement the strategies/activities to meet the articulated goal. 
No major differences are noted between the intended implementation and/or the budgeted 
expenditures to implement strategies/activities.        
 
Describe any changes that will be made to this goal, the annual outcomes, metrics, or 
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can 
be found in the SPSA. 
We will continue to focus on implementing strategies to increase school connectedness for all 
students K-8.        
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Goals, Strategies, & Proposed Expenditures 
 
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed. 
 
LEA/LCAP Goal 
All students will make progress towards proficient ACHIEVEMENT of state adopted standards through data driven 
decision making.         

 

Goal 3 
Stratford school will increase statewide assessment scores in ELA and Math by +5 points this year 
for "All Students" group.          

 
Identified Need 
School wide, our students performed 13.9 points below standard in ELA and 28.5 points below 
standard in Math on state assessments.         

 
Annual Measurable Outcomes 
Metric/Indicator Baseline/Actual Outcome Expected Outcome 

Programs/Services to enable 
English Learners to access CA 
and ELD standards        

 English Learners Distance from 
Standard Met 
 
ELA      22.1 points below 
standard 
 
Math     42.5 points below 
standard 
 
 
Fall 2019 Dashboard (Spring 
2019 SBAC) 
 

 English Learners Distance from 
Standard Met 
 
ELA      Increase 5 points, 
17.1 points below standard 
 
Math     Increase 15 points 
37.5 points below standard 
 
Fall 2023 Dashboard (Spring 
2023 SBAC) 
 

Statewide Assessments – 
English Language Arts        

 All Students Distance from 
Standard Met 
 
ELA     13.9 points below 
standard 
 
 
Fall 2019 Dashboard (Spring 
2019 SBAC) 
 

 All Students Distance from 
Standard Met 
 
ELA     Increase 5 points 
8.9 points below standard 
 
Fall 2023 Dashboard (Spring 
2023 SBAC) 
 

Statewide Assessments – 
Mathematics        

 All Students Distance from 
Standard Met 
 
Math     28.5 points below 
standard 
 

 All Students Distance from 
Standard Met 
 
ELA     Increase 5 points 
23.5 points below standard 
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Metric/Indicator Baseline/Actual Outcome Expected Outcome 

 
Fall 2019 Dashboard (Spring 
2019 SBAC) 
 

Fall 2023 Dashboard (Spring 
2023 SBAC) 
 

Percentage of English 
Learners who make English 
Proficiency progress        

 81% of EL students making 
progress. 
 
Spring 2019 ELPAC Data 
 

 82% of English Learners will 
make progress. 
 
Spring 2023 ELPAC data 
 

English Learner 
Reclassification Rate        

 25% reclassification rate for 
English Learners. 
 
Dataquest 2018-19 RFEP data 
 

 10% reclassification rate for 
English Learners. 
 
Dataquest 2021-22 RFEP data 
 

 
Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate 
the table, including Proposed Expenditures, as needed. 
startcollapse 

Strategy/Activity 1 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
English Learners        
 
Strategy/Activity 
3.1 ELD Consultant        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
2,000         Title I 

Strategy/Activity 2 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
Targeted Students in need of intensive intervention in reading        
 
Strategy/Activity 
3.2 Reading Specialist        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
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Amount(s) Source(s) 
152,331.31         Title I 

Strategy/Activity 3 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
Targeted Students in need of intensive intervention in RLA and math        
 
Strategy/Activity 
3.3 Instructional Aides        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
107,704.34         Title I 

Strategy/Activity 4 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
3.4 English Language Arts Intervention, Enrichment, and Differentiation based on student needs.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
7,500         Title I 

Strategy/Activity 5 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
3.5 Math Intervention, Enrichment, and Differentiation based on student needs.        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
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Amount(s) Source(s) 
2,500         Title I 

Strategy/Activity 6 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
3.6 Comprehensive Professional Development Plan        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
4,000         Title I 

Strategy/Activity 7 
Students to be Served by this Strategy/Activity 
(Identify either All Students or one or more specific student groups) 
All Students        
 
Strategy/Activity 
3.7 Science & STEM Hands-on Enrichment Opportunities        
 
Proposed Expenditures for this Strategy/Activity 
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding 
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as 
applicable), Other State, and/or Local. 
 
Amount(s) Source(s) 
4,000         Title I 

 
 

Annual Review 
SPSA Year Reviewed: 2021-22 
Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal, an analysis is not required and this section may be deleted. 
 
ANALYSIS 
Describe the overall implementation of the strategies/activities and the overall effectiveness of the 
strategies/activities to achieve the articulated goal. 
Our reclassification rate for English Learners during the 2020-21 school year was 6.3%.        
 



School Plan for Student Achievement (SPSA) Page 46 of 61 Stratford Elementary School 

Briefly describe any major differences between the intended implementation and/or the budgeted 
expenditures to implement the strategies/activities to meet the articulated goal. 
No major differences are noted between the intended implementation and/or the budgeted 
expenditures to implement strategies/activities.        
 
Describe any changes that will be made to this goal, the annual outcomes, metrics, or 
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can 
be found in the SPSA. 
We will continue to provide teachers with regular ELD coaching through a county contracted 
service. The coaching will continue to focus on designated and integrated ELD.        
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Budget Summary 
 
Complete the table below. Schools may include additional information. Adjust the table as needed. The Budget Summary 
is required for schools funded through the ConApp, and/or that receive funds from the LEA for Comprehensive Support and 
Improvement (CSI). 
 
Budget Summary 
 

Description  Amount 

Total Funds Provided to the School Through the Consolidated Application  $292,115.00 

Total Federal Funds Provided to the School from the LEA for CSI  $0 

Total Funds Budgeted for Strategies to Meet the Goals in the SPSA  $292,035.65 

 
Other Federal, State, and Local Funds 
 
List the additional Federal programs that the school is including in the schoolwide program. Adjust the table as needed. If 
the school is not operating a Title I schoolwide program this section is not applicable and may be deleted. 
 
startcollapse 

Federal Programs  Allocation ($) 

Title I        $292,035.65 

 
Subtotal of additional federal funds included for this school: $292,035.65 
 
List the State and local programs that the school is including in the schoolwide program. Duplicate the 
table as needed. 
startcollapse 

State or Local Programs  Allocation ($) 

 
Subtotal of state or local funds included for this school: $ 
 
Total of federal, state, and/or local funds for this school: $292,035.65 
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School Site Council Membership 
 
California Education Code describes the required composition of the School Site Council (SSC). The SSC shall be 
composed of the principal and representatives of: teachers selected by teachers at the school; other school personnel 
selected by other school personnel at the school; parents of pupils attending the school selected by such parents; and, in 
secondary schools, pupils selected by pupils attending the school.  The current make-up of the SSC is as follows: 
 
1 School Principal        
3 Classroom Teachers        

1 Other School Staff        

5 Parent or Community Members        

0 Secondary Students        
 
startcollapse 

Name of Members  Role 

Jennifer DeRaad         X Other School Staff        

Christina Gonzales         X Principal        

Kristi Vaughn         X Parent or Community Member        

Judy Rodriguez         X Parent or Community Member        

Liz Lopez         X Parent or Community Member        

Manuel Herrera         X Parent or Community Member        

Ruby Martinez         X Parent or Community Member        

Barbara Infante         X Classroom Teacher        

Angela Schalde         X Classroom Teacher        

Kimberly Rodrigues         X Classroom Teacher        
 
At elementary schools, the school site council must be constituted to ensure parity between (a) the principal, classroom 
teachers, and other school personnel, and (b) parents of students attending the school or other community members. 
Classroom teachers must comprise a majority of persons represented under section (a). At secondary schools there must 
be, in addition, equal numbers of parents or other community members selected by parents, and students. Members must 
be selected by their peer group. 
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Recommendations and Assurances 
 
The School Site Council (SSC) recommends this school plan and proposed expenditures to the district governing board for 
approval and assures the board of the following: 
 
The SSC is correctly constituted and was formed in accordance with district governing board policy and state law. 
 
The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies 
relating to material changes in the School Plan for Student Achievement (SPSA) requiring board approval. 
 
The SSC sought and considered all recommendations from the following groups or committees before adopting this plan: 

Signature Committee or Advisory Group Name 

 

X English Learner Advisory Committee        

 
The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such 
content requirements have been met, including those found in district governing board policies and in the local educational 
agency plan. 
 
This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound, 
comprehensive, coordinated plan to reach stated school goals to improve student academic performance. 
 
This SPSA was adopted by the SSC at a public meeting on 04-19-2022. 
 
Attested: 

 

 Principal, Christina Gonzales on 04-19-2022 

 

 SSC Chairperson, Kristi Vaughn on 04-19-2022 
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Instructions 
 
The School Plan for Student Achievement (SPSA) is a strategic plan that maximizes the resources 
available to the school while minimizing duplication of effort with the ultimate goal of increasing 
student achievement. SPSA development should be aligned with and inform the Local Control and 
Accountability Plan process.  
 
The SPSA consolidates all school-level planning efforts into one plan for programs funded through 
the consolidated application (ConApp), and for federal school improvement programs, including 
schoolwide programs, Comprehensive Support and Improvement (CSI), Targeted Support and 
Improvement (TSI), and Additional Targeted Support and Improvement (ATSI), pursuant to California 
Education Code (EC) Section 64001 and the Elementary and Secondary Education Act as amended 
by the Every Student Succeeds Act (ESSA). This template is designed to meet schoolwide program 
planning requirements. It also notes how to meet CSI, TSI, or ATSI requirements, as applicable. 
 
California’s ESSA State Plan supports the state’s approach to improving student group performance 
through the utilization of federal resources. Schools use the SPSA to document their approach to 
maximizing the impact of federal investments in support of underserved students. The implementation 
of ESSA in California presents an opportunity for schools to innovate with their federally-funded 
programs and align them with the priority goals of the school and the LEA that are being realized 
under the state’s Local Control Funding Formula (LCFF).  
 
The LCFF provides schools and LEAs flexibility to design programs and provide services that meet 
the needs of students in order to achieve readiness for college, career, and lifelong learning. The 
SPSA planning process supports continuous cycles of action, reflection, and improvement. 
Consistent with EC 65001, the Schoolsite Council (SSC) is required to develop and annually review 
the SPSA, establish an annual budget, and make modifications to the plan that reflect changing 
needs and priorities, as applicable. 
 
For questions related to specific sections of the template, please see instructions below: 

Instructions: Linked Table of Contents 
The SPSA template meets the requirements of schoolwide planning (SWP). Each section also 
contains a notation of how to meet CSI, TSI, or ATSI requirements.  
Stakeholder Involvement 
Goals, Strategies, & Proposed Expenditures 
Planned Strategies/Activities 
Annual Review and Update 
Budget Summary  
Appendix A: Plan Requirements for Title I Schoolwide Programs  
Appendix B: Plan Requirements for Schools to Meet Federal School Improvement Planning 
Requirements 
Appendix C: Select State and Federal Programs 
For additional questions or technical assistance related to LEA and school planning, please contact 
the Local Agency Systems Support Office, at LCFF@cde.ca.gov. 
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For programmatic or policy questions regarding Title I schoolwide planning, please contact the local 
educational agency, or the CDE’s Title I Policy and Program Guidance Office at TITLEI@cde.ca.gov. 
 
For questions or technical assistance related to meeting federal school improvement planning 
requirements (for CSI, TSI, and ATSI), please contact the CDE’s School Improvement and Support 
Office at SISO@cde.ca.gov. 
 

Purpose and Description 
Schools identified for Comprehensive Support and Improvement (CSI), Targeted Support and 
Improvement (TSI), or Additional Targeted Support and Improvement (ATSI) must respond to the 
following prompts. A school that has not been identified for CSI, TSI, or ATSI may delete the Purpose 
and Description prompts. 
 
Purpose 
Briefly describe the purpose of this plan by selecting from Schoolwide Program, Comprehensive 
Support and Improvement, Targeted Support and Improvement, or Additional Targeted Support and 
Improvement) 
 
Description 
Briefly describe the school’s plan for effectively meeting ESSA requirements in alignment with the 
Local Control and Accountability Plan and other federal, state, and local programs. 
 

Stakeholder Involvement 
Meaningful involvement of parents, students, and other stakeholders is critical to the development of 
the SPSA and the budget process. Schools must share the SPSA with school site-level advisory 
groups, as applicable (e.g., English Learner Advisory committee, student advisory groups, tribes and 
tribal organizations present in the community, as appropriate, etc.) and seek input from these 
advisory groups in the development of the SPSA.  
 
The Stakeholder Engagement process is an ongoing, annual process. Describe the process used to 
involve advisory committees, parents, students, school faculty and staff, and the community in the 
development of the SPSA and the annual review and update. 
 
[This section meets the requirements for TSI and ATSI.] 
 
[When completing this section for CSI, the LEA shall partner with the school in the development and 
implementation of this plan.] 
 

Resource Inequities 
Schools eligible for CSI or ATSI must identify resource inequities, which may include a review of LEA-
and school-level budgeting as a part of the required needs assessment. Identified resource inequities 
must be addressed through implementation of the CSI or ATSI plan. Briefly identify and describe any 
resource inequities identified as a result of the required needs assessment and summarize how the 
identified resource inequities are addressed in the SPSA.  
 
[This section meets the requirements for CSI and ATSI. If the school is not identified for CSI or ATSI 
this section is not applicable and may be deleted.] 
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Goals, Strategies, Expenditures, & Annual Review 
In this section a school provides a description of the annual goals to be achieved by the school. This 
section also includes descriptions of the specific planned strategies/activities a school will take to 
meet the identified goals, and a description of the expenditures required to implement the specific 
strategies and activities. 
 
Goal 
State the goal. A goal is a broad statement that describes the desired result to which all 
strategies/activities are directed. A goal answers the question: What is the school seeking to achieve? 
 
It can be helpful to use a framework for writing goals such the S.M.A.R.T. approach. A S.M.A.R.T. 
goal is one that is Specific, Measurable, Achievable, Realistic, and Time-bound. A level of specificity 
is needed in order to measure performance relative to the goal as well as to assess whether it is 
reasonably achievable. Including time constraints, such as milestone dates, ensures a realistic 
approach that supports student success.  
 
A school may number the goals using the “Goal #” for ease of reference.  
 
[When completing this section for CSI, TSI, and ATSI, improvement goals shall align to the goals, 
actions, and services in the LEA LCAP.] 
 
Identified Need  
Describe the basis for establishing the goal. The goal should be based upon an analysis of verifiable 
state data, including local and state indicator data from the California School Dashboard (Dashboard) 
and data from the School Accountability Report Card, including local data voluntarily collected by 
districts to measure pupil achievement.  
 
[Completing this section fully addresses all relevant federal planning requirements] 
 
Annual Measurable Outcomes 
Identify the metric(s) and/or state indicator(s) that the school will use as a means of evaluating 
progress toward accomplishing the goal. A school may identify metrics for specific student groups. 
Include in the baseline column the most recent data associated with the metric or indicator available 
at the time of adoption of the SPSA. The most recent data associated with a metric or indicator 
includes data reported in the annual update of the SPSA. In the subsequent Expected Outcome 
column, identify the progress the school intends to make in the coming year. 
 
[When completing this section for CSI the school must include school-level metrics related to the 
metrics that led to the school’s identification.] 
 
[When completing this section for TSI/ATSI the school must include metrics related to the specific 
student group(s) that led to the school’s identification.]  
 
Strategies/Activities 
Describe the strategies and activities being provided to meet the described goal. A school may 
number the strategy/activity using the “Strategy/Activity #” for ease of reference. 
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Planned strategies/activities address the findings of the needs assessment consistent with state 
priorities and resource inequities, which may have been identified through a review of the local 
educational agency’s budgeting, its local control and accountability plan, and school-level budgeting, 
if applicable. 
 
[When completing this section for CSI, TSI, and ATSI, this plan shall include evidence-based 
interventions and align to the goals, actions, and services in the LEA LCAP.] 
 
[When completing this section for CSI and ATSI, this plan shall address through implementation, 
identified resource inequities, which may have been identified through a review of LEA- and school-
level budgeting.] 
 
Students to be Served by this Strategy/Activity 
Indicate in this box which students will benefit from the strategies/activities by indicating “All Students” 
or listing one or more specific student group(s) to be served. 
 
[This section meets the requirements for CSI.] 
 
[When completing this section for TSI and ATSI, at a minimum, the student groups to be served shall 
include the student groups that are consistently underperforming, for which the school received the 
TSI or ATSI designation. For TSI, a school may focus on all students or the student group(s) that led 
to identification based on the evidence-based interventions selected.] 
 
Proposed Expenditures for this Strategy/Activity 
For each strategy/activity, list the amount(s) and funding source(s) for the proposed expenditures for 
the school year to implement these strategies/activities. Specify the funding source(s) using one or 
more of the following: LCFF, Federal (if Federal, identify the Title and Part, as applicable), Other 
State, and/or Local. 
 
Proposed expenditures that are included more than once in a SPSA should be indicated as a 
duplicated expenditure and include a reference to the goal and strategy/activity where the 
expenditure first appears in the SPSA. Pursuant to Education Code, Section 64001(g)(3)(C), 
proposed expenditures, based on the projected resource allocation from the governing board or 
governing body of the LEA, to address the findings of the needs assessment consistent with the state 
priorities including identifying resource inequities which may include a review of the LEA’s budgeting, 
its LCAP, and school-level budgeting, if applicable.  
 
[This section meets the requirements for CSI, TSI, and ATSI.] 
 
[NOTE: Federal funds for CSI shall not be used in schools identified for TSI or ATSI. In addition, 
funds for CSI shall not be used to hire additional permanent staff.] 
 

Annual Review  
In the following Analysis prompts, identify any material differences between what was planned and 
what actually occurred as well as significant changes in strategies/activities and/ or expenditures from 
the prior year. This annual review and analysis should be the basis for decision-making and updates 
to the plan. 
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Analysis 
Using actual outcome data, including state indicator data from the Dashboard, analyze whether the 
planned strategies/activities were effective in achieving the goal. Respond to the prompts as 
instructed. Respond to the following prompts relative to this goal. If the school is in the first year of 
implementing the goal the Annual Review section is not required and this section may be deleted. 
 

● Describe the overall implementation of the strategies/activities and the overall effectiveness of 
the strategies/activities to achieve the articulated goal.  

 
● Briefly describe any major differences between either/or the intended implementation or the 

budgeted expenditures to implement the strategies/activities to meet the articulated goal. 
 
● Describe any changes that will be made to the goal, expected annual measurable outcomes, 

metrics/indicators, or strategies/activities to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard, as applicable. Identify where those changes 
can be found in the SPSA. 

 
[When completing this section for CSI, TSI, or ATSI, any changes made to the goals, annual 
measurable outcomes, metrics/indicators, or strategies/activities, shall meet the CSI, TSI, or ATSI 
planning requirements. CSI, TSI, and ATSI planning requirements are listed under each section of the 
Instructions. For example, as a result of the Annual Review and Update, if changes are made to a 
goal(s), see the Goal section for CSI, TSI, and ATSI planning requirements.]  
 

Budget Summary  
In this section a school provides a brief summary of the funding allocated to the school through the 
ConApp and/or other funding sources as well as the total amount of funds for proposed expenditures 
described in the SPSA. The Budget Summary is required for schools funded through the ConApp and 
that receive federal funds for CSI. If the school is not operating a Title I schoolwide program this 
section is not applicable and may be deleted. 
From its total allocation for CSI, the LEA may distribute funds across its schools that meet the criteria 
for CSI to support implementation of this plan. In addition, the LEA may retain a portion of its total 
allocation to support LEA-level expenditures that are directly related to serving schools eligible for 
CSI. 
 
Budget Summary 
A school receiving funds allocated through the ConApp should complete the Budget Summary as 
follows: 
 

● Total Funds Provided to the School Through the Consolidated Application: This amount is the 
total amount of funding provided to the school through the ConApp for the school year.  The 
school year means the fiscal year for which a SPSA is adopted or updated.  

 
● Total Funds Budgeted for Strategies to Meet the Goals in the SPSA: This amount is the total of 

the proposed expenditures from all sources of funds associated with the strategies/activities 
reflected in the SPSA. To the extent strategies/activities and/or proposed expenditures are 
listed in the SPSA under more than one goal, the expenditures should be counted only once. 

 
A school receiving federal funds for CSI should complete the Budget Summary as follows: 
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● Total Federal Funds Provided to the School from the LEA for CSI: This amount is the total 
amount of funding provided to the school from the LEA.  

 
[NOTE: Federal funds for CSI shall not be used in schools eligible for TSI or ATSI. In addition, funds 
for CSI shall not be used to hire additional permanent staff.] 
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Appendix A: Plan Requirements   
 
Schoolwide Program Requirements 
This School Plan for Student Achievement (SPSA) template meets the requirements of a schoolwide 
program plan. The requirements below are for planning reference.  
 
A school that operates a schoolwide program and receives funds allocated through the ConApp is 
required to develop a SPSA. The SPSA, including proposed expenditures of funds allocated to the 
school through the ConApp, must be reviewed annually and updated by the SSC. The content of a 
SPSA must be aligned with school goals for improving student achievement.  
 
Requirements for Development of the Plan 

I. The development of the SPSA shall include both of the following actions: 
A. Administration of a comprehensive needs assessment that forms the basis of the school’s 

goals contained in the SPSA. 
1. The comprehensive needs assessment of the entire school shall: 

a. Include an analysis of verifiable state data, consistent with all state priorities as 
noted in Sections 52060 and 52066, and informed by all indicators described in 
Section 1111(c)(4)(B) of the federal Every Student Succeeds Act, including pupil 
performance against state-determined long-term goals. The school may include data 
voluntarily developed by districts to measure pupil outcomes (described in the 
Identified Need); and 

b. Be based on academic achievement information about all students in the school, 
including all groups under §200.13(b)(7) and migratory children as defined in section 
1309(2) of the ESEA, relative to the State's academic standards under §200.1 to— 
i. Help the school understand the subjects and skills for which teaching and 

learning need to be improved; and 
ii. Identify the specific academic needs of students and groups of students who are 

not yet achieving the State's academic standards; and 
iii. Assess the needs of the school relative to each of the components of the 

schoolwide program under §200.28. 
iv. Develop the comprehensive needs assessment with the participation of 

individuals who will carry out the schoolwide program plan. 
v. Document how it conducted the needs assessment, the results it obtained, and 

the conclusions it drew from those results.  
B. Identification of the process for evaluating and monitoring the implementation of the SPSA 

and progress towards accomplishing the goals set forth in the SPSA (described in the 
Expected Annual Measurable Outcomes and Annual Review and Update).  

 
Requirements for the Plan 

II. The SPSA shall include the following:  
A. Goals set to improve pupil outcomes, including addressing the needs of student groups as 

identified through the needs assessment.  
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B. Evidence-based strategies, actions, or services (described in Strategies and Activities) 
1. A description of the strategies that the school will be implementing to address school 

needs, including a description of how such strategies will-- 
a. provide opportunities for all children including each of the subgroups of students to 

meet the challenging state academic standards 
b. use methods and instructional strategies that: 

i. strengthen the academic program in the school,  
ii. increase the amount and quality of learning time, and  
iii. provide an enriched and accelerated curriculum, which may include programs, 

activities, and courses necessary to provide a well-rounded education. 
c. Address the needs of all children in the school, but particularly the needs of those at 

risk of not meeting the challenging State academic standards, so that all students 
demonstrate at least proficiency on the State’s academic standards through 
activities which may include: 
i. strategies to improve students’ skills outside the academic subject areas;  
ii. preparation for and awareness of opportunities for postsecondary education and 

the workforce;  
iii. implementation of a schoolwide tiered model to prevent and address problem 

behavior;  
iv. professional development and other activities for teachers, paraprofessionals, 

and other school personnel to improve instruction and use of data; and 
v. strategies for assisting preschool children in the transition from early childhood 

education programs to local elementary school programs. 
C. Proposed expenditures, based on the projected resource allocation from the governing 

board or body of the local educational agency (may include funds allocated via the 
ConApp, federal funds for CSI, any other state or local funds allocated to the school), to 
address the findings of the needs assessment consistent with the state priorities, including 
identifying resource inequities, which may include a review of the LEAs budgeting, it’s 
LCAP, and school-level budgeting, if applicable (described in Proposed Expenditures and 
Budget Summary). Employees of the schoolwide program may be deemed funded by a 
single cost objective.  

D. A description of how the school will determine if school needs have been met (described in 
the Expected Annual Measurable Outcomes and the Annual Review and Update). 
1. Annually evaluate the implementation of, and results achieved by, the schoolwide 

program, using data from the State's annual assessments and other indicators of 
academic achievement; 

2. Determine whether the schoolwide program has been effective in increasing the 
achievement of students in meeting the State's academic standards, particularly for 
those students who had been furthest from achieving the standards; and 

3. Revise the plan, as necessary, based on the results of the evaluation, to ensure 
continuous improvement of students in the schoolwide program. 
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E. A description of how the school will ensure parental involvement in the planning, review, 
and improvement of the schoolwide program plan (described in Stakeholder Involvement 
and/or Strategies/Activities). 

F. A description of the activities the school will include to ensure that students who experience 
difficulty attaining proficient or advanced levels of academic achievement standards will be 
provided with effective, timely additional support, including measures to 
1. Ensure that those students' difficulties are identified on a timely basis; and 
2. Provide sufficient information on which to base effective assistance to those students. 

G. For an elementary school, a description of how the school will assist preschool students in 
the successful transition from early childhood programs to the school. 

H. A description of how the school will use resources to carry out these components 
(described in the Proposed Expenditures for Strategies/Activities). 

I. A description of any other activities and objectives as established by the SSC (described in 
the Strategies/Activities). 

Authority Cited: S Title 34 of the Code of Federal Regulations (34 CFR), sections 200.25-26, and 
200.29, and sections-1114(b)(7)(A)(i)-(iii) and 1118(b) of the ESEA. EC sections 6400 et. seq.  
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Appendix B:  
 
Plan Requirements for School to Meet Federal School Improvement Planning 
Requirements 
For questions or technical assistance related to meeting Federal School Improvement Planning 
Requirements, please contact the CDE’s School Improvement and Support Office at 
SISO@cde.ca.gov. 

Comprehensive Support and Improvement 
The LEA shall partner with stakeholders (including principals and other school leaders, teachers, and 
parents) to locally develop and implement the CSI plan for the school to improve student outcomes, 
and specifically address the metrics that led to eligibility for CSI (Stakeholder Involvement). 
The CSI plan shall: 

1. Be informed by all state indicators, including student performance against state-determined 
long-term goals (Goal, Identified Need, Expected Annual Measurable Outcomes, Annual 
Review and Update, as applicable); 

2. Include evidence-based interventions (Strategies/Activities, Annual Review and Update, as 
applicable) (For resources related to evidence-based interventions, see the U.S. Department 
of Education’s “Using Evidence to Strengthen Education Investments” at 
https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf); 

3. Be based on a school-level needs assessment (Goal, Identified Need, Expected Annual 
Measurable Outcomes, Annual Review and Update, as applicable); and  

4. Identify resource inequities, which may include a review of LEA- and school-level budgeting, to 
be addressed through implementation of the CSI plan (Goal, Identified Need, Expected Annual 
Measurable Outcomes, Planned Strategies/Activities; and Annual Review and Update, as 
applicable). 

Authority Cited: Sections 1003(e)(1)(A), 1003(i), 1111(c)(4)(B), and 1111(d)(1) of the ESSA. 

Targeted Support and Improvement 
In partnership with stakeholders (including principals and other school leaders, teachers, and parents) 
the school shall develop and implement a school-level TSI plan to improve student outcomes for each 
subgroup of students that was the subject of identification (Stakeholder Involvement).  
The TSI plan shall: 

1. Be informed by all state indicators, including student performance against state-determined 
long-term goals (Goal, Identified Need, Expected Annual Measurable Outcomes, Annual 
Review and Update, as applicable); and 

2. Include evidence-based interventions (Planned Strategies/Activities, Annual Review and 
Update, as applicable). (For resources related to evidence-based interventions, see the U.S. 
Department of Education’s “Using Evidence to Strengthen Education Investments” 
https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf.) 

Authority Cited: Sections 1003(e)(1)(B), 1003(i), 1111(c)(4)(B) and 1111(d)(2) of the ESSA. 
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Additional Targeted Support and Improvement 
A school identified for ATSI shall:  

1. Identify resource inequities, which may include a review of LEA- and school-level budgeting, 
which will be addressed through implementation of its TSI plan (Goal, Identified Need, 
Expected Annual Measurable Outcomes, Planned Strategies/Activities, and Annual Review 
and Update, as applicable).  

Authority Cited: Sections 1003(e)(1)(B), 1003(i), 1111(c)(4)(B), and 1111(d)(2)(c) of the ESSA. 

Single School Districts and Charter Schools Identified for School Improvement 
Single school districts (SSDs) or charter schools that are identified for CSI, TSI, or ATSI, shall 
develop a SPSA that addresses the applicable requirements above as a condition of receiving funds 
(EC Section 64001[a] as amended by Assembly Bill [AB] 716, effective January 1, 2019).  
 
However, a SSD or a charter school may streamline the process by combining state and federal 
requirements into one document which may include the local control and accountability plan (LCAP) 
and all federal planning requirements, provided that the combined plan is able to demonstrate that the 
legal requirements for each of the plans is met (EC Section 52062[a] as amended by AB 716, 
effective January 1, 2019). 
 
Planning requirements for single school districts and charter schools choosing to exercise this option 
are available in the LCAP Instructions.  
 
Authority Cited: EC sections 52062(a) and 64001(a), both as amended by AB 716, effective January 
1, 2019. 
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Appendix C: Select State and Federal Programs 
 
For a list of active programs, please see the following links:  
Programs included on the Consolidated Application: https://www.cde.ca.gov/fg/aa/co/ 
ESSA Title I, Part A: School Improvement: https://www.cde.ca.gov/sp/sw/t1/schoolsupport.asp 
Available Funding: https://www.cde.ca.gov/fg/fo/af/ 
 
Developed by the California Department of Education, January 2019 



 
 

Thomas Addington 
Superintendent 

 
15783 18th Avenue 

Lemoore, CA 93245 
Telephone (559) 924-3405 

Fax (559) 924-1153 
 

 
 
 

 

 
To:  Tom Addington 
From: Cindee Rael 
Date:  June 13, 2022 
 
For Board Meeting 

 Action (Consent or New Business) 
 Information 

 
Item: 
Universal Prekindergarten (UPK) Plan 
  
Rationale/Purpose: 
Decades of research demonstrate that an early and strong foundation for learning 
matters. California seeks to set children on a trajectory of lifelong success by investing in 
early and equitable learning experiences. 
 
The 2021-22 State Budget package established the UPK Planning and Implementation 
Grant Program as a state early learning initiative with the goal of expanding 
prekindergarden for all 4-year olds.  Under state law, a plan must be developed for 
consideration by the LEA’s governing board or body at a public meeting on or before 
June 30, 2022. 
 
Fiscal Impact: 
Increases enrollment and ADA. 
 
Recommendation: 
The District Governing Board approve the Universal Prekindergarten Plan. 

Central Union School District
Lemoore, CA
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Universal Prekindergarten in California 

 
Decades of research demonstrate that an early and strong foundation for learning matters. Children who have effective 
learning opportunities before kindergarten have an advantage in school and in life over children who do not, especially 
children with adverse childhood experiences. Children who attend quality preschool programs are more prepared for 
school in terms of their early literacy, language, and math skills, their executive function, and social emotional 
development. In some cases, preschool participants are less likely to be identified for special education services or to be 
held back in elementary school than children who do not attend developmentally-informed preschool programs that 
include strong educational components. 
 
California is poised to realize universal prekindergarten (UPK) for all four-year-old children, and to expand services for 
three-year-old children through bold leadership and the unprecedented investments in the Budget Act of 2021, including 
universal transitional kindergarten (UTK) and expansion of the California State Preschool Program (CSPP). 
 
The tumult of the COVID-19 pandemic accelerated a call to action to ensure a strong educational foundation for all 
children, emphasizing the critical role of our education system in supporting children and families’ needs and how local 
flexibility fuels community capacity to meet their needs. California’s leaders responded with historic investments in family 
support, child development and care, and education. Yet, as the Master Plan for Early Learning and Care highlights, 
realizing the promise of early childhood investments will require all partners—across early learning and care, early 
education, elementary education, and expanded learning and extended care communities—to work together to create a 
stronger system designed to meet the needs of the whole child. 
 

The California Universal Prekindergarten Planning and Implementation Grant Program – Overview 
 
California seeks to set children on a trajectory of lifelong success by investing in early and equitable learning experiences, 
including infant and toddler supports, such as family leave and access to infant and toddler care, universal preschool for 
all four-year-old children, and enhanced educational experiences across an aligned preschool to third grade system. 
 
The 2021–22 State Budget package established the UPK Planning and Implementation Grant Program as a state early 
learning initiative with the goal of expanding access to prekindergarten programs at local educational agencies (LEAs). This 
grant program provides $200 million for the California Department of Education (CDE) to allocate directly to LEAs based 
on a statutory formula to support planning and implementation costs associated with expanding prekindergarten options, 
such as universally-available transitional kindergarten (TK), CSPP, and Head Start for eligible students, and other local and 
community-based partnerships.  It is important for LEAs to include partners such as CSPP, Head Start, and other early 
learning and care providers in the co-creation of the local plan. Engaging all partners in the community will enhance 
resources for families and children and fully utilize and coordinate available resources, including facilities, staff, and 
funding. 
 
Under the provisions of California Education Code (EC) Section 8281.5, grant funds are allocated to school districts, charter 
schools, and county offices of education (COEs) with kindergarten enrollment in specific years, according to a specified 
formula. In addition, funds are allocated to COEs to support countywide planning and capacity building around UPK. 
 
Grant funds may be used for costs associated with creating or expanding CSPP or TK programs, or to establish or 
strengthen partnerships with other providers of prekindergarten education within the LEA, including Head Start programs, 
to ensure that high-quality options for prekindergarten education are available for four-year-old children. Allowable costs 
include, but are not limited to: (1) planning costs, (2) hiring and recruitment costs, (3) staff training and professional 
development, (4) classroom materials, and (5) supplies. 
 
As a condition of receiving grant funds, state law requires each LEA to create a plan articulating,  
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how all children in the attendance area of the LEA will have access to full-day learning programs the year before 
kindergarten that meet the needs of parents, including through partnerships with the LEA’s expanded learning 
offerings, the After-School Education and Safety Program, the California state preschool program, Head Start 
programs, and other community-based early learning and care programs (EC Section 8281.5). 

 
Under state law, the plan must be developed for consideration by the LEA’s governing board or body at a public meeting 
on or before June 30, 2022, after which the LEA must provide data, as specified by the State Superintendent of Public 
Instruction, to the CDE. The CDE must encumber funds by June 30, 2024. LEAs will have until June 30, 2025, to use the 
funds. 
 
In addition, the 2021–22 State Budget also established the Expanded Learning Opportunities Program (ELO-P). The intent 
of the program is that all LEAs offer all unduplicated students in classroom-based instructional programs access to 
comprehensive afterschool and intersessional expanded learning opportunities. The ELO-P requires LEAs to offer in-
person before or after-school expanded learning opportunities that, when added to the core instructional day, are no 
fewer than nine hours of combined instructional time and expanded learning opportunities per instructional day (EC 
Section 46120). 
 
In 2021–22, all LEAs must offer all TK through sixth grade (TK–6) classroom-based, unduplicated pupils an ELO-P and 
provide access to 50 percent of TK–6 enrolled, classroom-based, unduplicated pupils. Commencing in 2022–23, as a 
condition of apportionment, LEAs with an Unduplicated Pupil Percentage (UPP) at or above 80 percent must offer an ELO-P 
to all TK–6 classroom-based pupils and provide access to all TK–6 classroom-based pupils upon parent or guardian request. 
LEAs with an UPP below 80 percent must offer an expanded learning opportunity to all TK–6 classroom-based, 
unduplicated pupils and provide access to 50 percent of TK–6 enrolled classroom-based, unduplicated pupils. LEAs 
receiving ELO-P funding must meet all TK–6 requirements, which include, but are not limited to, offering a minimum of a 
nine-hour day for students TK–6 during the school year, providing pupil access, and offering 30 non-school days of 
programming, such as during summer and intersession periods. 
 
Summer and intersession programming are also offered through many other early learning programs such as CSPP, Head 
Start, and early learning and care providers. Sharing costs, staff, and resources can support implementation of TK that 
provides for full-day supports while also meeting parental needs and supporting parental choice of program and setting 
type. LEAs should consider how these services will be offered as part of their UPK Plan. For key definitions related to UPK 
in California, see Appendix I. 
 

Planning Template Purpose 
 
The UPK Planning Template has been created to: (1) offer planning questions for LEA consideration in developing 
comprehensive plans for UPK that meet community and family needs, and (2) outline the data that will be required for 
submission to the CDE to meet the requirements of EC Section 8281.5. 
 
This template includes recommended and required planning questions. Collectively, the recommended and required 
questions form a set of core planning questions the CDE believes are critical to supporting the development of a 
comprehensive, responsive, and community-centered UPK Plan.  

• Recommended Questions: LEAs are highly encouraged to incorporate answers to these questions in their UPK 
Plans. Responses to these questions are not required for submission to the CDE but do support more holistic 
planning that meets the intent of these funds. 

• Required questions: LEAs will be required to answer the required data questions outlined in this template in a 
survey that will be issued by the CDE following the June 30, 2022, deadline for LEAs to present their plans to their 
governing boards. 

 
The CDE will be collecting information on the answers to the required questions after July 30, 2022, in a survey. This will 
allow the CDE to learn about how LEAs are planning to implement UPK, and to identify what additional support may be 
needed to help LEAs as they move along the implementation process. 
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The questions required for submission to the CDE should be answered based on what the LEA plans to implement in the 
2022–23 school year. However, the CDE encourages that LEAs, when developing their UPK Plan for consideration by their 
local governing board, look beyond the first year of implementation and lay the foundation for the full implementation 
period. The CDE also encourages LEAs to look to their Local Control and Accountability Plans (LCAPs) to identify where 
their LCAPs already include relevant opportunities for alignment, and to consider the results of the UPK planning and 
implementation efforts as it pertains to future updates to their LCAPs. 
 
The UPK Planning Template is organized as follows: 

1. Self-Certification 
2. Projected Enrollment and Needs Assessment 
3. Focus Area Planning 

a. Vision and Coherence 
b. Community Engagement and Partnerships 
c. Workforce Recruitment and Professional Learning 
d. Curriculum, Instruction, and Assessment 
e. LEA Facilities, Services, and Operations 

4. Technical Assistance Questions 
 
The CDE encourages COEs to use this template as a guide for developing their own plans for how they will support the 
districts in their county to assess options, make decisions, and construct a plan that includes the required questions and 
considers the recommended questions found in this template. 
 

Accompanying Guidance 
 
To help introduce LEA leaders to early education concepts, agencies, and structures, the CDE will release an accompanying 
Guidance Document in early 2022, that will include information on the following: 

1. Local LEA indirect service agencies and partners (for example, child care local planning council [LPC], Resource and 
Referral program [R&R], Alternative Payment Program [APP]); 

2. Allowable ways to layer funding sources and programs to achieve full-day programming for four-year-old children; 
3. Requirements for TK and early education facilities; 
4. UPK workforce requirements for CSPP and TK educators, including the Early Learning Career Lattice, Commission 

on Teacher Credentialing (CTC) Child Development Teacher Permit information, information on the Multiple 
Subject Teaching Credential requirements, and TK educator professional learning; 

5. Other available resources for UPK Implementation: 
a. Workforce development grants and funds that can be accessed to help candidates obtain early education and 

TK qualifications (for example, federal stimulus funds, Educator Effectiveness Block Grant, and others); 
b. Funding sources that can be utilized for facilities; 
c. Funding sources that can be utilized for extended learning and care; 

6. Research on the importance of participating in quality early education and research demonstrating the long-term 
impact on attendance, behavior, graduation rates, and academic and career success; and 

7. Other resources aligned with the questions presented in the UPK Planning Template. 
 
Additionally, the CDE will work with partners to ensure the release of additional information and technical assistance in 
the form of guidance, resources, tools, and regularly-scheduled webinars. Topics will include workforce, support for 
multilingual learners, and inclusive early education practices, among others. 
 

Directions, Timeline, and Suggested Planning Process 
 
LEAs are encouraged to use this template to fulfill the EC Section 8281.5 requirement to create a UPK Plan that articulates 
how the LEA will facilitate access to full-day learning for all children the year before kindergarten, including their 
partnerships with CSPP, Head Start, other preschool partners, and extended learning and care partners. The CDE will 



Universal Prekindergarten Planning and Implementation Grant Program for Central Union Elementary Sch Dist Page 6 of 26 

disseminate a survey to collect responses to the required questions in this template following the June 30, 2022, deadline 
for presenting plans to the local governing board.  
 
The CDE recommends the following process and timeline after the release of this UPK Planning Template in December 
2021: 

1. LEAs convene a planning team, including staff from the early learning department and Head Start (if these exist), 
curriculum and instruction, student programs, workforce and human resources (HR), business services, special 
education, multilingual education, expanded and after-school learning, and facilities. 

2. The CDE, along with partners, will release guidance, resources, and additional information to support LEAs in the 
development of their UPK plan. LEAs should review this guidance as part of their planning process, and COEs 
should use the guidance to inform the support they offer to LEAs. 

3. COEs develop plans for how they will support LEAs in their county to assess options, make decisions, and construct 
plans that address the required questions and consider the recommended questions found in this template. COEs 
should communicate with the LEAs in their county about the types of information, resources, and technical 
assistance the COE is able to offer to support the UPK planning process. 

4. LEAs conduct outreach and engagement activities with local R&Rs, LPCs, and existing extended learning and care 
providers including early learning and child care providers operating within the LEA’s enrollment attendance 
boundary.  

5. LEAs convene a public engagement process to gather input and perspectives to inform the plan. This engagement 
process should include parents, early learning communities (including CSPP, Head Start, and the Head Start Policy 
Council), and expanded learning communities (including the After-School Education and Safety [ASES] Program). 
To ensure meaningful engagement, the CDE recommends LEAs complete this by March 1, 2022.  

6. If the LEA wants technical assistance from their COE, the CDE recommends LEAs submit a draft of the UPK Plan to 
their COE for review by April 15, 2022. 

7. Planning teams meet with the COE to discuss the LEA’s draft, including local constituency input, by June 1, 2022. 
8. Planning teams present a draft plan to the school board by June 30, 2022. 
9. The plan shall demonstrate how families will have access to full-day learning programs the year before 

kindergarten that meet the needs of parents, including through partnerships with the LEA’s expanded learning 
offerings, the ASES Program, CSPP, Head Start programs, and other community-based early learning and care 
programs. 

 
Following the presentation of the plan to the LEA's school board, the LEA shall respond to the CDE's subsequent requests 
for information no later than July 31, 2022. 
 

Key Considerations 
 

Transitional Kindergarten Implementation Timeline 
 
As a condition of receipt of apportionment, school districts and charter schools must implement universally available TK 
for all four-year-old children by 2025–26 (EC 48000[c][1]). LEAs are encouraged to consider how this implementation 
timeline will impact elements of their UPK Plan, including whether implementing UTK on a fast timeline will allow the LEA 
to reach economies of scale with regard to the number of classrooms and TK teachers needed. The table below illustrates 
the UTK implementation timeline, including eligibility and ratios. 
 
Table: TK Eligibility, Ratio, and Class Size Requirements by Fiscal Year 
 
Type of 
Requirement 2021–22 2022–23 2023–24 2024–25 2025–26 

Eligibility Turn five between 
September 2 and 
December 2; at 
district discretion, 

Turn five between 
September 2 and 
February 2; at 
district discretion, 

Turn five between 
September 2 and 
April 2; at district 
discretion, turn 

Turn five between 
September 2 and 
June 2; at district 
discretion, turn 

Turn four by 
September 1 
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Type of 
Requirement 2021–22 2022–23 2023–24 2024–25 2025–26 

turn five between 
December 3 and 
the end of the 
school year 

turn five between 
February 3 and 
the end of the 
school year 

five between April 
3 and the end of 
the school year 

five between June 
3 and the end of 
the school year 

Ratios Not specified 1:12 1:10** 1:10** 1:10** 

Class Size 24 24 24 24 24 

* average class size across the school site 
** Subject to future legislative appropriation 
 

Supporting a Preschool through Third Grade Continuum 
 
The CDE recently launched a Preschool through Third Grade (P–3) Alignment Initiative rooted in research that suggests 
the gaps in children’s opportunities and learning outcomes demand system-level reform at the state, county, district, 
school, and community level. Through this work, the CDE hopes to disrupt inequities, address bias, and promote equitable 
opportunities for California’s early learners. UPK implementation presents a critical opportunity to strengthen P–3 
alignment, as a means of sustaining and accelerating the improved child outcomes associated with high-quality, early 
learning experiences. 
 
To ensure the LEA’s plan is aligned with the vision of a P–3 continuum, the development team for the LEA UPK Plan (for 
which this document is a template) should include staff from the early education department (if there is one), curriculum 
and instruction, student programs, workforce, HR, business services, special education, multilingual education, expanded 
learning and afterschool, and facilities. Furthermore, to create a strong UPK system that meets families’ needs, the voices 
and choices of parents should be centered. Furthermore, LEAs should conduct outreach to the early learning and care 
providers that operate within the zip codes that the LEA serves to include them in informing the development of the LEA’s 
UPK Plan. 
 
As a best practice, the CDE recommends LEAs convene a public engagement process to gather input and perspectives to 
inform the plan by March 1, 2022. This engagement process should include parents, early education communities 
(including CSPP and Head Start), expanded learning communities (including the ASES Program), and early learning and 
care (including center- and home-based child care) in order to gather information from impacted communities to inform 
the development of this plan. 
 

Full-Day, Extended Learning and Care 
 
State law does not require LEAs to operate a TK program that offers full-day early learning to all children the year before 
kindergarten; however LEAs must articulate how they plan to offer full-day, early learning programming to all students, 
and how they are partnering or plan to partner with other programs, such as those listed in the statute, to ensure that 
every child has access to extended learning and care that, combined, equates to a full-day of programming that meets the 
community’s needs. 
 
Additionally, starting in the 2022–23 school year, LEAs receiving ELO-P funding must offer nine hours of combined 
instructional time and expanded learning opportunities per instructional day to all unduplicated children enrolled in TK 
and at least 30 intersession days; however, LEAs are not required to exclusively use ELO-P funding to meet the 
requirement. LEAs can instead partner with Head Start, CSPP, ASES, or other community-based child care programs to 
fund and provide the additional extended learning and care hours needed to reach nine hours. (EC Section 46120). This 
would allow the LEA to use ELO-P funds to provide additional service hours or services for additional children. 
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Creating Joint or Aligned Plans 
 
LEAs are permitted to partner in creating a joint UPK Plan and may submit the same plan for multiple LEAs. Small and rural 
LEAs serving similar communities, especially those with low TK or kindergarten average daily attendance (ADA), are 
strongly encouraged to consider creating a joint UPK Plan which includes non-district learning programs serving four-year-
old children. LEAs are also encouraged to consider partnering with other nearby LEAs to submit a joint UPK Plan or with 
their COE to create a single, countywide plan. These joint plans should be developed in conjunction with CSPP, Head Start, 
other preschool programs, and early learning and care providers. 
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UPK Planning Template 

Self-Certification 
 
In the data collection survey submitted to the CDE, LEAs must self-certify they developed a plan that was presented for 
consideration by the governing board or body at a public meeting on or before June 30, 2022, for how all children in the 
attendance area of the LEA will have access to full-day learning programs the year before kindergarten that meet the 
needs of parents, including through partnerships with the LEA’s expanding learning offerings, ASES, CSPP, Head Start 
programs, and other community-based early learning and care programs. 
 
1. Please complete the following table: 

LEA Name 
Contact Name and Title of the 
Individual Self-Certifying the 
Statement Above 

Email Phone 

Central Union Elementary 
Sch Dist 

Cindee Rael 
 

crael@central.k12.ca.us 559-925-2647 

 
2. Did the LEA develop a joint plan with multiple LEAs (for example, multiple small and rural LEAs serving similar 

communities or countywide plans developed with support of the COE for all LEAs in the county)? [select one] 

No 

 
3. If the LEA answered Yes to Question 2, what other LEAs are part of this joint plan? 
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Projected Enrollment and Needs Assessment 

Recommended Planning Questions 
 
The CDE recommends LEAs prioritize these questions as part of their UPK Plan in addition to required questions. 

1. What do existing data sources indicate about parental needs and preferences related to early learning and care programs for three- and four-year-old 
children in the LEAs attendance area? (LEAs are encouraged to work with local early learning and care partners such as CSPP, Head Start programs, LPCs, 
R&Rs, and APPs, and utilize data sources such as LPC Needs Assessment data, Head Start Needs Assessments, and so on) 

2. Using the projected TK enrollment for the LEA provided by the CDE, make modifications to the LEA’s TK student estimates and make cumulative facilities 
and staffing estimates needed each year from school year 2022–23 to 2025–26.  Complete the following tables.  

 
Table: Projected Student Enrollment 

Type of Student 2019–20 

Current 
(TK-eligible children 
turn five between 
September 2 and 

December 2, 
inclusive) 

2022–23 
(TK-eligible children 
turn five between 
September 2 and 

February 2, inclusive) 

2023–24 
(TK-eligible children 
turn five between 
September 2 and 

April 2, inclusive)4 

2024–25 
(TK-eligible children 
turn five between 

September 2 and June 
2, inclusive) 

2025–26 
(TK-eligible children 

turn four by 
September 1) 

TK Students 51 48 80 95 114 151 

CSPP (if applicable)       

 
Table: Facilities Estimates (Cumulative) 

Type of Facility 2019–20 Current 2022–23 2023–24 2024–25 2025–26 

TK Classrooms 3.5 3.5 4 5 6 8 

CSPP Classrooms       

Head Start or Other 
Early Learning and 
Care Classrooms 

      

 
Table: Staffing Estimates (Cumulative) 

Type of Staff 2019–20 Current 2022–23 2023–24 2024–25 2025–26 

TK 3.5 3.5 4 5 6 8 

TK Teacher’s 
Assistants 

  4 5 6 8 
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Type of Staff 2019–20 Current 2022–23 2023–24 2024–25 2025–26 

CSPP (if applicable)       

Other CSPP 
Classroom Staff (if 
applicable) 

      

Early Education 
District-level staffing 
(if applicable) 

      

 
3. As part of the ELO-P requirements, EC Section 8281.5 requires LEAs to offer or partner in offering in-person before school or after-school expanded learning 

opportunities that, when added to daily instructional minutes, are no fewer than nine hours of combined instructional time and expanded learning 
opportunities per instructional day, including through partnerships with the LEA’s expanding learning offerings, ASES, CSPP, Head Start programs, and other 
community-based early learning and care programs. 

 
Consider your estimated number of TK students. Estimate the number of TK students that will utilize extended learning and care services in addition to the TK 
instructional minutes. Then, working with local early learning and care and expanded learning partners, estimate the number of slots available for TK students in 
the following programs: 
 
Table: Projected Number of TK Students Utilizing Extended Learning and Care 

2019–20 Current 2022–23 2023–24 2024–25 2025–26 

0 0 12 14 17 23 

 
Table: Projected Number of Slots Available for TK Students 

Slot Type 2019–20 Current 2022–23 2023–24 2024–25 2025–26 

Head Start       

ASES Program/ELO-P 0 0 12 14 17 23 

 
Required Questions 

 
CDE will be requiring this information be completed after the plan is presented to the governing board. 
There are no required questions in this section.  
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Focus Area A: Vision and Coherence 

 
In order to provide equity of access for all students and their families, it is vital for the LEA, in partnership with early 
learning and care programs, to develop a coherent educational system that begins with UPK, includes access to TK and 
other options for all four-year-old children, and provides nine hours of programming per day through a combination of 
instructional time and extended learning and care opportunities for those families who choose this option. 
 
In planning for UPK, consider how the LEA’s administrative structure will support school leadership in building connections 
between them and expanded learning programs as well as early learning and care programs (CSPP, Head Start, other 
subsidized or privately administered preschool and child care programs) to provide UPK programing and before school 
and after-school, intersession, and summer learning and care. 
 
   

Required Questions 
 
CDE will be requiring this information be completed after the plan is presented to the governing board. 
 
1. Which of the following model(s) of service delivery does the LEA plan to implement for UPK for all four-year-old 

children, including classes fully inclusive of children with disabilities, to provide access to the least restrictive 
environment for learning? [select all that apply] 

TK offered at some sites 

TK stand-alone classes 

TK and kindergarten combination classes 

 
   

2. Does the LEA plan to implement full-day TK, part-day TK, or both?  [select one] 
Full Day TK 

 
3. Describe how the model(s) of service delivery selected in the preceding two questions will be implemented across the 

LEA’s sites and why. 
Full Day TK will be offered at 2 of the 4 sites in the District. The TK program will be offered at Neutra for the NASL 
Base Community and at Stratford for the off base community. The Expanded Learning Opportunity Program for 
Transitional Kindergarten students will be offered at Stratford (serving Central/Stratford TK students) and at Neutra 
(serving the base community). 

 
4. Does the LEA plan to begin operating a CSPP or expand its current CSPP contract? [select one] 

No - the LEA has no plans to begin or expand a CSPP contract in future years 

 
5. If the LEA answered yes in question four, what age of children does the LEA plan to serve through a CSPP contract? 

[select all that apply] 

 

 
6. Please indicate if the LEA plans to serve students eligible for early admittance TK, for children whose fifth birthday 

occurs after the enrollment date for the year of implementation (see implementation timeline above)?  
 
a. 2022–23 (Birthdays February 3 or after) [select one] 
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No 

 
b. 2023–24 (Birthdays April 3 or after) [select one] 

No 

 
c. 2024–25 (Birthdays June 3 or after) [select one] 

No 
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Focus Area B: Community Engagement and Partnerships 

 
To successfully implement UPK and create a P–3 continuum, LEAs will need to cultivate relationships and collaborate with 
both internal and external partners. 
 
   

Required Questions 
 
CDE will be requiring this information be completed and submitted to the CDE after the plan is presented to the 
governing board. 
 
1. Identify which of the following opportunities the LEA implemented to obtain public input on the UPK Plan. [Select all 

that apply] 

Family or parent surveys 

Tribal Community input session 

English Learner Advisory Committee (ELAC) 

District English Learner Advisory Committee (DELAC) 

Special Education Local Plan Area (SELPA) 

District Advisory Committee 

 
   

2. Select which programs the LEA plans to combine with the TK instructional day to offer a minimum of nine hours per 
day of programming (instructional day plus programming) for children whose families opt in for extended learning 
and care. [select all that apply] 

Expanded learning programs on an LEA site (ASES, 21st Century Community Learning Centers [21st CCLC], ELO-P) 
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Focus Area C: Workforce Recruitment and Professional Learning 

 
Based on the projected enrollment and needs described in Focus Area A, LEAs should create a plan to recruit, train, and 
support the new TK, preschool, early learning and care, and expanded learning staff needed to support full-day early 
education options for all children the year before kindergarten. 
 
(Note: All LEAs will need to plan for workforce development considerations as part of this planning work. There is a 
separate $100 million allocation for the Prekindergarten Planning and Implementation Grant – Competitive, also known 
as the Early Education Teacher Development Grant, that will be competitively awarded and is not part of this planning 
template.) 
 
EC Section 48000(g)(4) specifies that credentialed teachers who are first assigned to a TK classroom after July 1, 2015, 
have, by August 1, 2023, one of the following: 
 

a. At least 24 units in early childhood education, or childhood development, or both. 
b. As determined by the LEA employing the teacher, professional experience in a classroom setting with preschool 

age children that is comparable to the 24 units of education described in subparagraph (a). 
c. A Child Development Teacher Permit issued by the CTC. 
 

EC Section 8295 specifies that teachers in CSPP shall either possess a permit issued by the CTC authorizing service 
in the care, development, and instruction of children in a child care and development program; or meet the 
following criteria: 

 
a. Possess a current credential issued by the CTC authorizing teaching service in elementary school or a single subject 

credential in home economics; and 
b. Possess twelve units in early childhood education or child development, or both, or two years’ experience in early 

childhood education or a child care and development program. 
 
   

 
Required Questions 

 
CDE will be requiring this information be completed after the plan is presented to the governing board. 
 
1. Which of the following strategies does the LEA intend to use to support diverse and effective prospective TK teachers, 

including multilingual educators, to earn a Multiple Subject Teaching Credential? [select all that apply] 

Join an existing intern preparation program to recruit and prepare teachers for your LEA 

Partner with a COE to provide other services to candidates seeking to earn a multiple subject credential 

 
   

2. Which of the following strategies does the LEA intend to employ to support diverse and effective prospective TK 
teachers, including multilingual educators, to meet the requirements under EC Section 48000(g)(4)? [select all that 
apply] 

Partner with a local IHE offering eligible early childhood education or childhood development coursework 

None of the above; the LEA currently has enough Multiple Subject Teaching Credential holders who have at least 
24 units in early childhood education, or childhood development, or both; professional experience in a classroom 
setting with preschool-age children that is comparable to the 24 units of education described in subparagraph (a); 
or a Child Development Teacher Permit issued by the CTC. 
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3. Which of the following strategies does the LEA intend to employ to support diverse and effective prospective CSPP 
teachers, including multilingual educators, to obtain a Child Development Teacher Permit [select all that apply] 

None of the above, the LEA is not planning to support prospective CSPP educators in obtaining a Child Development 
Teacher Permit 

 
   

4. On which child observational assessments does the LEA intend to offer professional learning to TK, CSPP, and other 
early education teachers during the 2022–23 school year? [select all that apply] 

Desired Results Developmental Profile (DRDP) 

LEA-based, grade level benchmarks and a report card 

 
   

5. On what topics does the LEA intend to offer professional learning regarding early childhood education to site leaders 
and principals? [select all that apply] 

Children’s literacy and language development (aligned with the Preschool Learning Foundations and Frameworks) 

Children’s developing math and science (aligned with the California Preschool Learning Foundations and the 
California Preschool Curriculum Frameworks) 

Children’s social-emotional development (aligned with the California Preschool Learning Foundations and the 
California Preschool Curriculum Frameworks) 

ACEs and trauma- and healing-informed practice 

Creating developmentally-informed environments 

Serving children with disabilities in inclusive settings, including Universal Design for Learning 
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Focus Area D: Curriculum, Instruction, and Assessment 

 
It is critical for each LEA and preschool program partner to plan for how they will develop or select curriculum or curricula 
that are developmentally-informed and aligned with the strengths of all students, including multilingual students and 
students with disabilities, as well as how they will ensure curricula are implemented with fidelity to support intentional, 
quality instruction for all students. LEAs and preschool program partners should consider how they will provide coherent, 
culturally- and linguistically-responsive UPK curriculum or curricula anchored in the California Preschool Learning 
Foundations (https://www.cde.ca.gov/sp/cd/re/psfoundations.asp) and the California Preschool Curriculum Frameworks 
(https://www.cde.ca.gov/sp/cd/re/psframework.asp) to support the development of skills across the domains outlined in 
those documents. 
 
   

Required Questions 
 
CDE will be requiring this information be completed after the plan is presented to the governing board. 
 
1. Does the LEA plan to provide any of the following language model(s) for TK students? [select all that apply] 

Other [describe, open response] 

 
 The LEA will provide (305) - Structured English Immersion Program with Designated & Integrated ELD, but not 
Primary Language Instruction for all students identified as English Learners. 

 
2. If the LEA administers CSPP, does it plan to provide any of the following language model(s) for CSPP students? [select 

all that apply] 

 

 
 N/A - The LEA does not administer CSPP. 

 
3. Identify methods the LEA plans to use to support the development of social-emotional learning and executive function 

skills through specific instruction in these areas and by embedding and reinforcing this instruction in all curriculum 
areas. [select all that apply] 

Development of lesson plans or use of a curriculum that includes specific and targeted social-emotional learning 
and executive function activities throughout the day of instruction 

 
4. What instructional practices does the LEA plan to implement to support children with disabilities in UPK programming? 

[select all that apply] 

Implement Universal Design for Learning 

Provide adaptations to instructional materials 

Provide specialized services (for example, occupational therapy, physiotherapy, speech and language pathology 
therapy) in the classroom with peer models 

Provide additional staff to support participation in instruction 

Other [open response] 
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Social Emotional Strategies 

 
5. What assessments does the LEA plan to use in TK or kindergarten? [select all that apply] 

 

LEA-based grade level benchmarks and a report card 

Other [describe, open response] 

 
 Early Childhood Environmental Rating Scale (ECERS) to guide TK Teachers in designing the classroom learning 
environment. 
Ages & Stages Questionnaire, a parent-centered, developmental screening tool. 
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Focus Area E: LEA Facilities, Services, and Operations 

 
It is critical to ensure that LEA facilities, services, and operations are thoughtfully aligned to support the implementation 
of UPK and movement towards a P–3 continuum. It is also critical for early education programs currently operating to 
continue to be a part of California’s mixed-delivery system by creating shared space, blending funding and coordinating 
service delivery. 
 
For Facilities: 
 
For facilities planning, draw on the Projected Enrollment and Needs Assessment section of this document and the LEA’s 
Facilities Master Plan. The objectives of this section are to identify the availability of space for UPK, the adequacy of 
available space to meet the kindergarten facilities standards for meeting the needs of young children, and, if needed, to 
update the Facilities Master Plan to address any unmet need for developmentally-appropriate space. 
 
   

Required Questions 
 
CDE will be requiring this information be completed after the plan is presented to the governing board. 
 
1. To support an overall increase in UPK access, what efforts does the LEA plan to make to prevent the displacement of 

any early education programs on LEA campuses, including both LEA-administered and non-LEA-administered 
programs? 
The Central Union School District presently partners with the Kings County Office of Education for state preschool 
services.  The collaborative approach between the District and the County Office will continue throughout the time 
period of TK implementation. 

 
2. Does the LEA have adequate classroom space to meet the Projected Enrollment of TK students listed in the Projected 

Enrollment and Needs Assessment section of this document, for the respective implementation year? [multiple 
choice] 

No 

 
i. If no, how many more classrooms does the LEA need?  [identify number, open response] 

In overall evaluation of projected numbers, the District appears to need a total of 8 classroom spaces by full 
implementation period. This would be an increase of four classrooms to accommodate the projected enrollment 
increases. 

 
ii. If no, how might the LEA provide classrooms in the timeframe needed? [describe, open response] 

The District is compromised with bonding capacity, thus, adding additional spaces, will be challenging.  The District 
may be required to move existing classrooms or readjust classroom assignments on various campuses in order to 
accommodate the additional four (4) spaces projected. 

 
3. Does the space meet the kindergarten standards described in California Code of Regulations, Title 5, 

Section14030(h)(2)? [multiple choice] 

Yes 

 
i. If no, what modifications need to be made?  What resources are needed to make them? ( See Facilities Grant Program 

Funding at https://www.dgs.ca.gov/OPSC/Services/Page-Content/Office-of-Public-School-Construction-Services-List-
Folder/Access-Full-Day-Kindergarten-Facilities-Grant-Program-Funding) [describe, open response] 
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4. Does the space contain necessary adaptive equipment, assistive technology, or other accommodations to ensure 

children with disabilities have access to education in the least restrictive environment? [multiple choice] 

Yes 

 
i. If no, what modifications need to be made? What resources are needed to provide equipment or accommodations? 

[describe, open response] 
 

 
5. Does the LEA’s Facilities Master Plan adequately address the need for UPK programming? [multiple choice] 

No 

 
i. If no, what process will the LEA use to update the Facilities Master Plan to accommodate future TK and early education 

programming?  [describe, open response] 
FMP is updated regularly, will work with consultant on needs of FMP relative to UPK, the FMP was recently updated, 
prior to the TK implementation direction.  The District will continue to work with our consultant to ascertain funding 
sources which may be of assistance to address the TK expansion. 

 
6. In which of the following areas does the LEA intend to make updates to facilities? [select all that apply] 

None of the above 

 
7. What transportation will the LEA offer to children enrolled in TK? [select all that apply] 

No transportation will be provided 

 
8. Will the LEA offer transportation to transport TK children to extended learning and care opportunities that are at other 

sites than the one the child is enrolled at for TK? 
No. Expanded learning opportunities would be offered at both sites with TK children. 
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Technical Assistance Questions 

 
The CDE is collecting information on the type(s) and topics of technical assistance that LEAs need to support 
implementation of a robust UPK Plan and effective UPK program. This information will be used to leverage existing 
resources and inform future technical assistance opportunities provided by CDE partners, including COEs, to help ensure 
that the needs of LEAs are met. 
 
The following questions are optional. However, unlike the recommended questions included in Focus Areas A through E, 
the CDE will be collecting any information that LEAs wish to provide in response to these questions via the survey that the 
CDE administers to collect the required data questions above. 
 
1. What technical assistance would be most helpful related to projecting enrollment and assessing needs? [select all that 

apply] 

 

 
2. What technical assistance would be most helpful related to the elements included in Focus Area A: Vision and 

Coherence? [select all that apply] 

 

 
3. What technical assistance would be most helpful related to the elements included in Focus Area B: Community 

Engagement and Partnerships? [select all that apply] 

 

 
4. What technical assistance would be most helpful related to the elements included in Focus Area C: Workforce 

Recruitment and Professional Learning? [select all that apply] 

 

 
5. What technical assistance would be most helpful related to support for professional learning opportunities on specific 

topics? [select all that apply] 

 

 
6. What technical assistance would be most helpful related to support for specific professional learning delivery 

mechanisms? [select all that apply] 

 

 
7. What technical assistance would be most helpful related to the elements included in Focus Area D: Curriculum, 

Instruction, and Assessment [select all that apply] 

 

 
8. What technical assistance would be most helpful related to implementing hands-on, interactive, and developmentally-

informed early education experiences for UPK students? [select all that apply] 

 

 
9. What technical assistance would be most helpful related to the elements included in Focus Area E: LEA Facilities, 

Services, and Operations? [select all that apply] 
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Appendix I - Definitions 

 
The following definitions are critical for UPK planning efforts. Additional terms and definitions can be found in the 
Guidance Document: 
 

• Preschool through Third Grade (P–3): P–3 is a continuum of learning from preschool through third grade that can 
be supported by intentional practices at the classroom, school, and leadership levels that align curricula, 
assessment, and professional learning opportunities to ensure instruction builds on the knowledge and skills that 
children acquire as they transition across grades and settings. 

• Universal prekindergarten (UPK): UPK refers to universal TK as well as the expanded CSPP, Head Start, and early 
childhood special education services that families can choose from to create rich early learning opportunities for 
all three- and four-year-old children during the year or two years before kindergarten. In high-needs 
neighborhoods, the CDE strongly encourages LEAs to consider pairing TK programs with access to Head Start and 
CSPP for age- and income-eligible three- and four-year-old children to further bolster program quality, either 
through the LEA’s own Head Start or CSPP program or via a contract partnership with a CBO that administers a 
Head Start or CSPP. 

• Transitional kindergarten (TK): TK means the first year of a two-year kindergarten program, serving four-year-old 
children regardless of income that uses a modified kindergarten curriculum that is age- and developmentally-
appropriate (EC Section 48000 [d]). 

• Universal transitional kindergarten (UTK): UTK refers to the expansion of TK by 2025–26 to serve all four-year-
old children by September 1 of each year, regardless of income, providing a year of rich learning opportunities the 
year before kindergarten that families can choose from as part of California’s public education system. 

• California State Preschool Program (CSPP): CSPP is the largest state-funded preschool program in the nation. 
CSPP includes both part-day and full-day services to eligible three- and four-year-old children. CSPP provides a 
core class curriculum that is developmentally, culturally, and linguistically appropriate for the children served. The 
program also provides meals and snacks to children, parent education, referrals to health and social services for 
families, and staff development opportunities to employees. The program is administered through LEAs, colleges, 
community-action agencies, local government entities, and private, nonprofit agencies. 

• Expanded learning: This includes before school, after-school, summer, or intersession learning programs that 
focus on developing the academic, social, emotional, and physical needs and interests of pupils through hands-
on, engaging learning experiences. It is the intent of the Legislature that expanded learning programs are pupil-
centered, results-driven, include community partners, and complement, but do not replicate, learning activities 
in the regular school day and school year. 

• Expanded Learning Opportunities Program (ELO-P): ELO-P provides funding for after-school and summer school 
enrichment programs for TK through sixth grade. The ELO-P is defined as services provided in addition to the 
normal school day and school year operations, to provide full-day and full-year expanded learning programs to 
meet the needs of working families whose children are enrolled in TK through sixth grade and also provide 
expanded learning enrichment programming for students. A full day is defined as in-person before school or after-
school expanded learning opportunities that, when added to daily instructional minutes, are no fewer than nine 
hours of combined instructional time and expanded learning opportunities per instructional day. A full year 
includes a minimum of 30 days of programming in the summer and intersession for no fewer than nine hours of 
in-person expanded learning opportunities per day. 

• Early learning and care: This refers to the continuum of programs serving children from birth to preschool or 
school entry, as well as extended care to support school-age children with before school and after-school care as 
well as vacation schedules. This includes general child care, Early Head Start and Head Start, community-based 
early learning and care programs, family child care providers, and family, friend, and neighbor care. 

• Extended learning and care: This refers to the continuum of programs and services (early learning and care 
options and expanded learning options) available in addition to the normal school day and school year operations, 
to provide full-day and full-year care to meet the needs of working families whose children are enrolled in TK or 
kindergarten. A full day is defined as in-person before school or after-school programming or care that, when 
added to daily instructional minutes, provide no fewer than nine hours of combined instructional time and 
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expanded learning opportunities per instructional day. A full year includes a minimum of 30 days of programming 
in the summer and intersession for no fewer than nine hours of in-person expanded learning opportunities per 
day. Funding to support extended learning and care for children enrolled in TK includes the ELO-P and the CSPP, 
as specified in guidance provided by the CDE’s Early Education Division. Additional subsidized care opportunities 
may be available to families who qualify, such as child care vouchers and the General Child Care School Age 
program. 
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Appendix II - Additional Deeper Planning Questions 

 
This section includes optional planning questions for LEAs that are ready to develop more advanced UPK and P–3 plans. 
 
These additional questions are designed to support the LEA’s development of a more comprehensive local UPK Plan. LEAs 
can also use these questions as a tool for integrating UPK into existing LEA plans such as the LCAP. LEA’s should assess 
their readiness to include any of these deeper planning questions in their initial planning process and reassess their 
readiness throughout the implementation of their UPK Plan. 
 

Focus Area A: Vision and Coherence 
 
1. If an LEA has a California State Preschool Plan (as part of the LEA’s application for its CSPP contract) what updates 

would the LEA like to make to the LEA’s program narrative to reflect implementation of TK? 
 

 
2. Does the LEA plan to establish, maintain, and facilitate ongoing LEA leadership teams to focus on effective P–3 

articulation and coordination throughout the LEA? 
 

 
3. How will the LEA support sites in providing well-coordinated transitions for all P–3 students as they move through 

grade levels? 
 

 
4. How does the LEA plan to communicate the importance of the P–3 continuum across a broad spectrum of audiences 

(including audiences internal and external to the district)? 
 

 
5. Identify the processes and tools the LEA will use to strengthen understanding of early childhood development and 

facilitate communication between preschool and elementary school (including TK) teachers, principals, and 
administrators to support P–3 alignment? 
 

 
Focus Area C: Workforce Recruitment and Professional Learning 

 
1. What strategies does the LEA plan to employ to recruit multilingual educators to teach in dual language programs? 

 

 
2. How does the LEA plan to assess the implementation of its professional learning structures to ensure efficacy? 

 

 
Focus Area D: Curriculum, Instruction, and Assessment 

 
8. Describe how the LEA plans to establish and maintain a coherent, culturally- and linguistically-responsive P–3 

continuum to provide a strong integrated curriculum anchored in the California Preschool Learning Foundations and 
the California Preschool Curriculum Frameworks, California Common Core State Standards, and the Curriculum 
Frameworks.  
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9. What actions does the LEA plan to take to establish or expand multilingual programs across the P–3 continuum based 

on student population and family needs? (If the LEA has no plans to establish or expand multilingual programs across 
the P–3 continuum, identify how the LEA will evaluate these opportunities moving forward.) 
 

 
10. What planning and actions are needed to accommodate a positive meal service, and how will the LEA adapt their 

universal meal program for TK students? 
 

 
Focus Area E: LEA Facilities, Services, and Operations 

 
4. Describe what changes the LEA intends to make to the LEA’s Facilities Master Plan to ensure it is consistent with P–3 

goals of creating seamless transitions for children and families. 
 

 
5. Identify how the LEA plans to ensure TK students are included in all provisions of Multi-Tiered Systems of Supports 

(MTSS) and, when necessary, special education instruction, with an emphasis on early intervention and inclusion 
practices to address supports and least restrictive environments. 
 

 
6. Identify any modifications the LEA intends to make to the Student Information System (SIS) and the assessment data 

system to ensure teachers and administrators have access to data from preschool through third grade. 
 

 



Thomas Addington
Superintendent

15783 18th Avenue
Lemoore, CA 93245

Telephone (559) 924-3405
Fax (559) 924-1153

Board Members
Dale Davidson

Je�rey Gilcrease
Ceil Howe, III

Steven Salefske

To: Central Union School Board of Trustees

From: Tom Addington, Superintendent

Date: June 3, 2022

For Board Meeting

x Action (Consent or New Business)

Information

Item:

Consider continuing of the daily substitute rate and update of long term substitute rate for the

2022-23 school year.

Rationale/Purpose:

In September, 2021 the Central Union School Board adjusted the substitute daily salary to $175

day in an effort to solicit additional temporary staff in order to fill vacancies created when existing

staff are absent. This daily rate has continued through June 3, 2022 and then the Board was to be

presented additional information for consideration of substitute rates for 2022-23 school year at

the June board meeting.

Since implementation of the substitute salary increase the District has observed a significant

decrease of unfilled positions, which reduces overall stress on the site system with operations and

class coverage. The District has also witnessed an increase of new substitutes being added to the

available substitute list.

It is requested to continue with the $175 daily substitute rate to maintain our fill rate and adjust

the long term rate to $250 a day for substitutes who are scheduled to work 20 or more

consecutive days in a classroom for the absent employee. Long term substitutes are tasked with

preparing lesson plans, collaborating with grade level teachers, preparing and entering grades

and report cards, and holding parent conferences.

Fiscal Impact:

Fiscal impact to the District has demonstrated an increase in allocated resources to substitute

teacher costs, though not greatly increased over prior years. Certificated contract stipulates that

staff members who have exhausted all paid sick leave experience a cost of substitute deduction,

and their pay is deducted to cover the cost of the substitute.

Recommendation:

● Approve the new Substitute Salary Schedule for 2022-23 to be able to continue to retain

our filling rate and compensate long term substitutes appropriately.



Certificated
Substitute Salary Schedule

2022-23
Board approved XX/XX/XX

Day ½ Day
Daily  $             175.00  $       87.00 
20 or more consecutive days  $             250.00  $     125.00 

Classified
Substitute Salary Schedule

2022-23

Pay Period:  The pay period runs from the 13th of the month to the 12th of the following month.  Payday is
the last working day of the month.  Substitute checks are mailed via USPS the day before payday.

Sick leave is earned per AB 1522.  No health benefits are provided.

Central Union Retirees: Any classified employee who is hired as a substitute after retirement from this district 
will not be paid less than their rate at the time of their retirement, provided that the rate of pay which the retiree
is to receive will not be less than the minimum, nor exceed the maximum that is paid to an employee performing 
comparable duties (CalPERS retirement guide). In the event the retiree’s rate of pay at retirement is greater than
the maximum for the substitute pay, the retiree will receive the closest rate of pay for the services provided.

Teacher Substitutes – Daily Rates

All certificated substitutes will be paid based upon the schedule above. In order to qualify for the $250.00
amount, the substitute must work consecutively for the same teacher for 20 or more days.  

A substitute working on an early-release day will be paid for the full day.

A half-day A.M. (morning) substitute shall not work past the students’ lunch period.

All classified substitutes will be paid on the hourly rate of the first step in the class for which they are subbing.
Salary schedules are posted on the Central Union Elementary School Website under the Human Resources
page.
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EMERGENCY PERMITS 
School District 1-5 6-10 11-19 20-30 31+  

10-Armona Elementary SD 15th 150.00 150.00 150.00 160.00* 160.00 *20th consecutive days in same 
assignment. 

11-Central Union SD 12th 175.00 175.00 175.00 175.00 175.00  

38-Corcoran Unified SD 15th 215.00 215.00 250.00* 250.00 250.00 *11st consecutive days in same assignment 

13-Hanford Elementary SD 12th 150.00 150.00 150.00 150.00 170/190* 
*31st day or long term as determined by 
HESD. $170/day STSP or TPSL, $190/day 
credentialed substitute. 

27-Hanford High SD 10th 140.00 140.00 140.00 170.00* 170.00 21st consecutive day in same assignment  

15-Island SD 15th 145.00 145.00 145.00 165.00* 165.00 *30th consecutive days in assignment retro 
to 1st day 

73-KCOE 15th 215.00 215.00 215.00 215.00 215.00 ½ day = 3.5 hrs   $215 effective 10/16/21 

17-Kings River-Hardwick SD 15th 150.00 150.00 150.00 150.00 150.00 long term assignment is determined by 
district 

18-Kit Carson SD 15th 140.00 140.00 140.00 170.00* 170.00 *20th consecutive days in assignment 

19-Lakeside Elementary SD 15th 175.00 175.00 175.00 175.00 175.00 ½ day = 4 hrs.  Full day is 5 or more hrs. 

20-Lemoore Elementary SD 15th 105.00 105.00 105.00 151.52* 151.52 *20th consecutive days in assignment retro 
to 1st day 

31-Lemoore High SD 15th 150.00 150.00 150.00 150.00 150.00 Daily rate $150 paid to subs who work 
over 3.5hrs.  ½ day rate less 3.5 hrs. 

21-Pioneer Elementary SD 15th 150.00 150.00 150.00 160.00* 160.00 *20th consecutive days in same 
assignment.  

45-Reef-Sunset Unified SD 10th 
(Avenal) 215.00 215.00 225.00* 225.00 225.00 *11th consecutive day in assignment. 

(Payroll cut off dates see above)       
APPLICANTS HOLDING EMERGENCY 30-DAY OR PROSPECTIVE TEACHER PERMITS CANNOT TEACH IN THE SAME CLASS MORE THAN 30 

DAYS (20 DAYS IN SPECIAL EDUCATION) FOR THE SCHOOL YEAR. 
 
 

CREDENTIALS (MULTIPLE/SINGLE SUBJECT, SPECIAL EDUCATION) 
School District 1-5 6-10 11-19 20-30 31+  
10-Armona 15th 150.00 150.00 150.00 160.00* 150.00 *20th consecutive days in same 

assignment. 
11-Central Union 12th 175.00 175.00 175.00 175.00 175.00  

38-Corcoran Unified 15th 215.00 215.00 250.00* 250.00 250.00 *11 consecutive days $250/day in same 
assignment 

13-Hanford Elementary 12th 150.00 150.00 150.00 150.00 170/190* 
*31st day or long term as determined by 
HESD. $170/day STSP or TPSL, $190/day 
credentialed substitute. 

27-Hanford High 10th 140.00 140.00 140.00 170.00* 170.00 21st consecutive day in same assignment  

15-Island Elementary 15th 145.00 145.00 145.00 165.00* 165.00 *30th consecutive day in assignment retro 
to 1st day 

73-KCOE 15th 215.00 215.00 215.00 215.00 215.00 ½ day = 3.5 hrs   $215 effective 10/16/21 

17-Kings River-Hardwick 15th 150.00 150.00 150.00 150.00 150.00 Long term assignment determined by 
district 

18-Kit Carson 15th 140.00 140.00 140.00 170.00* 170.00 *20th consecutive days in assignment 

19-Lakeside 15th 175.00 175.00 175.00 175.00 175.00 ½ day = 4 hrs. full day is 5 or more hrs. 

20-Lemoore Elementary  15th 105.00 105.00 105.00 151.52* 151.52 *20th consecutive days in assignment retro 
to 1st day  

31-Lemoore High  15th 150.00 150.00 150.00 150.00 150.00 Daily rate $150 paid to subs who work 
over 3.5hrs.  ½ day rate less 3.5 hrs. 

21-Pioneer Elementary  15th 150.00 150.00 150.00 160.00* 160.00 *20th consecutive days in same 
assignment.  

45-Reef-Sunset Unified SD 10th 
(Avenal) 240.00 240.00 250.00* 250.00 250.00 12th day –consecutive days in same 

assignment placed on short term contract 
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